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Abstract  of  Dissertation  Presented  to  the  Graduate  School 
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Requirements  for  the  Degree  of  Doctor  of  Philosophy 

VIRTUAL  REALITY:  THE  INSTITUTIONALIZATION 
OF  AFRICAN-AMERICAN  FAMILIAL  DYSFUNCTIONALITY 
THROUGH  PSYCHOTHERAPEUTIC  METHOD 

By 

NIKITAH  OKEMBE-RA  IMANI 
AUGUST  1995 


Chairman:  Dr.  Joe  Feagin 
Major  Department:  Sociology 

This  is  an  ethnographic  evaluation  study  of  a 
psychotherapy  program,  targeted  at  first  offenders  and  their 
families.  The  program  had  failed  to  accomplish  its  goals  which 
were  to  address  presumed  dysfunctionalities  in  familial 
structure  deemed  generative  of  illegality.  The  study  focused 
on  analysis  of  the  theory,  methodology,  and  practice  of  the 
program  with  respect  to  its  consideration  for  the 
sociocultural  context  of  African-Americans.  The  African- 
American  sociocultural  context  was  selected  because  all  of  the 
families  and  offenders  in  the  program  are  African-American. 
The  hypothesis  was  that  the  program  failed  to  consider  the 
sociocultural  experientiality  of  African-Americans  and  that 
this  omission  served  a purpose  in  programmatic  expansion  and 
replication . 
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This  research  found  that  the  omission  of  socioculture 
manifested  itself  as  a severe  theoretical  paradox.  If  the 
families  had  the  power,  within  their  own  socioculture,  to 
correct  their  problems  and  possessed  the  tools  to  make 
solutions  materialize,  then  there  was  no  need  for  a program  to 
"enculture"  them.  To  avoid  this  dilemma,  the  program 
replicated  circumstances  leading  to  persistent  diagnoses  of 
familial  "dysf unctionality, " and  prescriptions  of  more 
substantive  psychotherapeutic  interventions. 

Risk  assessment  interviews  and  measurement  devices  led  to 
the  construction  of  familial  dysfunctionality  risk  profiles. 
The  responsibility  of  legitimating  these  evaluations  belonged 
to  staff.  The  program  was  organized  around  the  idea  of  the 
universality  of  Eurocentric  culture  and  to  values  like 
individualism,  the  rule  of  law  and  order,  the  Protestant  work 
ethic,  and  democracy.  Any  occurrences  in  the  sessions  that 
indicated  differing  orientations  were  handled  by  viewing  them 
as  instances  of  resistance  to  therapy.  Little  constructive 
criticism  was  sustained.  Either  the  program  helped,  or  the 
families  and  youth  refused  to  allow  it  to  help,  or  external 
forces  beyond  program  control  intervened.  Internal  program 
failure  was  ontologically  prohibited.  Data  that  could  have 
provided  insight  into  the  manner  by  which  cultural 
miscommunication  and  material  conditions  confounded  program 
analyses  and  operation  were  disallowed. 
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This  research  raises  the  critical  questions  of  whether 
psychotherapeutic  services  can  effectively  be  provided  across 
competing  sociocultural  contexts  and,  if  so,  by  what 
mechanisms  are  intercultural  communicative  conduits  to  be 
erected . 
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CHAPTER  I:  VIRTUAL  REALITY,  BIRTH  OF  A METAPHOR 
Virtual  reality  is  the  technology  used  to  create  a more 
substantive  interface  between  humans  and  computer  imagery.  It 
simulates  the  sensate  data  that  create  experience.  Ideally, 
the  user  employs  a set  of  tools  that  substitute  the  simulation 
for  sensory  inputs  from  the  natural  world.  This  tool  is 
composed  of  video  images  for  the  eyes,  "effectors"  for  the 
tactile  data,  and  motion  monitors  that  signal  the  computer  to 
alter  the  simulation  in  sync  with  body  ambulation. 

Such  a configuration  of  people  and  machines  raises  two 
critical  issues  of  metaphysics.  First,  since  the  simulation 
can  generate  experiences  that  do  not  exist  outside  of  the 
simulation,  can  the  computer  be  said  to  be  creating  reality? 
Secondly,  if  this  thusly  constituted  reality  can  exist  outside 
of  the  natural  world,  can  it  truly  be  deemed  artificial  at 
all?  Does  it  effectively  compete  with  the  natural  world  for 
moral  obligation  and  the  need  for  scientific  inquiry? 

Roland  Barthes  made  significant  progress  towards  the 
answering  of  this  question  in  Mythologies  (1972)  in  which  he 
intimated  that  the  "natural"  reality  is  itself  illusory.  What 
is  considered  part  of  natural  reality  is  placed  there  by 
political  construction  and  history.  Neologisms  are  born  as  a 
consequence  of  our  subconscious  acknowledgement  that  the  fixed 
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universe  is  actually  dynamic.  Dictionaries  are,  in  this 
theoretical  formulation,  partially  useless  in  that  they 
present  words  as  having  definitions  that  are  independent  of 
history  and  politics. 

As  Benjamin  Woolley  (1992)  points  out  however,  the 
argument  that  reality  is  ambiguous  is  not  necessarily  to  be 
perceived  as  evidence  of  its  lack  of  existence.  It  is,  in 
fact,  an  argument  for  the  simultaneous  existence  of  competing 
perceptions  of  reality.  When  power  is  considered  as  part  of 
the  equation,  the  consequences  of  the  hierarchies  thereby 
created  between  such  realities  are  important  as  objects  of 
analyses . 

Origins  of  the  Eurocentric  Perspective 

This  bifurcation  of  knowledge  between  a dominant 
paradigmatic  approach  and  one  or  more  competing  modes  of 
inquiry  has  its  seed  in  competing  sociocultural  imperatives 
among  human  groups.  At  this  point  in  historical  time, 
Europeans  and  those  of  European  descent  are  dominant  on  the 
global  stage.  Their  imperatives,  sociocultural  objectives,  and 
modes  of  knowledge  inquiry  are  prioritized  over  those  of 
unrelated  groups  and  therefore,  determine  the  nature  and 
degree  of  "deviance"  in  all  spheres  of  human  endeavor. 

It  is  necessary  here  to  note  the  basic  parameters  and 
characteristics  of  Eurocentric  epistemology.  Specif ically, this 
means  grappling  with  the  intellectual  legacy  of  Plato  and  his 
ideas.  Platonic  influences  on  Europe's  speculative  thought 


3 


have  been 

seminal . 

Plato  laid  the  foundation  for 

the 

repudiation 

of  the 

symbolic  sense-the 

denial  of  cosmic. 

intuitive 

knowledge . 

Epistemologically, 

he  codified 

the 

primacy  of 

the  "object,"  which  replaced 

the  "symbol." 

The 

universe  was  no  longer  to  be  "experienced." 

Reality  in  this  formulation  becomes  bipolar,  beginning 
with  the  bifurcated  "self."  The  "thinking,  rational  self"  is 
said  to  "know  itself"  by  virtue  of  its  oppositional  position 
relative  to  its  "other,"  the  affective  part  of  the  self.  Such 
an  "other"  is  threatening,  and  consequently  an  antagonistic, 
confrontational  relationship  is  constructed  between  entities. 
Armstrong  (1975)  describes  it  thusly:  "We  see  the  world  as 
delicately  constructed  of  both  terms  in  an  infinite  system  of 
contrasting  pairs,  and  bound  together  by  the  tension  between 
them. " 

The  dichotomizing  mentality  assigns  different  qualitative 
evaluations  to  opposing  realities  and  a stratification  of 
value  to  all  of  the  realities  within  a given  set  or  category. 
This  latter  process  occurs  simultaneously  with  segmentation 
and  compartmentalization  of  independently  derived  entities. 
The  possibility  of  organic,  sympathetic,  complementary, 
interdependent  or  holistic  relationships  between  opposites  is 
eliminated,  providing  grounds  for  a collective  belief  in  the 
legitimacy  of  the  dominance  of  "superior"  forms  or  phenomena 
over  their  respective  opposites. 
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Such  a modus  operandi  in  early  and  later  Eurocentric 
thought  leads  to  analytical,  nonsynthetic  reasoning.  The  new 
"self"  is  identified  with  "pure  thought."  The  emotionless  mind 
creates  proper  "objects"  of  knowledge  through  the  act  of 
controlling  that  which  is  phenomenologically  inferior. 
Everything  other  than  the  self  is  objectified  and  is  subject 
to  control  as  long  as  that  self  is  affectively  detached. 
Knowledge  becomes  a mechanism  that  facilitates  power  over  the 
"other . " 

This  mandates  the  universalization  and  a reification  of 
"truth"  as  well  as  an  extreme  rationalism  that  believes 
everything  can  be  known  through  this  process  of 
objectification  and  that  the  resulting  data  constitute 
reality.  As  such,  the  potential  for  control  is  constrained 
only  by  the  capability  of  applying  objectifying  methodology. 

This  objectifying  endeavor  becomes  the  criterion  of  moral 
behavior.  Intuitive  knowledge  is  devalued  because  it  fails  to 
translate  into  a method  for  such  control  and  because  its 
acceptance  would  validate  the  ideal  of  divine  (i.e., 
superhuman)  cosmogony  and  existence  of  a spiritual  realm 
beyond  the  control  of  objective  knowledge. 

Havelock  (1967)  presents  the  process  of  encoding  a 
language  for  this  worldview  as  a switch  from  the  Homeric  oral 
mode,  relying  upon  emotional  interrelationship  between  the 
actor  and  audience,  to  Plato's  literate,  critical  mode  where 
abstract  descriptive  science  replaces  a concrete  language  of 
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oral  memory.  The  written  symbol  becomes  authoritative 
utterance.  Reductionist  symbols  are  combined  with  a 
nonsymbolic  linear  modality. 

Reality  is  codified  in  linear,  sequential  steps.  Events 
are  viewed  in  terms  of  temporality.  Change  or  movement  away 
from  a point  in  a lineal  direction  toward  another  imagined 
point  at  positive  infinity  is  "progress."  This  time  line  joins 
past,  present,  and  future  where  the  function  of  the  past  and 
present  is  to  give  value  to  the  future  by  virtue  of  invidious 
comparison,  and  then  the  future  is  used  as  a standard  by  which 
the  present  and  the  past  are  evaluated.  Any  form  of  cultural 
behavior  is  justified  in  pursuit  of  this  objective.  Time  is 
therefore,  nonphenomenal  and  experienced  as  absolute.  This 
change  in  the  conceptualization  of  time  was  a precondition  for 
the  ascendancy  of  Eurocentric  science.  "Purpose"  is  taking 
mankind  into  the  "future." 

Nature,  in  the  end,  confronts  man  as  alien  and  is 
approached  with  a quantifying  mentality  viewing  the  universe 
as  solely  material,  and  infinitely  susceptible  to  control  via 
the  operation  of  a superior  minds  engaged  in  positivistic 
inquiry. 

The  Psychological  Application  of  Eurocentrism 

This  Eurocentric  world  view  gave  rise  to  an  equally 
reductionistic  psychology  concerned  with  categorization, 
mental  measurement,  and  the  establishment  of  norms.  The 
primary  unit  of  study  was  the  individual,  and  emphasis  was 
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centered  on  the  early  years  of  child  development.  Differences 
and  diversity  from  established  norms  were  treated  as  deviant. 
Unacceptable  thoughts,  feelings,  and  impulses  were  relegated 
to  the  unconscious . 

However,  revolutionary  developments  have  occurred  in 
Eurocentric  psychology  such  as  the  existential  and  human 
potential  movements  that  emphasize  respectively  human 
alienation  and  the  actualization  of  human  consciousness.  The 
net  effect  of  these  developments  has  been  to  reify  the 
philosophy  of  individualism.  Lasch  (1979)  points  out  in  his 
Culture  of  Narcissism  that  the  freedom  engendered  by  these 
movements  was  transformed  into  a justification  for  self- 
indulgence  . 

Toward  a Multicultural  Critique  of  Eurocentric  Psychology 

As  Barthes’  (1972)  theoretical  perspective  would  suggest, 
competing  ideas  concerning  the  natural  mode  of  psychological 
inquiry  began  to  arise  as  power  became  more  dispersed  among 
social  groups.  These  counterinterpretive  approaches  arose  from 
groups  whose  sociocultural  experiences  and  imperatives  deviate 
from  those  which  defined  the  core.  Among  the  earliest  of  these 
perspectives  was  the  multicultural  critique  which  had  its 
foundation  in  the  postcolonialist  discourse  going  on 
throughout  the  sciences.  This  point  of  view  argued  that 
Eurocentric  psychology  had  been  one  driving  force  behind  the 
scientific  rationalization  of  colonialism.  As  such,  it  had  to 
be  reformulated  and  recast  in  an  effort  to  make  it  inclusive 
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and  capable  of  serving  the  scientific  and  medical  needs  of 
formerly  colonized  peoples.  This  perspective  developed  from 
examination  of  the  personality  structures  of  people  in  crisis. 
These  crises  had  in  common  the  fact  that  the  subjects  felt 
"different"  from  those  around  them.  These  feelings  were 
accompanied  by  those  of  alienation  and  loneliness.  Also,  that 
of  being  misunderstood.  The  condition  is  typical  among  members 
of  socially  subordinated  groups.  The  common  dynamic  in  the 
"differentness  syndrome"  is  mismatch.  The  victims  feel 
alienated  from  society.  The  root  lies  in  cultural  and 
individual  differences.  The  dominant  society  imposes  pressures 
on  individuals  to  conform,  to  abandon  our  individuality,  and 
to  force  ourselves  into  the  fictional  ideal  molds  and  patterns 
created  by  those  who  have  power  and  influence  (Katz  and 
Taylor,  1988).  This  has  led  to  new  paradigms  as  well  as  to  new 
models  of  personality  and  counseling  (Comaz-Diaz  and  Griffith, 
1982;  Pedersen,  1988). 

These  new  approaches  were  necessitated,  not  only  by 
differentiation  of  the  patient  constituency,  but  also  by  the 
historical  cooptation  of  the  discipline  itself  by  the  forces 
of  colonialism  and  imperialism.  France,  England,  Spain,  and 
Portugal  used  psychological  theory,  concepts,  and  techniques 
in  extensive  sociocultural  subversion  programs.  These  programs 
affected  detribalization  and  enculturation . The  objective  was 
to  validate  the  belief  that  the  colonizer's  cultures  and  lives 
were  superior  (Collins,  1954)  and  to  replace  traditional 
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loyalties  with  total  allegiance  to  the  culture  and  religion  of 
the  colonizer. 

American  attitudes  towards  the  pursuit  of  psychological 
inquiry  initially  began  with  a "melting  pot"  orientation 
(Crevecoeur,  1904).  They  became  more  exclusionary  as  more 
people  from  Eastern  Europe,  Asia,  and  Latin  America  began  to 
immigrate  to  the  United  States.  This  view  was  articulated  by 
E.P.  Cubberly  ( 1909).  He  stated  that  the  goal  of  the  U.S. 
educational  system  was  to  "break  up  these  groups  or 
settlements,  to  assimilate  and  amalgamate  these  people  as  part 
of  our  American  race,  and  to  implant  in  their  children,  as  far 
as  can  be  done,  the  Anglo-Saxon  conception  of  righteousness, 
law  and  order  and  our  popular  government,  and  to  awaken  in 
them  a reverence  for  our  democratic  institutions  and  for  those 
things  in  our  national  life  which  we  as  a people  hold  to  be  of 
abiding  worth."  Psychology  became  subservient  to  this  agenda. 
One  of  the  tools  was  the  intelligence  test  as  noted  by  many 
including  Guthrie  (1976)  in  his  book  Even  the  Rat  Was  White. 
Another  was  psychoanalytic  theory  on  personality.  Freud  (1925) 
concluded  that  women  were  not  as  highly  developed  as  men. 
Mannoni  (1960)  concluded  that  colonization  was  made  possible 
by  an  inherent  need  in  subject  populations  to  be  dependent. 
Still  another  borrowed  tool  was  behavior  modification.  For 
example,  the  misclassif ication  of  socially  subordinated  group 
members  as  subject  to  conduct  disorder,  oppositional  defiant 
disorder,  attention  deficit  disorder,  and  learning  disabled. 
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A person  so  characterized  is  subject  to  behavior  management  in 
schools,  prisons,  mental  hospitals,  and  in  institutions  for 
the  mentally  ill. 

The  problems  associated  with  the  orthodoxy  in 
psychological  diagnosis  and  treatment  lead  to  the  development 
of  opposing  views.  These  came  from  social  forces  that  had  been 
previously  excluded  from  consideration  as  generators  of 
psychological  theory.  One  of  the  first  pioneers  in  the 
development  of  this  emerging  psychology  of  differentness  was 
Karen  Horney . She  discovered  that  the  biological  orientation 
of  Freud's  theory  ignored  cultural  realities  involving  the 
powerless  position  of  most  women  in  society  and  the  central 
role  of  culture  in  personality  dynamics.  George  Sanchez  (1932) 
contributed  by  noting  that  racial  and  ethnic  superiority  based 
on  the  results  of  intelligence  tests  was  illusory,  ignoring 
the  environmental  and  linguistic  factors.  Frantz  Fanon 
emphasized  the  importance  of  sociocultural  realities  and  the 
influence  of  racism  and  oppression  in  the  personality 
development  of  colonized  peoples  (Bulhan,  1985).  He  criticized 
Freud,  Jung,  and  Adler  for  their  Eurocentrism. 

Such  ideas  led  to  " community  psychology"  and  to  the 
pluralistic  approach.  Julian  Rappaport  (1977)  presented  the 
paradigm  of  person  and  environment  fit:  respect  for  human 
diversity,  the  right  to  be  different,  and  the  belief  that 
human  problems  are  those  of  person  and  environment  fit. 
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Rappaport ' s theories,  in  turn,  encouraged  the  conception 
of  a multicultural  "person  and  environment  fit"  view.  It  had 
as  its  fundamental  tenets  the  idea  that:  (1)  There  are  no 
inferior  people,  cultures,  or  groups  in  terms  of  gender, 
ethnicity,  race,  economics,  religion,  region,  or  language,  (2) 
Problems  of  maladjustment  are  the  result  of  a mismatch  between 
people,  or  between  people  and  their  environments,  (3)  Every 
individual,  group,  or  culture  has  positive  contributions  to 
make  to  personality  development  and  to  a healthy  adjustment  to 
life,  (4)  People  who  are  willing  to  learn  from  others  and  from 
groups  and  cultures  different  from  their  own,  acquire 
multicultural  building  blocks  which  are  the  bases  of 
multicultural  personality  development  and  multicultural 
identity,  (5)  The  synthesis  and  amalgamation  of  personality 
building  blocks  so  acquired  occurs  when  the  person  with 
multicultural  potential  works  towards  the  goals  of 
understanding  and  cooperation  among  diverse  groups  and  peoples 
in  the  context  of  a pluralistic  society,  and  (6)  This 
synthesis,  in  turn,  results  in  the  development  of  a 
multicultural  personality  and  concomitant  psychological 
readjustment . 

Associated  with  this  world  view  is  a model  of 
psychotherapy  and  counseling  that  emphasizes  the  ideas  that: 
(1)  every  client  has  the  potential  for  multicultural 
development,  (2)  clients'  origins  should  be  respected  as  the 
foundations  for  multicultural  development,  (3)  therapists' 
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have  preferred  cultural  and  cognitive  styles,  (4)  clients'  are 
to  be  encouraged  to  take  diversity  challenges  which  promote 
growth  and  development,  and  (5)  clients  should  become  active 
agents  in  social  and  personal  change. 

Towards  an  "African-American"  or  "Black"  Critique  of 

Eurocentric  Psychology 

This  more  open  view,  fusing  Eurocentric  psychological 
principles  with  postcolonialist  models  of  individual  mental 
fitness  and  normalcy,  was  adequate  for  those  having  the 
colonial  experience.  It  seemed  to  many  inadequate  for 
incorporating  the  experiential  reality  of  members  of  the 
African  diaspora  in  the  United  States  who  had  endured 
generations  of  displacement,  enslavement,  and  segregation.  The 
challenge  was  not  to  possession  of  their  land,  but  to  their 
humanity  itself. 

A "black"  perspective  as  the  foundation  for  the 
psychology  of  members  of  the  African  diaspora  in  the  United 
States  was  largely  ignored  in  the  first  hundred  years  of 
formal  psychology.  When  they  were  mentioned  under  the  general 
rubric  of  "negroes",  the  emphasis  was  usually  on  deviance, 
pathology,  and  abnormality,  using  descriptive  terms  such  as 
impulse-ridden,  passive-dependent,  disorganized,  emotionally 
immature,  poor  self-image,  self-hatred,  identity  confusion, 
psycho-sexual  conflicts,  and  cultural  deprivation  (Jones 
1980)  . 

Wade  Nobles  (1977)  referred  to  this  problem  of 
misdiagnoses  in  "white"  psychology  as  one  involving  errors  of 


12 


transubstantiation . Psychologists  used  a frame  of  reference 
developed  out  of  one  cultural  experience  base  and  attempted 
without  correction  to  apply  this  frame  of  reference  to  the 
interpretation  of  the  behavior  of  people  in  other  cultural 
frameworks.  Psychologists  interpreted  differences  between 
"blacks"  and  "whites"  as  deviant  behavior.  (White,  1984) 

Traditional  white  psychotherapy  with  black  patients, 
particularly  in  institutional  settings,  was  coercive  in  that 
the  therapist  imposed  his  concept  of  reality  on  the  client  in 
exchange  for  psychic  support  and  assistance.  (Scheff,  1968) 
Psychotherapists  had  been  trained  to  view  patients  as 
favorable  candidates  for  psychotherapy  if  they  accepted,  or 
could  be  led  to  accept,  their  problems  as  internal.  Patients 
who  accepted  that  their  problems  were  primarily  internal  were 
said  to  be  gaining  in  insight  and  received  support  and 
favorable  progress  reports.  Patients  who  insisted  that  their 
problems  were  external  were  said  to  be  resistant.  "Change  not 
the  truth."  (Yankelovich  and  Barrett,  1970).  Sabshin,  et  al. 
(1970),  noted  that  "white"  psychiatrists  were  guilty  of 
overemphasizing  psychological  explanations  at  the  expense  of 
economic  and  social  variables. 

Beginning  in  the  1930s  a small  number  of  pioneer  "black" 
psychologists  and  graduate  students  began  to  speak  out  against 
this  trend  in  psychology  to  label  "blacks"  as  pathological, 
defective,  and  mentally  inferior.  Their  efforts  are  chronicled 
in  Robert  Guthrie's  Even  the  Rat  was  White  (1976). 
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The  modern  era  of  "black"  psychology  officially  began  in 
1968  with  the  formation  of  the  Association  of  Black 
Psychologists.  Reginald  Jones'  Black  Psychology  (1980)  laid 
out  the  conceptual  requirements  of  the  field  of  "black" 
psychology  and  the  strategies  to  implement  the  models.  First, 
the  conceptual  framework  of  "black"  psychology  designed  to 
organize,  explain,  and  understand  behavior  should  be  developed 
out  of  the  authentic  experience  base  of  "blacks".  It  is  not 
possible  to  explain  adequately  the  behavior  of  "blacks"  using 
psychological  and  conceptual  frameworks  that  have  been 
developed  out  of  the  experience  base  of  "whites"  (White, 
1970).  A corollary  requirement  is  that  complex  mentalistic 
explanations  of  "black"  behavior  should  be  avoided  when  a more 
straightforward  observational  cause  and  effect  sequence 
derived  from  a "black"  experiential-phenomenal  discrimination 
perspective  will  suffice.  Second,  the  psychology  of 
"Blackness"  should  concentrate  on  the  strengths  "blacks"  have 
used  to  survive,  revitalize,  and  actualize,  and  "keep  on 
keepin'  on"  under  the  oppressive  conditions  of  life.  Third, 
the  search  for  truth  should  not  be  limited  to  narrow, 
statistical  criteria  only.  Consensual  validation,  oral 
history,  intuitiveness,  and  the  word  of  the  people  as 
witnesses  of  their  own  direct  experience  should  all  be 
considered  as  legitimate  evidence. 
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Toward  an  African  Global  Critique  of  Eurocentric  Psychology 

As  "black"  consciousness  in  the  United  States  expanded  in 
such  a manner  that  it  perceived  the  diasporic  experience  of 
Africans  in  the  United  States  as  part  of  the  total  collective 
historical  experience  of  African  people  overall,  modes  of 
psychological  inquiry  had  to  be  developed  which  perceived  the 
central  locus  of  well-being  and  mental  health  as  existing  at 
the  level  of  that  collective.  The  African-centered  critique  is 
the  result. 

African  theoreticians  questioned  the  application  of 
traditional  Eurocentric  treatment  approaches  to  African 
populations,  citing  as  evidence  the  lack  of  congruence  of 
these  practices  with  African  experience,  life  style,  and 
culture  (Akbar,  1977;  W.  Allen,  1978;  Amini,  1972;  Buck,  1977; 
Leonard  and  Jones,  1980;  G.  Jackson,  1976).  Models  of 
personality  and  treatment  based  on  African  frames  of  reference 
have  been  proposed  as  corrective  mechanisms  by  certain 
theoreticians  (Jones,  1980;  Toldson  and  Pasteur,  1975). 

Psychological  theories  provide  a mechanism  for 
understanding  human  behavior  and  for  developing  treatment 
models.  However,  these  theoretical  formulations  are  germane 
only  to  the  extent  that  the  importance  of  culture  is 
recognized  and  relevant  cultural  values  incorporated  (Hall, 
1977).  Cultural  theories  in  African  psychology  are 
characterized  generally  by  an  emphasis  on  "wellness"  or 
normality  instead  of  psychopathology.  Notably  absent  are 
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concepts  of  disordered  development  and  a reliance  on 
individual  recompensation  except  as  individual  efforts  are 
influenced  by  group  goals  or  extended  self-identity  (Baldwin, 
1976;  A.  Jackson  1982;  Mbiti,  1971;  Nobles  1976).  The  salient 
value  of  African  culture  and  lifestyle  in  treatment  approaches 
have  been  addressed  increasingly  by  African  psychologists  (A. 
Jackson,  1982;  Jones,  1980;  Toldson  and  Pasteur,  1975).  The 
incorporation  of  cultural  values  in  treatment  is  advocated  by 
many  practitioners  (Akbar,  1977;  A.  Jackson,  1982). 

The  Africa-centered  psychological  model  involves  the 
consideration  of  four  variables:  (a)  the  degree  of  impact 
white  colonialism  and  supremacy  has  upon  the  lives  of 
Africans,  (b)  the  degree  to  which  a particular  African 
psychological  perspective  is  a marker  of  strength  rather  than 
weakness,  (c)  language  styles,  and  (d)  the  affect  cultural 
differences  have  on  the  nature  of  appropriate  therapeutic 
strategies . 

Psychiatrist  Alfred  Memmi  (1965)  states  that 
psychological  freedom  of  the  oppressed  can  only  come  from 
their  definition  as  independent  of  the  "master."  Dr.  Francis 
Cress  Welsing , another  psychiatrist,  identifies  white  world 
supremacy  as  "the  local  and  global  power  system  structured  and 
maintained  by  persons  who  classify  themselves  as  "white," 
whether  consciously  or  subconsciously  determined.."  She  goes 
on  to  describe  the  system  as  consisting  of  "patterns  of 
perception,  logic,  symbol  formation,  thought,  speech,  action 


16 


and  emotional  response,  as  conducted  simultaneously  in  all 
areas  of  people  activity"  (Welsing  1991).  The  rage,  distrust, 
and  sorrow  engendered  by  more  than  four  centuries  of 
victimization  in  the  United  States  is  legitimate,  likely  to  be 
expressed  in  the  therapeutic  situation,  and  cannot  simply  be 
explained  away  as  evidence  of  severe  maladjustment  or  neurotic 
manifestations  of  transference  (Grier  and  Cobbs,  1968). 
Therapists  have  to  avoid  the  "great  white  father"  syndrome  in 
which  they  take  an  omnipotent  position  knowing  what's  best  for 
the  client,  that  their  judgement  is  superior,  and  believing 
that  their  client  should  passively  submit  to  their  advisements 
[with  great fulness  for  their  benevolence]  (Vontress,  1971). 

There  are  six  recurring  psychological  themes  in  the 
expressive  patterns  of  Africans:  (1)  emotional  vitality,  (2) 
"realness",  (3)  resilience,  (4)  interrelatedness,  (5)  the 
value  of  direct  experience,  and  (6)  distrust  and  deception. 

There  is  a sense  of  aliveness,  animation,  emotional 
vitality  and  openness  to  feelings  expressed  in  the  oral  and 
body  languages  of  Africans  (Redmond,  1971).  African  oral 
language  is  described  by  Jeffers  (1971)  as  being  vivacious, 
exuberant,  sensuous,  and  wholesomely  uninhibited.  In  the 
African  oral  tradition,  the  act  of  speaking  is  a performance 
on  the  stage  of  life  (Holt  1975).  To  capture  and  hold  the 
attention  of  the  listener,  the  speaker  is  expected  to  make  the 
words  come  alive,  to  use  ear-filling  phrases  that  stir  the 
imagination  with  heavy  reliance  on  tonal  rhymes,  symbolism. 
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figures  of  speech,  and  personification.  The  vitality  expressed 
in  the  language  is  life-affirming:  despair,  apathy,  and 
downtroddenness  are  rejected. 

The  first  step  of  learning  to  survive  in  the  African 
experience  is  to  see  life  exactly  as  it  is,  without  self- 
deception  or  romantic  pieties  (Neal  1972).  In  the  African 
ethos  tragedy,  defeat  and  disappointment  are  not  equated  with 
psychological  destruction.  Psychological  growth  and  emotional 
maturity  cannot  be  completed  until  the  person  has  paid  his  or 
her  dues  by  overcoming  hardship,  defeat,  sorrow,  and  grief 
( Baldwin,  1963 ) . 

The  consciousness  of  pain,  sorrow,  and  hurt  among 
Africans  can  be  differentiated  from  the  clinical  syndrome  of 
depression  where  guilt,  shame,  and  anger  are  transformed  into 
self-depreciation  work  against  the  serenity  of  sadness.  The 
openness  to  a balanced  spectrum  of  emotions  in  African 
consciousness  makes  it  easier  to  draw  upon  the  revitalization 
powers  of  sensuousness,  joy,  and  laughter. 

In  the  theoretical  model  of  Africa-centered  psychology 
presented  by  Wade  Nobles  (1976)  interrelatedness, 
connectedness,  and  interdependence  are  viewed  as  the  unifying 
philosophic  concepts.  It  is  important  to  note  here  that  the 
structure  of  psychology  is  similar  to  that  of  medicine  in  that 
many  practitioners  are  simultaneously  academics  and 
entrepreneurs.  That  is,  all  of  the  academics  referenced  here 
are  also  therapists  and  practicing  psychologists.  Their 
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practices  are  either  private  or  affiliated  with  their 
respective  academic  institutions. 

These  are  prominent  themes  in  African  language  with 
respect  to  the  interactive  dynamics  between  speaker  and 
listener,  the  power  of  words  to  control,  cognitive  style, 
timing,  and  communicative  competence.  The  spoken  word  is  the 
pervasive  force  that  connects  human  experiences.  These 
linkages  are  established  across  time  and  space.  The  act  of 
speaking  is  a dramatic  presentation  of  one's  personhood  to 
those  who  share  a background  of  similar  acculturation  (Holt, 
1975).  The  call  and  response  dialogue  style,  where  the 
listener  acts  as  an  echo  chamber,  repeating,  cosigning, 
validating,  and  affirming  the  message  of  the  speaker,  joins 
two  or  more  individuals  in  a common  psycholinguistic  space. 
Each  participant  expands  the  message  through  amplification  and 
repetition.  The  interactive  balance  between  the  linguistic 
rhythms  of  the  speaker  and  listener  is  synchronized  by  a 
reciprocal  command  of  timing  and  pace.  The  goal  is  to  be  in 
time  with  the  beat,  pulse,  tempo,  and  rhythm  of  the  speech 
flow.  The  African  speaker  establishes  a from  of  situational 
control  vis-a-vis  the  listener  by  defining  a reality  using 
vivid  imagery  drawn  from  a body  of  collective  experiences  that 
others  understand  and  can  relate  to  events  in  their  life  space 
(Holt,  1975) . Speakers  depend  on  the  common  background  between 
themselves  and  the  listeners  to  establish  impact  and  associate 
meanings  to  the  words.  The  intellectual  meaning  is  carried  by 
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implication  creating  a psychoaf f ective  or  cognitive  and 
affective  synthesis  (Smitherman,  1977)  The  speaker  controls 
the  situation  linguistically  with  words  that  touch  rhythms 
stemming  from  such  syntheses,  activating  emotions  and 
feelings.  The  extensive  use  of  metaphor  in  African  speech 
reflects  a cognitive  style  where  likeness,  correspondence, 
similarity,  and  analogous  relationships  between  ideas,  events, 
and  concepts  are  shown  by  using  picturesque  imagery  that 
appeals  both  to  the  intellect  and  emotions.  Signifying  symbols 
in  the  form  of  visual  imagery  are  substituted  for  abstract 
concepts  to  explain  and  clarify  meanings.  This  imagery 
stimulates  the  power  of  the  mind  to  see,  to  visualizes 
abstract  relationships,  and  to  project  novel  interpretations 
(Holt,  1975).  Metaphorical  expressions  generate  multiple 
meanings.  The  cultural  connotation  is  conveyed  by  translating 
the  expression  or  figure  of  speech  through  an  ethnotropic 
filter  delineated  by  an  Africa-centered  world  view.  The 
specific  meaning  of  a statement  in  a given  situation  is 
dependent  on  contextual  clues,  coupled  with  cultural 
sophistication  and  innovativeness  of  the  participants. 

[ Ethnotropism  is  the  use  of  a word,  phrase,  or  utterance  in  a 
different  cultural  context  for  the  purpose  of  giving  life  or 
emphasis  to  an  idea]  (Holt,  1975). 

There  is  no  substitute  in  the  African  ethos  for  actual 
experiences  gained  in  the  course  of  living.  A person  lacking 
in  mother  wit,  the  common  sense  of  experiences,  who  flaunts 
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untested  book  knowledge  is  perceived  in  the  Black  idiom  as  an 
educated  fool.  Another  central  theme  is  a result  of  the 
negative  experience  of  Africans  at  the  hands  of  Europeans. 
This  involves  a sense  of  distrust  and  a communicative  style 
for  deceiving  "the  man."  The  use  of  a common  language  with 
culturally  different  semantics  enables  Africans  to  conceal 
what  they  mean  from  Europeans  while  still  maintaining  a high 
level  of  clarity  in  their  communications.  Words,  phrases,  and 
statements  that  are  taken  to  mean  one  thing  when  interpreted 
from  a Eurocentric  frame  of  reference  can  mean  something 
entirely  different  when  translated  through  an  Africa-centered 
ethnotropic  filter.  Linguistic  deception  can  be  used  as  a way 
of  controlling  undesirable  psychological  imagery  and 
devaluative  labels  propagated  by  Europeans . 

The  maintenance  of  support  systems  and  interdependent 
relationships  with  others  is  a sign  of  ego  strength  in  African 
patients  (Block,  1980).  Therapists  who  work  with  them  should 
provide  their  clients  with  knowledge  of  community  support 
groups  that  can  assist  with  legal  aid,  child  care,  financial 
benefits,  employment,  and  other  social  services. 

The  Africa-centered  clinical  practice  model  is  one  of 
collective  action  of  African  professionals,  of  continuity  of 
services,  and  of  direct  intervention  within  multiple  systems. 
The  concept  is  one  of  a service  chain  that  encompasses  the 
^fr-*-can  client,  family  members,  the  African  community,  and 
political  and  economic  systems  in  which  the  person  is 
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involved.  The  client's  worldview,  cultural  environment,  and 
situational  context  would  be  integral  parts  of  the  assessment 
procedure.  The  emphasis  is  on  holistic  health  and  prevention 
rather  than  disease.  Problems  are  assumed  to  have  multiple 
origins  and  to  require  multiple  approaches  for  solution.  The 
model  is  composed  of  seven  basic  modules-  The  African  helping 
person,  the  African  client  and  family,  African  professionals, 
the  African  community,  African  culture,  political  and  economic 
systems,  and  the  general  environment.  All  modules  are 
essential,  but  the  primary  units  are  the  first  two.  The 
initial  role  of  the  helping  professional  is  one  of 

understanding  the  problems  that  have  developed  in  the  system, 
helping  the  client  understand  the  difficulty,  and  ultimately, 
to  facilitate  behaviors  that  will  lead  to  better  functioning 
involving  multiple  relationships  within  the  system.  Change  of 
any  kind  must  involve  factors  that  influence  behavior  and  the 
quality  of  life.  Another  important  facet  of  the  model  is  the 
close  working  relationships  among  African  professionals. 
Optimal  mental  health  involves  synchrony  between  Africanity  in 
identity,  in  culture,  and  in  genealogy. 

Objectives  and  Methods  of  This  Research  Project 
This  is  an  ethnographic  evaluation  study  of  a 
psychotherapy  program,  targeted  at  first  time  law  violators 
and  their  families.  The  program  had  failed  to  accomplish  its 
goals  which  were  to  address  presumed  dysf unctionalities  in 
familial  structure  deemed  generative  of  illegality.  My 
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research  study  focused  on  analysis  of  the  theory,  methodology, 
and  practice  of  the  program  with  respect  to  its  consideration 
for  the  sociocultural  context  of  African-Americans.  The 
African-American  sociocultural  context  was  selected  because 
all  of  the  families  and  offenders  in  the  program  are  African- 
American.  The  hypothesis  was  that  the  program  failed  to 
consider  the  sociocultural  experientiality  of  African- 
Americans  and  that  this  omission  served  a purpose  in 
programmatic  expansion  and  replication. 

In  developing  a methodological  approach  for  examining  the 
aforementioned  hypothesis,  I found  the  "virtual  reality" 
metaphor  powerful.  First,  the  fundamental  metaphysical 
questions  raised  by  the  technology  surface  in  this  analysis  as 
epistemological  and  ontological  queries.  Are  the  psychotherapy 
practitioners  creating  a paradigmatic  reality  for  themselves, 
as  a consequence  of  their  insensitivity  to  the  dictates  of  a 
different  socioculture  and  their  commitment  to  a Eurocentric 
psychotherapeutic  approach?  Do  the  participants  or  "patients" 
exist  in  a different  and  competing  experiential  reality  than 
the  one  suggested  by  the  staff's  paradigm? 

Second,  the  sensory  substitution  necessary  for  making  the 
simulation  work  in  the  minds  of  the  virtual  reality  user  are 
analogous  to  similar  replacements  made  by  the  Eurocentric 
psychological  epistemology  and  ontology,  as  implemented  by  the 
staff,  in  order  to  perpetuate  the  evaluations  and/or 
definitions  of  dysf unctionality . The  latter  are  used  as  tolls 
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of  legitimation  and  self-rationalization  for  one's 
participation  in  the  therapeutic  effort.  Since  they  are 
foundational,  competing  observations  and  perspectives  must  be 
ot  subsumed  within  them.  Just  as  a simulation  which 
fails  to  effectively  insulate  the  user  from  external, 
competing  sensory  impressions  will  fail  to  motivate  him  or  her 
from  acceptance  of  the  computer  world  as  real,  failure  of  a 
theoretical  paradigm  to  negate  competing  knowledge  bases  will 
raise  fundamental  questions  about  the  reality  of  its 
assertions  and  the  validity  of  information  it  purports  to 
provide . 

Since  my  inquiry  was  one  focused  on  competing  perceptions 
of  reality  and  intersubjectivity,  I decided  upon  investigative 
field  research  and  ethnographic  participant  observation  as  my 
primary  mode  of  data  collection.  These  were  triangulated  with 
interview  data  gathered  periodically  from  program  staff  and 
quantitative  data  that  were  being  collected  by  the  staff  in 
order  to  solicit  further  grant  funding  for  the  program. 

Investigative  field  research  has  its  emphasis  on  direct 
personal  observation,  interaction,  and  experience  (Douglas 
1976).  My  goal  was  to  understand  the  programmatic  world  from 
the  perspective  of  the  participants  and  the  organizers  (Blumer 
1969).  Ethnography  was  selected  as  the  mode  of  choice 
primarily  because  of  its  flexibility.  The  grounded  theory 
methodology  facilitates  a constant  dialogue  between  data,  data 
collection,  and  data  analysis.  It  facilitates  the  changing  of 
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strategy  and  direction  of  research  in  the  face  of  changing 
developments  at  the  site  level  in  line  with  what  may  be 
required  by  theory  construction.  Ideas  can  be  "tested"  as  it 
were,  and  if  beneficial,  pursued.  Moreover,  ethnography  allows 
theory  development  to  be  pursued  with  a high  degree  of 
effectiveness  and  economy. 

Ethnography  also  contains  the  ability  to  test  theory. 
Cases  that  are  crucial  may  be  examined.  There  is  a reduced 
risk  of  ecological  invalidity.  The  method  is  inherently 
triangulated  with  multiple  data  sources  weaved  into  the 
accounts  avoiding  another  difficulty,  methodological 
dependency.  Examples  of  the  application  of  ethnography  in  this 
regard  are  provided  by  Hargreaves  (1967),  Lacey  (1970),  and 
Ball  (1981). 

The  participant  observation  data  in  this  study  were  self- 
compiled  and  were  drawn  from  my  attendance  at  hourlong  youth 
therapy  sessions  as  well  as  the  combined  parent  and  youth 
sessions  which  immediately  followed  and  lasted  for  a hour. 
Complementing  these  data  were  systematic  notes  gathered  during 
my  attendance  at  the  weekly  program  staff  meetings  at  which 
critical  assessments  were  made  of  the  preceding  week's  therapy 
program. 

Access 

As  the  work  of  Barbera-Stein  (1979)  illustrates,  a 
critical  issue  in  ethnographic  research  is  the  process  of 
access  negotiation.  She  describes  it  "as  involving  multiple 
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views  of  what  is  profane  and  open  to  investigation  vs.  what  is 
sacred  or  taboo  and  closed  to  investigation  unless  the 
appropriate  respectful  stance  or  distance  is  assumed." 
Informal  sponsorship  becomes  an  essential  element  and  may  be 
gained  through  the  mobilization  of  existing  social  networks 
based  on  acquaintanceship,  kinship,  or  occupational 
membership.  In  formal  organizations,  initial  access 
negotiations  may  be  focused  on  formal  permission  that  can  be 
legitimately  granted  or  withheld  by  key  personnel . These 
individuals  are  often  the  initial  point  of  contact  within  the 
setting  for  the  ethnographer.  Such  gatekeepers  will  generally 
be  concerned  as  to  the  picture  of  the  organization  the 
ethnographer  will  compose  and  have  interests  in  this  portrayal 
being  favorable  and  safeguarding  their  legitimate  concerns. 
They  may  accordingly  exercise  some  surveillance  and  control 
prerogative  by  fractionating  access  or  steering  fieldwork.  The 
ethnographer  often  falls  prey  to  being  represented  as  an 
"expert,"  who  is  extremely  well  versed  in  "problems"  and 
"solutions."  He  or  she  thus  becomes  a "critic"  or  evaluator. 
This  may  lead  to  support,  but  may  hamper  activity  since 
unfavorable  impressions  or  preliminary  reports  of  the  same  may 
interfere  with  the  subsequently  granted  access . 

All  of  these  points  are  relevant  in  my  own  project.  As  a 
result  of  my  initial  inquiries  concerning  conducting  research 
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on  the  program,  I had  been  referred  to  Dr.  Wind.1,  the  faculty- 
member  supervising  the  activities  of  the  mental  health  clinic 
and  one  of  the  principal  investigators  for  the  program  I was 
interested  in.  This  initial  contact  took  the  form  of  a meeting 
in  Dr.  Wind's  office.  Dr.  Wind  went  through  a summary  of  the 
program  and  distributed  textual  material  on  its  official 
theoretical  and  epistemological  foundations  and  structure.  He 
also  introduced  me  to  the  graduate  students  who  had  the  role 
of  counselors  in  the  program  and  who  ran  the  individual  and 
collective  sessions  with  the  parents  and  the  youth.  He  gave  us 
a rigorous  guided  tour  of  the  facilities  in  the  office  of  the 
department  and  in  the  clinic  next  door.  Moreover,  he  expressed 
his  willingness  to  facilitate  any  meetings  and  procurement  of 
data  that  would  make  me  successful  in  my  endeavor.  One 
important  point  is  that  at  the  end  of  the  presentation.  Dr. 
Wind  stated  that  he  hoped  my  respective  research  project  would 
provide  some  useful  information  for  the  program.  As  for  the 
finer  details  of  access,  for  example,  the  type  of  information 
that  could  be  gathered  and  by  what  appropriate  methods,  I was 
referred  to  Dee,  the  student  program  director.  The  federal 
grant  program  which  financed  my  research  authorized  the  use  of 
our  collected  data  for  academic  papers,  conferences,  theses, 
dissertations,  and  the  like. 


The  names  of  the  faculty,  staff,  and  youth  involved  in  the 
program  are  disguised  to  preserve  anonymity. 
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I first  attended  the  first  weekly  staff  meeting  which 
focused  on  the  arrival  of  a group  of  three  undergraduate 
students  who,  by  virtue  of  signing  up  to  do  independent  work 
in  the  areas  of  clinical  psychology  and  social  work,  were  to 
have  some  role  in  the  conduct  and  development  of  the  program. 
This  gave  me  an  opportunity  to  meet  them,  them  an  opportunity 
to  meet  me,  and  an  opportunity  for  us  to  exchange  information 
about  our  respective  motivations  for  being  in  the  site.  This 
staff  meeting  came  to  take  on  a greater  significance  each  week 
as  it  was  a major  forum  for  concerns  of  the  staff  about 
inadeguacies  of  the  program  and  for  evaluating  the  success  or 
failure  of  the  preceding  week's  activities.  It  also  gave  me  an 
opportunity  to  gain  insight  into  the  processes  by  which 
individuals  were  "trained"  to  work  in  the  program.  The 
undergraduates  were  temporary  functionaries  in  the  program  who 
assumed  important  roles  in  its  continuance.  Because  of 
discussions  that  arose  out  of  this  meeting,  it  was  agreed  that 
I should  attend  either  the  youth  or  the  parental  session 
during  the  time  the  two  groups  were  separated,  but  not  both. 
This  was  out  of  fear  that  my  movement  back  and  forth  might 
destabilize  the  therapy  sessions.  I did  not  consider  this  a 
major  sacrifice,  although  I would  have  liked  to  have  made  some 
comparative  analysis  of  the  separate  sessions.  I raised  other 
issues  like  whether  or  not  there  was  an  existing  base  of 
qualitative  data  that  I might  use  as  triangulating  elements 
[there  were  not]  and  whether  any  audio  or  video  recording 
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could  be  made  of  the  proceedings  [there  could  not  be,  due  to 
the  confidentiality  and  some  apprehension  on  the  part  of  the 
counselors  concerning  raising  the  issue  with  the 
participants ] . 

I met  Dee,  the  graduate  student  who  headed  the  program, 
at  five  p.m.  on  the  evening  of  my  first  session  to  ask  about 
the  more  scientific  parameters  of  the  work.  She  gave  me  an 
introduction  to  the  program  as  she  saw  it  and  offered  to 
facilitate  any  additional  qualitative  research  gathering  that 
I wished  to  undertake.  When  I mentioned  the  concerns  that  were 
raised  earlier  in  the  meeting,  she  suggested  that  my 
participation  would  not  involve  as  much  interference  in  the 
therapy  sessions  as  had  been  suggested.  She  offered  to  allow 
me  to  introduce  myself  to  the  collective  group  of  participants 
and  to  serve  as  the  conduit  for  my  legitimate  entry.  I made  it 
clear  that  I wanted  to  leave  any  expanded  research  agenda 
decisions  until  after  the  first  observation  and  that  I thought 
it  necessary  that  I make  as  little  note  of  my  role  as  a 
researcher  as  possible  in  order  not  to  intimidate  either 
counselors  or  participants.  She  did  in  fact,  allow  me  to 
introduce  myself  to  the  counselors  and  participants  during  the 
evening  session. 

The  next  facilitator  in  the  process  of  my  successful 
entry  into  the  site  was  Geraldine,  an  African-American  woman 
and  one  of  two  counselors  scheduled  for  duty  on  that  evening. 
She  made  a point  of  including  me  in  the  discussions  of  the 
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group  as  little  as  possible  [usually  when  there  was  an 
extended  lull  on  the  part  of  the  regular  participants], 
facilitating  my  compilation  of  detailed  notes. 

Field  Relations 


Impression  management 

Personal  appearance  can  be  a very  salient  factor  in 
managing  impressions  of  the  researcher  at  the  site.  In 
addition,  demeanor  becomes  the  instrument  by  which  the 
delicate  balance  is  struck  between  the  necessary  reduction  of 
social  differences  between  the  researcher  and  the  subject(s) 
and  the  need  to  maintain  some  "objective"  scholarly  distance 
from  him/her  (them).  There  may  be  different  categories  of 
participants  and  different  contexts  which  necessitate  one's 
becoming  a "stylistic  chameleon"  sensitive  to  need  to  vary 
one's  impression  management  strategy.  The  construction  of  such 
a working  identity,  or  of  a series  of  them  can  be  facilitated 
by  researcher  exploitation  of  his  or  her  own  prior  skills. 
These  may  include  superior  technical  knowledge  and  resources. 
Important  also  are  conformity  to  the  requirements  of  tact, 
courtesy,  and  "interaction  ritual"  (Goffman,  1972). 

Next  in  the  realm  of  impression  management  issues  are 
those  targeted  at  avoiding  as  much  as  possible  biases  in  the 
selection  of  data  sources  in  the  field.  A researcher  cannot 
confine  his  or  her  communication  solely  to  those  people  whose 
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behavior  is  agreeable  or  who  are  deemed  friends  (Hammersley 
1983c) . 

Field  roles 

One  of  the  most  critical  errors  a field  worker  can  make 
is  to  begin  treating  an  established  research  role  as  rigid  and 
fixed  in  character  (Turner  1962).  Frequently,  shifts  in  role 
can  be  made  over  the  course  of  fieldwork.  Indeed,  there  are 
strong  arguments  for  just  such  a strategic  manipulation  to 
avoid  role-dependent  data.  Excess  rapport  with  one  group  may 
lead  to  problems  in  maintaining  or  developing  rapport  with 
others  (Miller  1952).  The  ethnographer  must  be  intellectually 
poised  between  familiarity  and  strangeness,  while  socially  he 
or  she  must  be  poised  between  stranger  and  friend  ( Powermaker 
1966;  Everhart  1977).  All  of  these  considerations  informed  my 
own  ethnographic  inquiry. 

My  experience  in  field  roles 

I decided  early  on  that  it  would  be  best  for  my  role  to 
remain  as  discreet  as  possible.  I avoided  directly  approaching 
individuals  and  admitting  that  I was  studying  them,  but 
instead  took  the  role  of  the  "Socratic"  questioner,  who  was 
naive  and  always  needed  additional  information  about  things. 
There  was  that  matter  of  initial  self-introduction  as  an 
observer  and  a doctoral  student,  but  in  a very  short  time  it 
appears  that  familiarity  with  me,  developed  by  my  presence 
within  the  sessions,  led  to  a removal  of  any  discomfort  this 
knowledge  may  have  given  program  staff  members  or 
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participants.  At  least  no  concern  over  this  matter  was 
mentioned  to  me  or  to  any  of  the  program  officials.  My  role 
was  rather  an  anomaly  in  the  sense  that  I was  a peer  to 
neither  the  professionals  nor  the  program  participants.  The 
patients  seemed  to  see  my  role  as  a potential  sounding  board 
for  their  concerns.  On  the  other  hand,  to  the  supervisors  of 
the  project,  I was  a potential  future  source  of  information 
that  could  provide  a useful  critique  and  evaluation  of  the 
goings-on.  My  role  with  them  was  along  the  lines  of  Goffman's 
(1963)  wise  individual  who  gains  a tolerated  courtesy 
membership,  running  the  risk  of  the  stigma  associated  with 
such  a position,  and  being  often  forced  to  conceal  the  nature 
and/or  results  of  the  research  from  the  individuals  involved 
in  the  social  interaction  being  studied. 

In  my  overt  posture,  I showed  interest  in  the  research  of 
the  principal  investigators  and  in  the  work  of  the  counselors, 
encouraging  them  to  talk  about  their  perspectives.  My  access 
to  the  patients,  for  reasons  previously  discussed,  was 
somewhat  more  limited  but  via  empathetic  body  language  in  the 
collective  sessions  and  sympathetic  words  in  the  youth 
sessions,  I sought  to  encourage  them  to  elucidate  their 
positions  and  feel  secure  in  the  knowledge  of  revealing  them 
in  my  presence.  I worked  to  develop  their  trust. 

My  process  of  gaining  trust,  like  that  of  gaining  entry, 
was  facilitated  by  the  enthusiasm  with  which  the  principal 
investigators  of  the  project  and  key  counselors  greeted  my 
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arrival.  They  acted  as  gatekeepers,  easing  my  path  towards 
gaining  the  trust  of  all  concerned.  As  I continued  the 
research  project  however,  I began  to  be  concerned  that  this 
initial  trust  constituted  a risk,  as  some  of  my  findings  were 
not  consistent  with  the  perception  that  the  sponsors  had  of 
their  own  program.  A "web  of  trust"  (Douglas  1976)  is  not  a 
one-time  phenomenon,  but  an  ongoing  developmental  process 
(Johnson  1975).  Nor  is  it  a one-way  process,  but  can  be 
diminished,  withdrawn,  rearticulated,  and  requestioned  at  any 
point  (Carey  1972;  Douglas  1972).  I wondered  what  the  effect 
would  be  on  my  access  to  the  site  and  relevant  officials  in 
the  event  of  their  knowledge  of  my  developing  critique. 
Consequently,  I took  care  to  steer  clear  of  direct  questions 
concerning  my  impressions,  directing  them  instead  back  upon 
the  questioners  so  that  they  might  provide  additional  relevant 
information  and  fill  in  gaps  within  my  emerging  conceptual 
landscape . 

A methodological  issue  arose  from  the  cultural  clash 
between  myself  and  the  psychology  graduate  students  that 
constituted  a major  part  of  my  subject  constituency.  Other 
sociologists  have  also  noted  these  differences  (Humphreys 
1970;  Whyte  1955).  As  a researcher  seeks  to  get  indepth 
information  from  subjects,  he  or  she  is  likely  to  come  across 
fundamental  differences  in  character,  values,  and  attitudes 
between  their  subjects  and  themselves.  In  my  case,  I was 
confronted  by  differences  in  the  degree  of  epistemological 
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acceptance  of  the  socially  constructed  notion  of  deviance  as 
an  analytical  and  prescriptive  tool,  particularly  involving 
African-Americans.  This  ontological  gap  caused  me  at  times 
anger  and  exasperation.  I watched  the  clinicians  "act  out"  a 
program  that  was  not  only  often  degrading  to  the  participants, 
but  thar  was  likely  to  have  little  or  no  impact  on  the  stated 
goals  of  reducing  the  potential  for  criminality  or  antisocial 
behavior  among  the  youth.  I resisted  the  frequent  desire  to 
leave  my  more  detached,  primarily  observational  role  and  to 
defend  my  African-American  brothers  and  sisters  from  what  I at 
times  perceived  to  be  a psychosocial  engineering  project. 

This  lack  of  involvement,  likewise,  gave  rise  to  a 
personal  ethical  dilemmas  as  to  whether  or  not  I was  obligated 
to  intervene  in  cases  where  the  therapy  reached  a point  of 
degradation  of  the  participants.  Like  other  researchers,  I 
felt  the  pangs  of  guilt  associated  with  not  acting  on  my 
personal  will  (Carey  1972;  Douglas  1976;  Humphreys  1970; 
Johnson  1975;  Klockars  1977,  1979;  Rochford  1985).  This  became 
especially  important  during  the  writing  up  of  this  research  as 
I became  concerned  about  whether  to  reveal  the  identities  of 
the  psychological  staff,  who  could  suffer  professionally  and 
otherwise  from  the  findings.  I was  torn  by  the  knowledge  that 
it  was  necessary  that  these  findings  be  known  for  the  benefit 
of  all  African-Americans  who  generally  constitute  the  target 
constituency  for  such  programs,  as  well  as  those  who 
facilitate  the  continuation  of  such  projects  in  terms  of 
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research,  publication,  staffing,  and  funding  under  the  false 
hope  that  they  address  the  underlying  "deviance"  problems  that 
are  the  foci  of  their  concern. 

Insider  accounts 

Participant  observation  knowledge  on  the  part  of  the 
subjects  being  examined  by  an  ethnographer  can  be  an  asset. 
Despite  one's  skill  at  being  able  to  negotiate  a role  that 
facilitates  perception  of  events,  one  may  be  denied  some 
component  of  information  not  available  firsthand.  Individuals 
may  be  cultivated  (Bigus  1972)  or  "trained"  (Paul  1953)  as 
informants . 

All  human  behavior  has  an  expressive  dimension. 
Ecological  arrangements,  clothes,  gesture,  and  manners  all 
convey  messages  about  people.  In  addition,  there  is  the 
expressive  power  of  language  with  its  capacity  to  present 
description,  explanation,  and  evaluation  of  phenomena.  Often 
language  is  used  in  communications  by  participants  under 
scientific  observation  to  "tell  the  researcher  how  it  is" 
(Hammersley  1980;  Hitchcock  1983).  The  influence  of  cognitive 
assumptions  leads  many  ethnographers  to  discount  such 
perspectives  as  "less  valid"  (Becker  and  Geer,  1960).  Others 
argue  that  rather  than  approaching  the  issue  from  the  validity 
perspective  one  should  focus  instead  on  the  data  as  data  that 
inform  the  researcher  about  the  contextualized  perception  of 
reality  on  the  part  of  the  participant  offering  the 
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information  and  gives  rise  to  inferences  about  the  context 
itself  (Dean  and  Whyte  1958). 

The  stakes  involved  in  the  program  made  me  feel  extremely 
cautious  about  the  validity  of  any  material  that  I gathered 
from  the  "professionals."  For  the  graduate  student  counselors, 
the  program,  their  involvement,  and  their  success  within  that 
context  involved  vital  issues  like  grades,  hour  credit, 
practicum  completion  for  doctorates,  admission  to  graduate 
programs,  and  research  funding.  To  address  this  potential 
bias,  I employed  a bifurcated  method.  First,  I tested 
interview  data  compiled  from  various  program  staff  members  and 
from  the  principal  investigators  against  the  textual 
imperatives  of  the  program  as  recorded  in  its  supporting 
documentation.  I adopted  an  attitude  consistent  with  a 
suspicion  of  the  existence  of  vested  interests  whenever  there 
was  a discrepancy  between  textually  stated  objectives  and 
verbally  stated  objectives  of  the  individuals  involved, 
between  textual  description  and  subjective  reality  as  defined 
by  the  staff  members  themselves.  Second,  my  observations  of 
the  scene  constituted  a primary  resource,  since  I was  involved 
with  many  of  the  principals  on  a weekly  basis  and  was 
attending  all  therapy  sessions  and  review  meetings.  I could 
contrast  what  was  being  said  with  what  I could  see  was  taking 
place.  Frequently,  I noted  counselors'  and  administrators' 
evasions  and  misperceptions  through  incongruities  between 
words  and  their  actions.  Throughout  the  research,  I used  these 
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crosschecking  measures  to  evaluate  the  veracity  of  new 
information . 

In  ethnography,  theory  construction  and  data  gathering 
are  dialectically  linked,  the  latter  being  guided 
strategically  by  the  former  (Glaser  and  Strauss  1967).  This 
involves  a comparative  method  in  which  each  segment  of  data  is 
taken  in  turn,  its  relevance  to  one  or  more  theoretical 
categories  noted,  and  its  comparison  with  other  data  segments 
similarly  categorized.  The  range  and  variation  of  any  category 
can  be  mapped  accordingly  in  the  data. 

The  setting 

Before  turning  to  the  analysis  itself,  it  is  necessary  to 
develop  a demographic  and  structural  profile  of  the  program. 
This  includes  examination  of  the  program  objectives,  its 
theoretical  orientation,  and  its  target  constituency. 

The  first  offenders  program  is  funded  by  the  [Southern 
state]  Youth  and  Coordinating  Council.  The  principal 
investigators  for  the  project  are  Dr.  Quaser  and  Dr.  Wind, 
faculty  at  [Southern  state  university].  It  is  described  in  its 
mission  statement  as  "a  diversion  program  that  provides  an 
alternative  disposition  for  children  at  the  time  of  their 
first  arrest  for  misdemeanor  conduct."  It  identifies  its 
target  population  as  children  and  parents  who  are  referred  to 
the  program  by  the  Juvenile  Probation  Department  which  acts 
upon  the  child's  arrest  and/or  receipt  of  misdemeanor 
citations.  The  families,  I was  informed  by  program  staffers, 
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had  come  to  the  program  by  consent  and  were  presumed  to  have 
pledged  beforehand  to  complete  the  program  in  a satisfactory 
manner.  The  program  consists  of  a two  hour  and  thirty  minute 
meeting  once  a week  for  a period  of  eight  weeks.  The  format 
involves  a small  group  discussion  led  by  facilitators, 
followed  by  a group  presentation  on  the  same  or  similar 
topics . 

Theoretical  Orientation  of  the  Program 

The  facilitators  in  the  program  are  charged  with  the 
responsibility  of  practicing  skillbuilding  techniques, 
promoting  discussion  of  the  issues  by  youth  and  parents, 
providing  clarity  of  concepts  presented  in  the  large  group, 
and  giving  a focus  for  youth  and  parents  to  problem  solve 
personal  family  issues.  The  program  tries  to  create  a context 
that  encourages  family  members  to  develop  and  implement 
solutions  for  their  own  families.  The  program  views  the  family 
as  the  agent  of  change  and  seeks  to  strengthen  family  bonds 
and  interrupt  dysfunctional  patterns,  largely  as  a consequence 
of  the  psychological  theory  orientation  of  the  principal 
investigators.  It  is  predicated  upon  the  belief  that 
intervention  with  children  and  parents  on  the  first  contact 
with  the  Juvenile  Justice  System  provides  a greater 
opportunity  for  change  than  would  otherwise  be  yielded  from 
latter  efforts. 

Theoretically,  its  foundations  include  the  work  of  de 
Shazer  (1985,  1988),  Selenkman  (1991),  and  O'Hanlon  and 
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Weiner-Davis  (1989),  all  of  whom  explored  some  aspect  of 
solution  oriented  parenting  group  therapy  as  an  alternative  to 
traditional  treatment  methodologies . Solution  focused  therapy 
rests  on  the  foundation  that  the  clients  themselves  possess 
the  resources  for  solving  life's  problems.  The  focus  of  this 
school  of  therapy  is  to  bring  into  the  foreground  the  times 
that  the  problem  is  not  present  and  highlight  times  when  the 
client  is  successful  in  his  or  her  activities. 

The  program  makes  use  of  the  body  of  psychological  theory 
that  suggests  families  are  better  capable  of  grappling  with 
problems  when  their  ideas  are  voiced  collaboratively  [Andersen 
(1988),  Anderson  and  Goolishan  (1988),  and  White  and  Epston 
(1990)].  This  allows,  theoretically  at  least,  for  a high 
degree  of  flexibility  in  the  program  in  terms  of  feedback  and 
adaptability  given  the  availability  of  the  perspectives  of 
several  families  on  issues.  The  emphasis  could  therefore  be 
upon  issues  deemed  important  for  the  relevant  community  and 
the  therapeutic  encounter  could  be  wholly  experiential. 

White  and  Epston  (1990)  were  particularly  instructive  for 
their  strategy  of  psychotherapeutic  externalization . 
Externalizing  is  a theoretical  approach  to  psychotherapy  that 
encourages  persons  to  objectify  and  personify  the  problems 
they  experience  as  oppressive.  The  problem  thereby  becomes  a 
separate  entity  rendering  inherent  problems  less  fixed  and 
restrictive.  As  a result,  the  individual  (s)  concerned  can 
eliminate  the  problem  as  an  essential  part  of  their  subjective 
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descriptive  narratives  of  lived  experience.  The  latter  are 
constitutive  of  lives  in  the  sense  that  they  ascribe 
experiential  meaning  and  select  aspects  of  life  for  emphasis 
and  mental  revisitation.  The  assumption  of  this  paradigm  is 
that  by  the  process  of  controlling  for  this  newly  externalized 
problematic  factor,  positive  and  unique  subnarratives  of 
individual  lived  experience  are  made  visible,  given  voice,  and 
can  provide  bases  for  potential  new  articulation  of  life 
experience  and  new  modes  of  self-improvement. 

This  externalization  is  affected  by  relative  influence 
questioning  of  the  individual  involving  two  interrogative 
components.  The  first  encourages  individuals  to  describe  the 
influence  of  the  problem  on  their  lives.  The  second  encourages 
them  to  describe  their  own  influence  on  the  problem  during  its 
lifespan. 

Demographic  Profile  of  the  Program 

One  hundred  and  ninety-one  "first  offenders"  were 
assessed.  First  offenders  were  defined  by  the  program  as 
individuals  who  were  first-time  lawbreakers.  The  age  of  the 
youth  ranged  from  six  to  sixteen  years  with  a mean  of 
thirteen.  Eighty-six  percent  of  the  group  was  African- 
American,  thirteen  percent  Euro-american , and  one  percent 
Hispanic/Latino.  Sixty-seven  and  one-half  percent  of  the 
subjects  were  male.  Fifty-two  percent  came  from  single  parent 
households,  twenty-six  percent  from  two  parent  households,  and 
twenty-one  percent  from  two  adult  (one  parent)  households.  The 
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median  school  grade  for  the  sample  was  precisely  between  the 
seventh  and  eighth  grades. 

Regarding  age  at  first  referral  to  juvenile  justice, 
twenty-nine  percent  were  twelve  years  of  age  or  younger, 
nineteen  percent  were  thirteen  years  of  age,  and  fifty-two 
percent  were  between  fourteen  and  sixteen. 

School  functioning  was  assessed  in  the  risk  assessment  by 
gathering  data  on  retention,  detention,  suspensions,  grades, 
courses  failed  or  then  failing,  and  attendance.  Thirty-five 
percent  of  the  sample  showed  evidence  of  recent  grade  or 
behavior  problems  in  school.  Chronic  school  problems,  several 
years  in  duration,  along  with  behavior  problems,  were  found  to 
occur  in  forty-nine  percent  of  the  cases.  Two  percent  of  the 
cases  were  drop  outs.  Thirteen  percent  of  the  cases  involved 
no  school  problems. 

For  eighty-two  of  the  youth,  data  on  grades,  number  of 
suspensions,  and  number  of  unexcused  absences  had  been 
collected.  The  average  number  of  subjects  failing  for  this 
group  was  three,  number  of  unexcused  absences  is  ten  or  more, 
and  average  number  of  suspensions  is  four.  Seventeen  youth 
were  failing  in  all  of  their  subjects,  while  twelve  were 
failing  in  none  of  their  subjects. 

An  assessment  was  conducted  on  youth  alcohol  and  drug 
use.  In  sixty-eight  percent  of  the  cases,  no  drug  or  alcohol 
use  was  found.  In  twenty-five  percent  of  the  cases, 
experimental  and/or  occasional  use  was  found.  In  seven  percent 
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of  the  cases,  substantial  use  and  possible  dependence  was 
found. 

Finally,  criminal  involvement  in  the  family  was  assessed. 
Criminal  involvement  was  the  conviction  of  one  or  more  family 
members  of  a criminal  offense.  The  level  of  seriousness  was 
determined  by  the  number  of  family  members  involved  and  the 
number  of  incidents  involved.  In  seventy-one  percent  of  the 
cases,  no  involvement  or  minor  criminal  involvement  was  found. 
In  twenty-five  percent  of  the  cases,  a moderate  level  of 
criminal  involvement  in  the  family  had  occurred  sometime  in 
its  history.  In  four  percent  of  the  cases,  serious  criminal 
involvement  had  occurred. 

Overview 

In  the  following  chapters,  I examine  the  internal  logic 
of  the  program  as  I saw  it,  experienced  it,  and  learned  of  it 
through  conversations  with  others  involved  at  various 
positions  within  the  structure  of  the  endeavor.  The  program 
was  organized,  yet  intricate,  and  influenced  by  a variety  of 
diverse  and  often  conflicting  factors. 

Here  I have  introduced  the  people,  setting,  and  basic 
types  of  activities  inherent  in  this  social  world.  In  chapters 
2 through  6,  I present  an  analysis  of  what  occurred  in  the 
program  during  the  period  of  my  observation,  [involving  the 
independent  youth  counseling  sessions,  the  joint  youth  and 
parent  sessions,  and  the  weekly  program  meeting],  outlining 
the  basic  modus  operandi  for  the  program  from  the  point  of 
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view  of  the  offenders,  their  families,  the  program's  principal 
investigators,  counselors,  and  undergraduate  assistants 
through  their  behavior  in  and  out  of  the  sessions,  their 
instructional  training  and  texts,  and  their  informal 
interviews  with  me.  I address  the  processes  by  which  they 
respectively  come  into  the  program,  how  that  influences  the 
manner  in  which  they  perceive  themselves,  the  program  and 
other  participants  and  the  behavior  that  they  each  manifest. 

In  chapter  seven,  my  conclusion,  I endeavor  to 
theoretically  explain  the  manner  in  which  the  program  fails  to 
liberate  African-American  families  from  their  presumed 
psychological  problems  in  the  manner  suggested  by  its 
documentary  material  and  by  the  statements  of  program  staff 
and  the  principal  investigators. 


CHAPTER  II:  THE  CYBERSPACE  OF  PSYCHOLOGICAL  TREATMENT 
In  his  1986  novel,  Neuromancer , William  Gibson  introduced 
the  term  "cyberspace."  He  described  it  as  a "consensual 
hallucination,"  a point  at  which  the  consciousness  of  an 
individual  merges  entirely  with  media.  I chose  this  term  as  an 
appropriate  title  for  this  chapter  since  it  concerns  itself 
with  my  initial  immersion  in  the  knowledge  base  of  the 
program,  into  its  virtual  reality  field.  The  term  also  refers 
to  the  collective  mental  orientation  accepted  by  the  staff  and 
principal  investigators  of  the  program  and  articulated  in  its 
textual  representations.  This  orientation  involves  a 
positivistic  view  of  the  potential  for  psychotherapeutic 
treatment  of  the  participants. 

Warming  Up  The  Screen 

The  first  event  I attended  as  a part  of  my  work  at  the 
f ieldsite  involved  meeting  Dr.  Wind.  He  began  by  giving  me  an 
introduction  to  the  program.  Right  at  the  very  beginning,  he 
clued  me  in  to  the  potential  for  there  to  be  a degree  of 
inconsistency  in  the  program.  He  stated  that  the  program  was 
formally  designed  for  first  offenders  between  the  ages  of 
thirteen  and  fifteen,  but  pointed  out  that  due  to  errors  on 
the  part  of  referral  apparatus,  often  youth  out  of  that  age 
range  were  admitted.  Moreover,  the  definition  of  first 
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offender  proved  to  be  a very  slippery  concept.  It  included  a 
large  number  of  truants  as  well  as  some  with  multiple  prior 
offenses.  Dr.  Wind  stated  explicitly  that  the  goal  of  the 
program  was  to  promote  "positive,  healthy,  family 
interactions."  He  emphasized  the  fact  that  the  strictly 
psychoeducational  component  was  a small  part  of  the  project 
with  the  greater  emphasis  on  familial  interaction  and  sharing. 
As  an  incentive,  youth  who  completed  the  program  had  their 
records  cleared.  The  rate  of  recidivism  however,  was  given  as 
fifty  percent,  a rather  high  figure  for  a program  whose  mentor 
was  billing  it  as  successful.  He  listed  as  evidence  for  this 
"success"  a qualitative  analysis  study,  commissioned  by  the 
staff  research  team,  which  conducted  four  indepth  case  studies 
of  families  that  had  completed  the  program,  finding  that  there 
were  more  positive  familial  relationships  and  better  behavior 
on  the  part  of  the  youth. 

Admission  to  the  program  was  predicated  upon  a forty-five 
minute  risk  assessment  interview  which  evaluated  the  youth  in 
terms  of  peer  group,  school  records,  familial  criminal 
history,  and  the  adequacy  of  peer  groups.  I asked  for  a copy 
of  the  risk  assessment  form  [as  I thought  it  crucial  to 
understanding  the  process  of  familial  entry],  and  received  a 
promise  from  Dr.  Wind  that  one  would  be  forthcoming.  This 
proved  to  be  more  difficult  to  get  than  it  first  appeared 
[only  one  person  involved  with  the  program  appeared  to  have  a 
copy  and  no  one  could  ever  seem  to  produce  one  for  my 
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benefit].  Dr.  Wind  also  stated  that  the  program  assigned  the 
first  offender  families  into  related  support  programs  as 
needed.  Among  these  were  a youth  educational  tutorial  program 
and  a family  therapy  program  for  those  considered  to  need  more 
thorough  counseling.  Dr.  Wind  also  alluded  to  the  difficulties 
involved  in  getting  parents  and/or  guardians  of  the  youth  to 
participate.  He  then  went  on  to  introduce  the  staff.  He 
suggested  that  for  further  definition  of  the  specifics  of  my 
research  position  within  the  sessions,  I should  consult  Dee, 
the  head  counselor,  and  that  I should  attend  the  weekly 
meeting  for  counselors  and  aides  that  would  next  occur  on  the 
following  day. 

Checking  the  Manual 

In  the  course  of  the  meeting,  Dr.  Wind  provided  an 
enormous  amount  of  research  material  related  to  the  program 
and  two  of  the  indepth  interviews  that  were  part  of  the  case 
studies  mentioned  earlier.  I set  myself  to  the  task  of 
studying  the  material  and  putting  it  into  theoretical 
perspective.  I had  in  mind  two  research  guestions:  (1)  Why 
does  a program  that  is  presented  as  being  relatively 
successful  have  such  a poor  record  in  terms  of  recidivism  and 
parental  cooperation,  and  (2)  Why  does  there  appear  to  be  so 
little  access  to  the  materials  on  risk  assessment  which,  given 
Dr.  Wind  s description  of  the  program,  constitutes  such  a 
major  determinant  of  the  therapeutic  approach? 
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The  first  document  I reviewed  was  a handout  on  the  family 
program  that  was  delivered  at  a conference  by  Drs . Quaser  and 
Wind.  On  the  first  page  was  a flow  chart  which  described  the 
official  manner  in  which  families  came  to  be  in  the  program. 
It  began  with  a judicial  review  process,  where  complaints  were 
reviewed  at  intake.  Based  upon  this  initial  evaluation,  cases 
were  selectively  referred  to  the  first  offender  assessment 
program.  Next,  a quantitative  risk  assessment  and  risk  profile 
are  developed,  leading  to  referral  along  an  increasing 
continuum  of  intervention  areas.  These  ranged  from  no 
intervention  for  the  low  scorers  to  simultaneous  intervention 
in  the  areas  of  familial  communication,  life  skills,  school, 
and  nurturing  skills  for  high  scorers.  The  culmination  of  the 
program  involved  a probationary  period  and  then  "dispositional 
referral  to  programs."  The  range  of  scores  allowed  for 
considerable  therapeutic  discretion  in  the  assignment  of 
treatment ( s ) . 

On  the  next  page  of  this  conference  paper  I found  the 
first  formal  reference  to  the  first  offender  program.  The 
paper  had  been  introduced  as  pertaining  to  the  "family" 
program.  It  became  clear  to  me  over  time  that  two  programs  had 
actually  been  merged  into  one.  The  document  asserted  that  the 
families  had  "consented  to  attend  and  complete  the  program  in 
a satisfactory  manner"  and  warned  that  "Those  families  and/or 

"family"  program  is  used  as  a pseudonym  for  the  actual  name 
of  the  program  to  preserve  anonymity. 
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children  who  do  not  attend  or  become  disruptive  will  be 
referred  back  to  the  probation  office  for  appropriate  follow- 
up." Why  would  parents  and/or  guardians  who  had  made  such  a 
commitment  then  renege  and  refuse  to  participate  or  become 
"disruptive"?  The  program  sought  to  "interrupt  dysfunctional 
patterns,"  presumably  in  the  behavior  of  the  children  or  in 
the  familial  structure.  Clearly,  this  indicated  a presumption 
of  preexisting  "dysf unctionality"  as  defined  by  some  criteria. 
The  last  line  stated  that  the  program  would  "develop  a context 
that  encourages  family  members  to  develop  and  implement 
solutions  for  their  own  families."  What  was  curious  to  me 
about  this  was  the  fact  that  the  families  concerned  had  just 
been  labeled  as  "dysfunctional." 

The  last  section  of  the  paper  was  a weekly  breakdown  of 
the  program  and  the  handouts  associated  with  each  week's 
activities.  I noticed  a systematic  contrast  in  the  paper 
between  the  structured,  deterministic  approach  imposed  upon 
the  subjects,  on  the  one  hand,  and  the  open,  fluid  approach 
emerging  from  their  interests  and  concerns  on  the  other. 

The  second  publication  I received  from  Dr.  Wind  was  a 
more  condensed  three  page  version  of  the  program  description, 
focusing  more  on  its  theoretical  foundations. 

The  third  and  fourth  sets  of  material  were  interviews 
conducted  with  families  that  had  completed  the  program. 
Several  excerpts  from  these  two  interview  transcriptions 
helped  to  elaborate  upon  or  establish  lines  of  inguiry  that  I 
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would  pursue  in  subsequent  discussions  with  the  staff  and  in 

my  observations.  In  each  case,  the  respondent  was  the  parent 

of  an  individual  who  had  been  judicially  referred  to  the 

program  by  the  administering  judge  as  a first  offender  as  an 

alternative  to  further  punitive  sanction.  Among  them: 

Parent:  They  weren't  interested  in  what  happened.  Nobody  was 
interested--this  was  the  only  contact  to  know  that  that  had 
been  done.  . . . And  when  we  got  there,  the  lady — the 
receptionist  there--she  called  out  here  f campus  building!  and 
she — called  to  find  where  was  the  person  who  was  to  be  here. 
And  they  couldn't  find  anybody  that  was  supposed  to  be  there 
to  talk  with  me,  so  we  had  to  sit  there  and  wait  about  an  hour 
or  two  until  they  found  someone  to  come  talk  to  us.  Then  when 
he  came  in  to  talk  to  us,  he  said  that  he  wasn't  interested  in 
— incident.  That  had  no  bearing  on  it  . . and  the 

questions  he  had  asked  me  had  no  bearing  on  the  assault  or  it 
had  no — bearing  to  say  whether  he  was,  uhh,  displaying,  uhh, 
delinquent  tendencies — 'cause  now  that's  the  first  time  I 
heard  that  phrase  used  ...  I told  them  I was  willing  to  sit 
down  and  discuss  and  talk  . . . And  I explained  this  to  the 
fellow  who  did  the  interview;  he  said,  'Well,  if  you  want  to 
do  that,  the  only  way  you  can  get  to  sit  down  and  talk  with 
them  is  to  go  through  the  mediation.  ’ I said,  'Well  that ' s 

- -*-ne • 1 said,  'We  can  sit  down  and  I can  talk  with  the  other 

parents.'  And  I never  got  any--the  next  thing  I got  was  a 
letter — telling  me  I was  to  go  for  counseling  on  Thursday 

nights , [Her  son!  and  I were  to  go,  I did  not  go  ...  I mean, 

I was  waiting  to  sit  down  with  the  parents  to  do.  von  know! 

k.ut  - 1 did  not  realize  the  information  he  was  taking  was  to 

decide  whether  he  was  delinquent,  had  delinquent  tendencies. 
j^jnean,  if  you're  fighting,  you're  fighting.  That  doesn't  mean 
you're  going  to  be  a delinquent.  ...  I called  and  asked  them 
about  it, — and  they  said,  well  there's  nothing  we  can  do  about 
■that ; — 1 said,  well,  I'm  not  coming.  And  I did  not  go.  I was 
waiting  for  somebody  to  come  out  and  get  md . . . . If  I had 
— an — opportunity  to,  to  sit  down  and  talk  about,  or  if 
gomeone  would  listen  to  my  side  of  the  story.  . . . Nobody  was 
interested  in  what,  what--this  is  their  interpretation  of  what 
was  happening  . . . And  I was  waiting,  'cause  I told  my  niece, 
you  may  have  to  come  get  me  out  of  jail  'cause  I'm  not  going 
to  be  bothered.  They  could  not  meet  with  me  to  hear  my  side  of 

^0^ — story r so  I said,  'I'm  not  interested  in  theirs  . . . 

Cause  I got  really  offended  when  he  wanted  to  know  who  used 
drugs  in  my  house,  how  late  [her  son]  was  out,  because  it  was 
in  essence  telling  me  that  I was  a bad  parent.  All  of  his 

questions  was, you  know,  and  he  couldn't  understand  when  I 

answered  and  he--none  of  my  answers  seemed  to  fit  like  he  had 
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pre  , he  had  already  predetermine,  you  know,  that  I must,  [her 
son]  must  be  out  all  times  of  the  night,  and  everything  going 
on  in  my  house  whatsoever.  But,  and  then,  then  too  at  the  same 
time,  he  asked  [her  son]  the  same  questions  after  he  asked  me 
to  see  if  there  was  going  to  be  a difference  in  our  stories, 
you  know,  as  if  I was  lying.  I mean,  [her  son!  told  me  what  he 

■sa:i-d' — Y.ou know,  and  he  didn't  understand  why  he  was  even 

asked t cause  some  of  the  things  [her  son]  didn't  even  know 

what  he  was  talking  about,  you  know;  he's  only  twelve  years 

-°-'-d  • : . . You  have  to  take  the  time  to  listen  or  to 

understand  where  we're  coming  from.*  " 

This  respondent  spoke  at  length  concerning  the  fact  that 
the  initial  risk  assessment  phase  of  the  program  was  entered 
into,  not  only  without  her  consent,  but  without  her  knowledge. 
She  reacted  negatively  to  the  presupposition  that  her  son  had 
"delinquent  tendencies,"  or  that  she  was  a "bad"  parent.  We 
should  also  note  that  she  fiercely  objected  to  the  validity  of 
the  original  allegations  against  her  child  that  caused  her  to 
be  evaluated  for  the  program  in  the  first  place.  Since  the 
programmatic  apparatus  begins  with  a presupposition  of  consent 
and  the  validity  of  the  legal  complaint  filed  against  the 
youth  in  the  first  place,  there  is  no  facility  for  a parental 
point  of  view  such  as  hers  to  be  heard  and  where  the  facts  can 
be  legitimately  disputed.  The  respondent  went  on  to  review  her 
perspective  and  the  child's  perspective  on  the  event  that 
triggered  the  complaint,  involving  his  "assault"  of  a fellow 
female  student  in  school  [which  both  maintain  was  a clear  case 
of  self-defense].  The  program  was  singularly  not  prepared  to 
meet  this  parent's  real  need,  which  was  an  opportunity  to 
contextualize  the  original  allegations  against  her  son. 


Unpublished  interview  from  1992. 
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Instead  she  was  ordered  to  go  and,  as  might  be  expected  under 
the  circumstances,  balked.  She  decided  to  go  later  at  the 
behest  of  a family  member  [who  happened  to  be  a mediator  for 
the  court]  but  her  resistance  to  the  overall  concept  remained. 
Note  also  the  sociocultural  conflict  over  the  issue  of 
fighting,"  what  it  is  and  at  what  level,  if  any,  such 
activity  becomes  "delinquent."  The  African-American 
sociocultural  tradition  allows  for  self-defense  including 
force  as  necessitated  within  the  situational  context. 
Therefore,  a general  Eurocentric  designation  of  "fighting"  as 
wrong  and  evidence  of  deviance  is  an  inappropriate  framework 
to  employ  when  deciding  whether  an  African-American  child  is 
psychologically  dysfunctional.  Finally,  she  objected  to  the 
risk  assessment  methodology  as  degrading  and  potentially 
psychologically  damaging  to  her  child,  who  was  asked  questions 
about  familial  subjects  about  which  he  had  no  prior  knowledge. 

The  second  interview  was  equally  informative  and 
enlightening : 

Parent:  Ik)  tell  you  the  truth  the  problem  I had  with  [her 
daughter]  the  program  didn't  really  help. 

Daughter:  [If  she  was  in  charge  of  the  program]  I would,  like, 

— — ^ouldn ' t — sit  there  and  say  like,  I wouldn't  give  as  many 
speeches.  I mean,  kids  don't  listen  to  speeches.  I mean,  they 
hear  enough  from  their  parents  so  they  don't  really  need 
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speeches  . — . — . . They  just  sat  there  and  talked  about--actually 

1 — can  ^ — ggmember.  They  ~]ust  sat  there  going  on  and  on--the 
main  guy,  I can't  remember  his  name  was,  kept  going  on  and  on 
and  on. 


Parent : They  lust  sent  a letter  saying  if  you  didn't 

participate in this  program,  you  could  spend  time  in  jail 

and/or  have  a three-hundred  dollar  fine.- 

These  two  participants  go  on  to  relate  a generally 
positive  experience.  Yet,  we  still  have  the  problem  of  the 
coercive  element  of  programmatic  involvement  and  the  feeling 
that  the  program  counselors  are  simply  not  "listening." 

The  fifth  piece  of  documentation  was  an  article  written 
collectively  by  many  of  the  principals  involved  the  program. 
The  most  striking  aspect  of  this  scholarship  was  the  fact  that 
it  ignored  aspects  of  white  supremacy  (Welsing,  1991)  entirely 
as  a possible  explanatory  variable.  The  authors  cite  the  work 
of  Lockhart  et  al . ( 1990)  suggesting  enormous  sociocultural 
disparities  in  the  likelihood  of  arrest,  the  type  of  crime 
charged,  the  length  of  sentence  and  percentage  of  time  served 
before  parole,  and  the  likelihood  of  conviction. 

Consequently,  African-Americans  are  more  likely  to  be  in 
the  pipeline  for  the  program.  They  are  also  more  likely  to  be 
simultaneously  encountering  difficulties  in  the  total  spectrum 
of  "people  activity,"  (Welsing,  1991)  especially  the 


Unpublished  interview  from  1993. 
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educational  system  (Glasgow  1980;  Jeffers,  1967;  Ladner  1971; 
Zollar  1985;  Ogbu  1974;  Rist  1973;  Rosenfeld  1971;  Silverstein 
and  Krate  1975;  Williams  1981).  The  psychologists  themselves 
acknowledged  disproportionate  "difficulties"  for  African- 
Americans  in  school  retention  rates.  This  necessarily  leads, 
within  the  context  of  the  program's  calculation  of  risk 
factors,  to  African-Americans'  association  with  relatively 
high  levels  of  dysfunctionality . They  are  then  given  the 
maximum  level  of  Eurocentric  social  intervention.  This 
intervention,  in  the  sense  that  it  does  not  recognize  the 
fundamental  socioeconomic  and  cultural  structures  underlying 
African-American  problems,  simply  papers  them  over  as 
attributable  to  the  subjects  themselves  and  to  their 
shortcomings.  This  negative  evaluation  of  the  selfhood  of 
those  who  are  in  actuality  the  victims,  becomes  a new 
oppressive  psychological  structure  that  reinforces  negative 
self-evaluations  on  the  part  of  the  subjects,  encouraging 
increasing  degrees  of  "dysfunctionality,"  and  replicating  the 
problems . 

In  this  paper  I also  found  some  of  the  information  I had 
been  seeking  on  risk  assessment.  The  program  data  were 
compiled  from  results  of  surveys  that  program  entrants  had  to 
fill  out  when  they  were  initially  referred.  Nixon,  who  was 
responsible  for  risk  assessment,  compiled  the  data  and  a 
graduate  assistant  coded  them  for  input  and  evaluation  by 
computer.  The  risk  assessment  measure 


was  a compendium  of 
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demographic  characteristics,  the  age  at  first  court  referral, 
the  seriousness  of  the  offense,  the  degree  of  parental 
supervision,  the  level  of  school  "functioning,"  the  "adequacy" 
of  peer  groups,  the  degree  of  familial  alcohol  and  drug  use, 
and  the  level  of  "criminal  involvement"  in  the  family.  Lack  of 
clarity  in  the  measurement  variables  was  evident.  Although  the 
composite  scale  was  designed  as  a quantitative  and  objective 
measure,  many  of  the  indicators  were  subjective  and 
qualitative  in  character.  Who  makes  the  assessment  of  the 
"adequacy"  of  one's  peer  group  and  how?  Likewise  what  is 
school  "functionality?"  What  counts  as  familial  supervision?. 
Finally,  the  program's  rick  assessment  was  said  to  be  derived 
from  APGAR,  a standardized  self-reported  psychological  survey 
(Smilkstein  1978;  Doherty  and  Baird  1983). 

The  quantification  of  these  variables  made  me  suspicious. 
Seriousness  of  offense"  for  example,  was  ascertained  by  using 
an  index  "derived"  from  a national  survey  and  adapted  to  the 
[Southern  state]  Juvenile  Code  (Lockhart  et  al.  1990). 
Parental  supervision"  was  evaluated  by  "integrating"  ratings 
by  both  parent  and  child  (assessing  curfew  times,  household 
responsibilities  and  their  completion,  and  general  knowledge 
of  whereabouts).  "Peer  group  affiliations  was  assessed  by 
determining  age  differences  in  friendships,  whether  peers 
identified  are  in  the  juvenile  court  system,  and  the 
descriptions  of  peer  group  activities.  The  APGAR  examined 
through  five  items,  five  areas 


of  family  functioning: 
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Adaptability,  Partnership,  Growth,  Affection,  and  Resolve.  It 
consisted  of  closed  ended  questions  with  three  possible 
responses  along  the  continuum  from  "hardly  ever"  to  "some  of 
the  time"  to  "almost  always."  A score  of  0 to  3 represented 
severe  "dysfunctionality, " 4 to  6 moderate  "dysfunctionality" 
and  7 to  10  "functionality."  There  were  significant 
statistical  associations  between  these  variables,  evidence,  I 
believed,  of  the  sociocultural  confounding  I noted  earlier. 

In  addition  to  the  quantification  problems,  there  were 
the  problems  generally  associated  with  the  fact  that  the  data 
were  collected  using  the  classical  interview  format.  I asked 
as  Cicourel  (1982)  asked  whether  this  approach  captured  "the 
daily  life,  conditions,  opinion,  values,  attitudes,  and 
knowledge  base  of  those  being  studied  as  expressed  in  their 
natural  habitat."  And  like  he,  I felt  that  one  could  only 
understand  respondent  utterances  as  employed  and  intended  by 
users  within  the  socially  organized  context  of  the  collective 
and  within  the  relationship  between  the  assessor  and  the 
respondent.  Without  considering  the  collectively  defined 
experience  of  African-Americans,  one  had  no  contextual  basis 
for  interpreting  responses  to  particular  questions  involving 
area  relevant  to  the  respondent's  life  circumstances 
(Cicourel,  1967).  In  cases  where  the  quantity  of  shared 
sociocultural  values  is  low  and  the  fear  of  strangers  is  high, 
a standardized  questionnaire  and  interview  approach  is 
unreliable  and  new  methodological  approaches  are  necessary 
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(Benney  and  Hughes  1956).  This  is  because  the  validity  of  the 
event  of  intercultural  communication  is  contingent  upon  shared 
meanings  (Briggs  1983,  1984;  Frake  1964,  1977),  a point  I was 
later  to  come  back  to  in  my  analysis  of  what  was  occurring 
within  the  site. 

I also  made  a mental  note  to  do  some  investigation  of  the 
family  concept  as  applied  in  the  program.  It  was  clear  to  me, 
upon  reading  this  material,  that  family  was  a very  traditional 
notion  from  which  the  "deviance"  of  the  participants  was  being 
judged.  This  affected  the  entire  program  as  it  revealed  a 
misunderstanding  of  the  dominant  characteristics  of  the 
African-American  family,  which  is  characterized  by  extended 
kin  units  (Webber  1978;  Sobel  1979;  Aschenbrenner  1975; 
Jarrett  1992a,  1992b;  Sullivan  1985;  Valentine  1978;  Anderson 
1990;  Burton  1991;  Clark  1983;  Hannerz  1969;  Holloman  and 
Lewis  1978;  Liebow  1967;  Martin  and  Martin  1978).  Slavery 
blurred  these  blood  lines,  but  led  to  the  establishment  of  a 
functionally-defined  family  line  associating  large  collectives 
of  biologically  unrelated  African-Americans  into  larger  social 
kinship  ties  (Gutman  1976).  This  resulted  in  networks  of 
extended  "fictive"  kin  ties  (Stack  1974).  Such  ties  must  be 
considered  in  evaluating  both  the  constituency  of  the  African- 
American  family  and  its  "adequacy"  (Reed  1988). 


Consulting  With  the  Technicians 
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The  second  major  event  preceding  my  formal  observation  of 
the  program  involved  my  attendance  at  the  weekly  meeting  of 
program  counselors,  undergraduate  assistants,  and  principal 
investigators  at  which,  I was  to  discover,  future  programmatic 
plans  were  made  and  conclusions  were  drawn  concerning  the 
successes  and/or  failures  from  the  preceding  week's  therapy 
sessions.  En  route  to  this  session,  I ran  into  Dr.  Wind  who 
shared  with  me  the  "good  news"  that  the  program  was  likely  to 
be  expanded  to  include  a component  on  family  budgeting 
designed  by  Dr . M.  of  another  department.  Her  "box  budget" 
model  would  teach  the  participants  to  prioritize  their 
expenditures  in  the  direction  of  paying  bills  and  saving.  I 
could  readily  see  how  the  perceived  needs  of  the 

"dysfunctional"  family  unit  steadily  increased,  necessitating 
greater  planning  for  more  extensive  penetration  into  the 
family  affairs.  The  addition  of  this  component  was,  according 
to  him,  the  subject  of  a federal  grant  proposal  which  would 
provide  funds  over  and  beyond  the  state  funding  the  program 
already  had.  He  noted  the  effect  the  additional  resources 
would  have  on  the  capability  of  funding  assistantships , 
undergraduate  work-study  employment,  and  on  the  expanding  role 
of  the  counselors  as  "advocates"  for  the  families  which  was 
his  standard  name  for  the  role  of  the  staff  members. 

In  the  actual  meeting,  the  primary  issue  was  the  arrival 
of  three  undergraduates  [via  departmental  independent  study 
courses ] and  a graduate  student  and  what  their  respective 
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roles  would  be  in  the  program.  The  meeting  was  initially 
chaired  by  Dr.  Wind,  but  was  alternately  helmed  by  Marsha  and 
Dr.  Quaser.  Marsha  asked  the  undergraduates  to  give  a 
description  of  what  interested  them  about  this  program  and 
whether  their  preferred  focus  was  quantitative  research  or 
counseling.  One  student  had  developed  an  interest  in 
counseling  as  a result  of  her  experiences  in  dealing  with  the 
care  of  the  sick.  Another  thought  it  would  be  "neat  to  learn" 
since  her  mother  had  always  been  involved  in  social  work  of 
some  variety.  Despite  considerable  prompting  and  cuing  by 
Marsha,  the  students  expressed  considerable  reluctance  to 
enter  graduate  programs  in  the  field.  Marsha  responded  by 
suggesting  that  experience  in  the  program  could  give  one  a 
competitive  edge  in  the  application  process.  Again,  the 
program  was  being  framed  in  terms  of  its  potential  benefit 
within  the  context  of  academia.  This  occurred  despite  the 
assertions  by  the  undergraduates  that  they  possessed  some 
sympathetic  or  empathetic  interest  in  the  care  of  others.  I 
noted  this  discrepancy  as  a vital  part  of  the  socialization 
process  for  incoming  program  staff. 

Considerable  discussion  was  given  to  the  issue  of  the 
effect  of  these  student  "transients"  on  the  therapy  process 
and  whether  that  would  destabilize  the  environment.  I was 
specifically  included,  though  not  mentioned  by  name  in  this 
debate.  The  conclusion  was  that  my  presence  would  not  be 
obtrusive,  as  I would  not  be  engaged  in  video  or  tape 
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recording  of  proceedings.  A second  undergraduate  student  was 
cleared  when  it  was  found  that  she  would  stay  involved  with 
program  even  after  the  end  of  her  course  requirements.  The 
graduate  student  arrived  under  the  pretext  of  taking  a more 
substantive  role  in  the  administration  of  the  program  and  was 
to  be  trained  for  that. 

This  still  left  the  problem  of  "what  to  do"  with  the 
undergraduate  students,  since  they  needed  an  unspecified 
number  of  hours  of  labor  to  meet  the  requirements  for  their 
study.  Dr.  Quaser  asked  Marsha  whether  or  not  she  could  use 
any  assistant  in  compiling  quantitative  data  for  the  research 
project,  to  which  she  responded  negatively.  There  was  another 
student  already  well  trained  for  the  task,  and  the  research 
was  not  of  particular  interest  to  the  students.  One  of  the 
students  had  been  around  for  a few  weeks  and  was  asked  to 
summarize  her  experiences  in  a manner  that  might  offer  insight 
on  potential  activities  for  her  coursemates. 

Her  response  to  this  request  abruptly  changed  the  tone  of 
the  meeting  from  informal  to  more  structured  and  less 
collegial.  She  stated  that  she  could  only  describe  her  work  in 
the  program  as  "babysitting"  and  that  she  would  prefer  not  to 
do  that.  Asked  to  elaborate,  she  pointed  out  that  two  siblings 
of  program  participants  had  no  supervision  and  that  she  had 
been  unceremoniously  given  the  responsibility  for  looking 
after  them  during  the  separated  sessions  for  parents  and 
youth.  To  these  two  siblings  were  added  two  other  youth  who 


59 


were  actually  program  participants,  but  were  deemed  too  young 
to  participate  with  the  other  youth  in  the  formal  youth 
session.  I jotted  down  a note  to  remind  myself  of  the  manner 
in  which  this  problem  was  approached.  Clearly,  the  presence  of 
very  young  children  is  inconsistent  with  the  design  of  the 
therapy.  Yet  rather  than  pursuing  the  judicial  angle  to  ask 
why  such  youth  were  prematurely  referred,  the  task  of  the 
staff  was  seen  as  making  provision  for  the  two  youth  using  the 
same  course  materials.  This  met  the  objective  of  not 
contradicting  the  internal  logic  of  the  program  and  of 
assigning  tasks  to  the  undergraduates.  It  also  facilitated 
expediency  since  a social  work  graduate  student  who  had 
previously  committed  to  fulfill  the  role  of  working  with  the 
very  young  offenders  was  now  unlikely  to  be  available  because 
of  a scheduling  conflict  and  the  "show  had  to  go  on."  The 
conclusions  were  that  some  "babysitting"  work  for  siblings  of 
participants  was  inevitable,  but  more  importantly,  that  the 
primary  task  of  the  undergraduates  would  be  to  provide  a 
"mini-program"  for  the  two  "first  offenders"  that  were 
excluded  by  age  from  the  group.  Immediately,  the  students 
"tapped"  pointed  out  that  they  were  unfamiliar  with  the 
program.  They  were  told  that  they  would  later  receive  a copy 
of  the  program  manual  [which  was  available  around  five  p.m.] 
to  read  and  that  they  would  then  be  ready  to  communicate  the 
same  concepts  to  the  younger  children  in  session  at  six- 
thirty. 
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What  struck  me  was  the  manner  in  which  the  delicate 
psychological  treatment  of  the  very  young  was  turned  over  to 
inexperienced  undergraduates.  The  latter,  largely  uninformed 
about  the  program,  could  only  commit  to  being  around  for  a few 
weeks.  They  had  no  direct  supervision  since  the  rest  of  the 
counselors  would  be  in  session,  yet  they  were  given  this 
serious  responsibility.  And  all  of  this  on  the  faith  that  they 
would  gain  complete  programmatic  understanding  by  reading  a 
text  in  a single,  two  hour  period.  Inordinate  faith  was  placed 
in  either  the  capabilities  of  the  students  or  in  the 
documentary  power  of  the  text.  Dr.  Wind’s  willingness  to 
"shower"  me  with  documentary  material  and  articles  concerning 
the  program  suggested  the  latter.  Moreover,  this  was  all  done 
without  the  presence  of  Dee,  the  staff  head,  who  would  have  to 
rely  on  secondhand  knowledge  to  integrate  them  into  the  scene. 

The  undergraduate  student  who  had  attended  the  preceding 
weeks'  sessions  described  the  program  as  prone  to  chaos, 
particularly  in  the  relation  of  incidents  like  one 
participant's  allegation  of  sexual  abuse  in  the  family, 
suicide  threats,  and  abrupt  departure  from  the  session.  It  was 
clear  to  me,  based  upon  the  tentativeness  of  the  principal 
investigators,  that  I had  now  become  aware  of  privileged 
information,  evidenced  by  the  perennial  question  "can  we  talk 
about  this,  is  this,  this  is  supervision?",  posed  in  this  case 
by  Dr.  Quaser.  That  is  to  say,  I had  come  into  knowledge  of 
matters  that  officials  within  the  program  sought  to  keep 
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confidential.  I had  learned  that  supervision  was  a term  used 
to  denote  closed  discussions  between  counselors  and  faculty 
members  concerning  "clients"  in  the  formal  family  therapy 
program.  Clients  are  defined  within  the  first  offenders 
program  as  being  the  individual  defined  as  a first  offender 
and  his  or  her  immediate  family  members.  In  the  first 
offenders  program  however,  the  term  was  a cover  for  any  piece 
of  information  that  was  sensitive  to  the  integrity  of  the 
image  of  the  program  and  was  usually  invoked  in  discourse  in 
an  interrogative  form  when  there  was  a question  as  to  whether 
or  not  all  within  the  room  were  legitimate  "insiders."  No 
direct  response  signalled  the  "okay"  to  talk  about  the  issue. 
Any  direct  response,  usually  a simple  declarative  assertion  of 
"Yes,  supervision"  implied  that  no  further  discussion  was 
appropriate  and  that  the  matter  should  be  dealt  with  behind 
closed  doors.  Important  to  me  here  was  the  fact  that  the 
undergraduate,  not  yet  an  "insider"  disregarded  the 
conversational  clues  and  kept  talking  about  the  problems 
associated  with  "babysitting"  and  "teenagers  talkin'  'bout 
cuttin  people,"  in  front  of  me,  much  to  the  chagrin  of  the 
principal  investigators. 

At  this  point  I also  became  aware  of  a growing 
preponderance  of  Euro-american  females  involved  in  the 
psychological  treatment  of  a disproportionately  African- 
American  male  group,  a problem  that  had  gender  and 
sociocultural  consequences.  All  three  of  the  undergraduate 
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students  and  two  of  the  counselors  were  Euro-american  female. 
Both  of  the  principal  investigators  were  Euro-american  male. 
I only  encountered  three  African-Americans  involved  in  the 
program,  Kirk,  Geraldine,  and  Linda,  all  counselors,  an  staff 
operational  ratio  of  two  to  one  in  gender  terms  in  favor  of 
women  and  three  and  a half  to  one  in  sociocultural  terms  in 
favor  of  Euro-americans . 

Next,  the  staff  meeting  went  back  to  familiarizing  the 
undergraduates  with  the  program.  The  presentation  was  directly 
along  the  lines  of  the  textual  documentation  that  I had  read. 
Several  points  did  get  clarified,  however.  First,  the  concept 
of  risk  assessment  was  explicitly  defined  as  a quantitative 
survey  giving  researchers  data  to  compile  a subjective  risk 
profile.  The  latter  was  explicitly  stated,  in  turn,  to  be  a 
measure  of  the  risk  of  getting  involved  in  criminality.  The 
judicial  principle  of  "innocent  until  proven  guilty"  had  been 
turned  on  its  head  by  the  judicial  system  feeding  the  program 
clients.  Individuals  referred  to  the  program  had,  in  effect, 
been  found  guilty  of  a tendency  towards  or  desire  for  future 
criminality  and  were  being  "punished"  by  "involuntary  and 
voluntary"  legal  attendance  requirements  until  they  had 
completed  the  program.  More  attention  was  also  given  to  the 
relative  newness  of  the  merger  of  the  family  program  and  the 
first  offenders  program  and  the  discontinuity  this  switch  in 
midstream  engendered.  This  problem  was,  in  the  opinion  of  the 
principals,  overcome  by  providing  for  continuity  in  personnel 
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throughout  the  twelve  week  period,  explaining  the  concern  with 
too  many  "transients." 

As  Dr.  Wind  continued,  he  became  conscious  of  a number  of 
additional  needs,  among  them  the  need  for  a publication  and 
centralized  database  of  activities  for  participating  parents 
to  assist  them  in  "getting  their  youth  out  of  the  house." 
There  was  a hypothesized  causal  link  in  the  minds  of  the 
program  staff  between  the  physical  presence  of  youth  at  home 
during  the  majority  of  the  day  and  propensity  towards 
criminality."  in  reality,  an  unproved  assertion  of  the 
pseudo -Biblical  principle  "an  idle  mind  is  the  devil's 
handiwork."  One  of  the  adult  counselors  stated  "Kids  need  to 
be  interested  in  something  and  working  towards  it  to  keep  them 
out  of  their  room"  and  a program  official  stated  "This  is  the 
worst  time  of  the  year  for  kids  when  they  have  nothing  to  do" 
Herein  then,  lies  another  assumption  about  program  kids,  that 
they  are  bored  and  as  a result  turn  to  "criminality"  for 
amusement  and  activity.  Academic  tutoring  was  proposed,  but 
seen  as  inadequate  given  the  low  level  of  summer  school 
enrollment  among  the  youth  in  the  program.  The  staff  decided 
to  undertake  the  responsibility  of  linking  parents  with  "art 
things"  and  other  community  activities  to  achieve  the  stated 
goal,  with  the  undergraduates  performing  the  task  of 
researching  and  writing  the  text.  They  were  also  required  to 
write  end-of-term  research  papers  on  what  they  had  experienced 
in  the  program. 
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Getting  back  to  a more  substantive  manner,  a graduate 
student  named  Linda  came  to  the  meeting  to  find  out  her  role, 
which  she  had  been  told  was  to  be  extensive.  Another  piece  of 
"privileged"  information  was  broached  when  Dr.  Wind 
stated.  Oh,  you're  the  one  that's  going  to  take  over  the 
program  for  Dee."  This  was  corroborated  by  the  statements  of 
Dr.  Wind  and  Nixon,  the  risk  assessor.  It  caught  Linda 
somewhat  unaware  since  she  had  not  been  given  a specific 
delineation  of  her  responsibilities.  She  was  told  to  observe 
in  such  a manner  as  to  "take  over"  in  fact,  to  serve  as  a 
spare  counselor  in  one  or  more  of  the  groups.  She  stated 
that  her  background  was  in  counseling  so  she  would  be  well 
suited  for  such  a role. 

Finally,  Dr.  Wind  raised  the  question  of  when  the  next 
risk  assessments  would  be,  since  he  thought  it  might  be  useful 
to  have  Linda  and  possibly  me  observe.  Nixon  dismissed  the 
idea  of  such  an  external  intrusion,  stating  that  it  would  be 
destructive  to  the  activity.  He  stated  that  although  that 
week  s assessment  sessions  would  be  on  Thursday,  he  could  not 
guarantee  more.  It  seems  that  the  city-county  combined 
government  was  commandeering  the  facility  normally  used  for 
the  assessment  interviews  and  Nixon  did  not  know  whether  this 
purpose  would  permanently  preclude  use  of  the  site. 


Getting  Bits  and  Pieces  from  the  Serial  Drive 
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My  next  step  was  to  meet  with  Dee,  concerning  any 
additional  parameters  of  my  involvement  in  the  program  and  the 
site.  Dee  seemed  to  counter  my  preliminary  thesis  about  the 
motivations  for  the  program  in  her  own  description  of  its 
origins.  She  stated  that  she  had  been  primarily  responsible 
for  the  textual  representation  of  the  program.  She  had  been 
involved  in  the  "cycle"5  preceding  the  one  I would  be 
observing  and  had  felt  that  the  program  was  too  culturally 
exclusive  and  bore  little  relevance  for  the  constituency  it 
sought  to  serve.  For  example,  she  stated  that  it  was  her 
initiative  to  include  African-Americans  in  the  program's 
audiovisual  materials.  The  program  had  been  presented  to  me  as 
the  product  of  the  principal  investigators.  Dee  on  the  other 
hand,  took  primary  authorship  for  herself.  During  the  course 
of  our  conversation,  we  were  interrupted  by  Dr.  Wind,  and 
later  she  reproduced  for  my  benefit  the  substance  of  that 
communication.  Specifically,  a graduate  committee  had  refused 
to  accept  her  involvement  in  the  program  as  her  practicum  for 
the  degree.  She  explained  that  she  had  had  a prior  practicum 
which  did  not  work  out  and  by  her  own  admission,  left  her 
psychologically  distressed  and  drained.  Since  her  untimely 
departure  from  that  program,  she  had  been  the  victim  of 
departmental  rumors  concerning  her  degree  of  maturity  and 
capacity  and  whether  she  could  handle  the  program.  These 

Cycle  refers  to  the  period  between  the  initiation  of  the 
program  and  participants'  "graduation." 
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concerns  were  compounded  when  the  assistantship  she  had 
enjoyed  as  a function  of  the  program  was  slated  for  possible 
removal,  a fate  that  would  endanger  her  academic  career. 
Linda,  who  I made  mention  of  earlier,  was  sent  as  that 
potential  "replacement,"  unbeknownst  to  Dee,  and  I could  tell 
the  prospect  of  removal  gave  her  great  pain.  I thought  this 
important  because  it  suggested  how  an  individual  who  actually 
cared  about  the  sympathetic  aspects  of  the  program  could 
gradually  be  removed.  Moreover,  this  situation  of  uncertainty 
and  insecurity  may  have  to  some  degree,  affected  her  ability 
to  administer  the  program  as  well  as  she  might.  She  offered  to 
facilitate  any  meetings  that  I would  like  to  have  with  the 
group  counselors  as  well  as  to  arrange  any  research  I would 
like  to  do  with  the  "subjects"  out  of  the  parameters  of  the 
program.  We  agreed  that  I should  wait  until  the  first 
observation  to  determine  what  my  programmatic  needs  would  be. 
It  was  Dee  who  allowed  me  to  introduce  myself  to  the  group,  a 
matter  that  was  to  have  repercussions  in  later  sessions  in 
terms  of  my  relationship  with  the  rest  of  the  staff. 

First  Stab  at  the  Keyboard 

I had  managed,  by  virtue  of  these  initial  meetings  and  a 
careful  review  of  the  supporting  documentary  materials,  to 
isolate  the  essential  elements  of  a cyberspace  as  it  had  been 
constructed  in  this  specific  instance  by  the  staff  and  the 
principal  investigators.  First,  contact  by  a child  with  the 
law  was  deemed  to  be  illustrative  of  a larger  complex  of 
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familial  dysfunctionality . This  was  established  by  the 
identification  of  corresponding  subjective  risk  profile 
characteristics.  These  characteristics,  in  turn,  were 
associated  with  certain  levels  of  risk  for  future  criminality 
on  the  part  of  the  youth.  As  such,  these  factors  would 
presumably  have  been  the  target  for  psychotherapeutic 
intervention.  Paradoxically,  they  were  not.  Instead,  the 
family  was  to  be  "psychoeducated"  and  normalized.  Poor  results 
on  the  quantitative  risk  assessment  was  assumed  to  point  to 
poor  psychological  adjustment  on  the  part  of  the  youth  and 
their  respective  families. 

Second,  the  knowledge  bases  of  program  participants  were 
properly  treated  as  artifacts  of  the  cyberspace  field,  as 
consequences  of  the  assumed  dysfunctionality  rather  than  as 
potential  sources  of  counterexplanation  or  epistemological  and 
ontological  critiques  of  that  diagnosis. 

Third,  the  interface,  or  conduit  by  which  program 
participants  come  to  be  such  was  also  to  be  viewed  as  an 
incidental  consequence  of  familial  pathology. 

Fourth,  the  sociocultural  context  that  facilitated  the 
development  of  the  theory  undergirding  the  program  was  viewed 
as  transparent  to  the  process  of  implementation  or,  in  extreme 
moments,  as  nonexistent.  As  such,  the  program  could  be 
executed  by  anyone  without  due  training  to  anyone  regardless 
of  demographic  discontinuities . 
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Fifth,  cyberspace  as  a realm  of  one's  or  a group's 
complete  conscious  immersion  into  data  was  perceived  as  wholly 
quantitative.  Each  virtual  reality  moment  was  believed  to  be 
mapped  onto  a continuum  of  numbers  representing  definite 
levels  of  dys functionality . In  positivistic  spirit,  these 
unique  moments  were  seen  as  ordered  from  zero  towards  positive 
infinity  with  each  moment  tending  towards  the  next,  higher 
level  of  pathology. 

Sixth,  families  existed  in  cyberspace  as  collective 
entities  with  the  psychotherapeutic  diagnoses  of  each  and 
everY  member  conceived  as  amalgamated  into  a larger  entity 
that  yet  retained  the  individual  deviant  characteristics  of 
its  component  parts. 

And  lastly,  seventh,  self-reflection  and  hermeneutics 
violated  the  rules  of  cyberspace.  As  such,  the  sympathetic, 
empathetic,  and  other  emotive  modes  of  human  expression  were 
to  be  viewed  as  either  interfering  with  the  "objective" 
practice  of  psychotherapy  or  as  illegitimate  sources  for 
personal  or  collective  knowledge  claims. 

Evaluating  the  System 

There  are  several  flaws  in  this  cyberspace  as  seen  from 
the  multicultural  psychological  perspective.  Disregarding  the 
subjective  character  of  the  therapist  effectively  forecloses 
the  examination  or  rearticulation  of  his  or  her  preferred 
cultural  and  cognitive  styles.  The  standardized  nature  of  the 
program  curriculum  prevents  both  the  consideration  and 
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incorporation  of  clients'  sociocultural  origins  as  foundations 
for  psychological  readjustment  and  the  promotion  of  multiple 
strategic  approaches  to  the  resolution  of  familial  problems. 
The  only  concordance  of  this  formulation  of  cyberspace  with 
the  multicultural  view  involves  their  joint  advocacy  of  the 
primary  and  determinant  role  of  the  clients  as  the  agent  of 
psychological  self-development . 

Similar  difficulties  are  encountered  when  critiquing  this 
cyberspace  vision  from  the  black  psychological  perspective. 
The  program  begins  by  violating  the  fundamental  principle  that 
psychotherapeutic  theory  and  methodology  involving  African- 
American  patients  must  take  into  account  their  experiential 
reality.  Observational  and  phenomenological  cause  and  effect 
sequences,  heralded  by  the  black  psychologists  as  sources  of 
explanations,  are  rendered  imperceptible  and  supplanted  by 
presuppositions  of  dysf unctionality  suggested  by  quantitative 
methodology.  Clearly,  the  vantage  point  of  strength  and 
endurance  which  the  black  psychological  worldview  prioritizes 
as  the  lens  through  which  patients  should  be  encouraged  to 
"see"  their  experiences  vanishes.  Dysfunctionality  has  as  its 
corollary  weakness  and  the  need  for  psychological  retooling. 
Finally,  intuitive  truth  and  consensual  validation  are 
expressly  proscribed  as  sources  of  evidence  since  they  have  a 
hermeneutical  and  emotive  derivation. 

In  addition,  an  Africa-centered  psychological  approach 
would  object  to  the  a posteriori  nature  of  the  program. 
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recommending  instead  holistic  health  and  preventive 
psychological  and  social  care.  More  critical  to  an  Africa- 
centered  psychologist  would  be  the  participants'  competing 
narratives  and  knowledge  claims,  since  the  latter  constitute 
the  primordial  cause  in  this  type  of  psychological  inquiry. 
Africa-centered  therapy  would  also  necessitate  incursion,  by 
the  counselor,  into  the  collective  social  life  of  the  family 
to  help  in  ameliorating  the  social,  economic,  and/or  political 
pressures  which  effect  their  quality  of  life,  and  thereby, 
mental  fitness. 


CHAPTER  III:  SIMULATION 

Virtual  reality  is  a computer-generated  simulation  of 
reality.  Yet  the  positivistic  logic  of  most  Eurocentric 
technology  is  constantly  pushing  towards  the  perf ectivization 
of  that  simulation  to  such  a degree  that  it  becomes 
indistinguishable  from  the  creative  act.  This  involves 
refining  the  mathematics  of  simulation,  since  the  potential  of 
virtual  reality  is  inextricably  connected  to  the  capability  of 
processors  to  handle  large  amounts  of  simultaneously 
calculated  equations  that  facilitate  coordination  of  input  and 
output  from  the  system.  Yet  virtual  reality  can  come  up 
against  a philosophical,  or  perhaps  more  to  the  point, 
metaphysical  barrier.  To  the  extent  that  the  uniqueness  of 
humanity  is  connected  to  variables  like  "chance"  or  "fate"  or 
"divine  will,"  the  calculations  fall  short.  For  their  degree 
of  exactitude  is  such  that  a particular  output  is  the 
guaranteed  result  of  each  particular  input.  Humans  react  in 
ways  not  so  predictable,  representing  the  gap  between 
traditional  conceptions  of  the  natural  sciences  and  their 
correlates  in  the  social  sciences. 

Continuing  our  metaphorical  use  of  these  ideas,  we  find 
that  the  virtual  reality  of  the  program  similarly  falls  short 
in  its  capability  of  anticipating  and  assimilating  the  range 
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of  participant  responses  to  the  curriculum.  Some  of  the  most 
debilitating  moments  within  the  program  for  staff  are  those  in 
which  participants  do  not  respond  according  to  their 
expectations.  While  the  ontological  and  epistemological 
orientation  of  the  principal  investigators  facilitates  an  a 
posteriori  rationalization  of  such  events,  it  does  not  help  at 
the  site  of  the  actual  social  interaction.  As  such,  the  staff 
is  left  with  improvisation.  They  construct  their 
improvisational  narratives  within  the  aforementioned 
theoretical  constraints.  In  practical  terms,  they  integrate 
the  unanticipated  responses  into  the  program  as  if  they  were 
anticipated . 

This  situation  would  be  analogous  to  a ship's  captain  who 
could  not  bring  himself  or  herself  to  believe  that  the  ship 
was  in  the  process  of  sinking.  Any  irrefutable  evidence  that 
there  was  a break  in  the  bulkhead  would  have  to  be  reconciled 
with  this  theoretical  position.  Perhaps  the  captain  could 
characterize  the  break  as  a natural  compensatory  occurrence 
that  had  the  effect  of  balancing  pressure  within  the  vessel, 
and  thus,  of  facilitating  and  not  halting  the  voyage. 

Loading  the  Program 

The  role  of  the  participants  in  the  program  could  have 
been  said  to  be  reflected  in  the  configuration  of  the 
accommodations  provided  them  upon  their  arrival.  The  initial 
meetings  of  families  when  they  arrived  were  held  in  a child 
and  family  development  kindergarten  classroom  with  all  the 
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trimmings.  There  were  an  insufficient  number  of  regular-sized 
chairs  for  the  attending  families.  They  had  to  either  retrieve 
their  own,  rely  on  Dee  or  I to  bring  them  some,  or  resign 
themselves  to  the  kiddie  seats.  The  adult  chairs,  should  the 
parents  have  decided  to  retrieve  their  own,  were  located  down 
a hall,  around  a corner,  down  some  stairs,  and  in  the  space 
formed  between  those  stairs  and  the  floor.  In  fact,  the 
families  often  had  trouble  just  trying  to  get  into  the 
buildings  where  the  respective  sessions  were  held.  The  doors 
of  the  child  development  facility  and  the  bridge  connecting  it 
to  the  clinic  were  locked  by  the  maintenance  staff  at  five 
p.m.,  [the  sessions  began  at  six-thirty]  so  Dee  and  I became 
runners,  who  leapt  up  at  the  sound  of  the  knock,  figured  out 
which  door  the  sound  had  emanated  from,  and  then  opened  it. 

At  the  end  of  each  initial  congregation  of  participants, 
the  parents  and  youth  were  split  up.  The  separate  sessions 
were  held  in  two  different  rooms  in  the  clinic.  Participants 
had  to  go  in  the  direction  of  the  aforementioned  chairs,  up  a 
flight  of  stairs,  through  a resource  room,  through  a door, 
make  a left  turn,  a right  turn  and  then  walk  across  the  main 
waiting  room  of  the  clinic.  The  parents  journey  ended  here,  as 
one  of  the  therapy  rooms  on  this  main  floor  was  used  for  their 
sessions.  The  youth  had  to  ascend  yet  another  flight  of  stairs 
to  their  meeting  area.  Each  week,  at  the  end  of  the  separate 
parent  and  youth  sessions,  both  groups  had  to  make  the  return 
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trip.  Between  the  sessions  there  was  a snack  period  in  which 
participants  could  indulge  in  refreshments. 

There  was  the  configuration  of  the  schedule.  The  whole 
ritual  of  a homeroom"  period  with  one  common  instructor  and 
then  separate  "classrooms"  for  different  periods  with 
different  instructors,  a "recess"  or  "snack"  period,  and  then 
a return  to  "homeroom"  for  more  generalized  instruction  with 
the  "homeroom"  instructor  bore  a disturbing  resemblance  to  my 
routine  in  secondary  school,  an  analogy  made  even  more 
palpable  by  the  juvenile  decorum  that  surrounded  us. 

At  this  first  session  there  was  a considerable  number  of 
absentees,  based  upon  the  preliminary  estimate  of  twelve 
participating  families  in  the  weekly  review  meeting.  There 
were  nine  attending  families,  often  missing  key  members.  The 
youth  balance  was  skewed  in  the  direction  of  African-American 
females  rather  than  males.  I wondered  if  such  a demographic 
configuration  had  been  adequately  considered  in  the 
development  of  the  counseling  system.  Missing  also  was  Dan, 
one  of  the  youth  counselors.  A myriad  of  new  people  had  to  be 
introduced  to  the  families  including  the  two  entering 
undergraduates  and  myself.  I presented  myself  as  a 
participant-observer  in  slightly  less  than  formal  language  and 
sat  down.  Dee  told  the  group  that  they  could  express  any 
reservations  that  they  felt  about  the  increased  number  of 
unfamiliar  people  and  that  an  effort  would  then  be  made  to 
address  their  concerns.  The  parents  and  youth  barely  had  time 
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to  sit  down  before  they  were  whisked  away  to  their  respective 
group  settings.  I was  introduced  to  Geraldine,  the  African- 
American  female  counselor  and  followed  her  to  the  site  of  the 
youth  session. 

Running  the  Program 

The  topics  for  the  evening  were  feelings,  friendship,  and 
"needs."  The  supervisors  of  the  session  were  Geraldine  and 
Brooke  [an  undergraduate].  Questions  were  raised  as  to  what 
made  the  youth  feel  good  or  bad  about  themselves  and  how  they 
were  feeling  that  particular  day,  as  well  as  their  friendships 
and  the  role  those  played  in  the  development  of  their 
feelings.  Finally  certain  needs  were  itemized  and  some 
delineation  of  why  they  were  important  was  made.  The  primary 
mode  of  interaction  involved  Geraldine's  introduction  of 
questions  from  the  manual.  It  usually  began  with  her  relation 
of  her  own  experience  with  the  relevant  subject  matter, 
followed  by  [with  some  prodding  on  the  staff's  part] 
statements  from  the  youth  participants.  This  prodding  proved 
to  be  a most  difficult  task,  as  few  of  the  participants  got 
involved  in  the  discussion.  In  fact,  on  two  or  three 
occasions,  Geraldine,  the  African-American  female  counselor, 
turned  to  me  to  answer  the  question  and,  hopefully,  to  drive 
some  interaction.  Several  of  the  youth  fidgeted  in  their 
seats,  one  became  preoccupied  with  her  "Teddy  Ruxpin"6  [named 


6 


The  brand  name  of  a popular  kind  of  teddy  bear. 
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Brittany  and  considered  one  of  her  best  "friends"],  and 
another  refused  to  participate  at  all. 

At  one  point,  Brooke,  a Euro-american  female 
undergraduate  expressed  frustration  at  what  she  saw  as  the 
lack  of  initiative  on  the  part  of  the  group,  culminating  with 
her  statement  that  "You  people  oughta  read!"  I'm  sure  she  did 
not  know  the  connotation  that  "you  people"  has  for  African- 
Americans,  but  after  this  statement,  the  session  was,  in 
essence,  "dead  in  the  water."  The  proverbial  icing  was  put  on 
the  cake  when  one  student  pointed  out  that  she  did  not  like 
being  there  at  the  site  because  "it  [forced  participation  in 
the  program]  makes  me  feel  like  there's  something  wrong  with 
me."  The  counselor  attempted  to  console  this  individual  by 
stating  that  the  program  did  not  assume  that  there  was 
"something  wrong  with  her"  but  rather,  it  was  designed  to 
address  her  "past  mistake (s)."  This  statement  illustrated  the 
young  woman's  initial  concern.  Since  many  of  this  cycle's 
youth  came  into  the  program  via  judicial  proceedings  for 
"truancy,"  Most  of  them  probably  do  not  consider  their  first 
offense  as  a mistake. 

One  point  came  up  during  the  discussion  which  I assumed 
would  be  a primary  focus  of  the  therapy  [as  a result  of 
relying  on  the  text-based  program]  but  which  were  ignored  in 
the  actual  session.  There  was  an  interlude  in  which  the  youth 
watched  a set  of  movie  excerpts  [which  they  had  seen  the 
preceding  week]  that  were  supposed  to  illustrate  a variety  of 
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feelings  and  responses  to  them.  During  one  scene  from  "Boyz  N' 
The  Hood,"  the  African-American  main  character  has  a gun  drawn 
on  him  at  point  blank  range.  In  another,  he  has  to  decide 
whether  or  not  to  join  his  friends  in  a quest  for  revenge. 
During  the  showing  of  this  piece,  I heard  comments  like  "He's 
a punk.  Presumably,  this  referred  to  the  main  character's 
unwillingness  to  engage  his  enemies  through  material  force.  No 
comment  was  made  by  the  counselors  upon  these  responses.  In 
discussion  concerning  another  scene,  an  excerpt  from  "Juice" 
where  the  major  character's  girlfriend  is  seen  getting  into 
the  car  with  another  African-American  male.  The  general 
consensus  among  the  youth  was  that,  in  the  defense  of  his 
honor,  he  should  have  materially  confronted  both  the  woman  and 
the  man.  His  failure  to  do  so  constituted  "weakness."  The 
counselor  spent  the  next  several  minutes  before  the  session 
was  called  to  a halt  trying  to  illustrate  the  fact  that  such 
a confrontation  may  not  have  been  the  best  option  under  the 
circumstances,  but  to  no  avail. 

Syntax  Error 

One  can  draw  several  conclusions  from  these  interchanges. 
One,  was  the  fact  that  the  program  had  not  considered  the  role 
of  disrespect  as  a trigger  for  collective  or  individual  self- 
defence  within  the  African-American  self-esteem  structure  and 
the  degree  to  which  it  affects  the  evaluation  of  behavioral 
responses.  Responses  to  the  challenge  of  disrespect  do  involve 
public  evaluation  of  one's  actions,  but  it  is  the  style  and 
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not  the  effectiveness  of  the  actions  that  are  judged 
(Peristiany  1966).  Under  a common  African-American  code  of 
honor,  a refusal  to  grant  deference  amounts  to  an  insult, 
while  accepting  another's  claim  to  superiority  is  tantamount 
to  dishonor.  Dishonor  is  experienced  as  a failure  of  the 
capacity  to  maintain  claims  to  precedence  among  peers . 

Second,  the  text-driven  approach  of  the  program  was 
impeding  its  progress.  There  was  not  sufficient  flexibility  to 
address  topics  as  they  arose.  This  was  a function  of  the 
research  imperative  always  lurking  being  the  scene,  since  only 
by  completing  the  program  on  time  and  according  to  the  letter 
of  the  law  could  one  be  sure  that  the  data  for  the  study  met 
Eurocentric  standards  of  reliability,  validity,  replicability 
and  generalizability . 

[L],  the  young  African-American  woman  who  refused  to 
participate,  first  turned  around  in  the  opposite  direction  to 
show  her  displeasure  and  finally  walked  out  of  the  session 
altogether.  This  was  not  helped  by  the  fact  that  Geraldine 
mispronounced  her  name  on  three  separate  occasions,  each 
mispronunciation  seeming  to  strike  her  like  an  arrow,  her  face 
becoming  more  contorted  with  each  occurrence.  I later  saw  her 
standing  on  the  bridge  between  the  child  development  center 
and  the  clinic  staring  aimlessly  into  space.  What  I found  even 
more  disturbing  was  the  fact  that  only  Geraldine  [among  the 
staff]  and  myself  tried  to  get  her  to  go  to  the  joint  snack 
session  after  the  youth  meeting;  everyone  else  walked  right 
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by.  This  was  particularly  stressful  to  me  because  she  was  the 
youth  who  had  alleged  sexual  abuse,  allegations  which  I felt 
were  taken  far  too  lightly  at  first  by  the  program  staff  but 
more  seriously  by  school,  religious,  and  human  service 
agencies.  At  some  point,  she  did  rejoin  the  group  and  interact 
with  Geraldine  and  the  large  collective,  but  would  not 
interact  with  Brooke.  I later  learned  that  Brooke  had 
previously  betrayed  her  confidence  by  relaying  a confidential 
letter  to  the  program  staff. 

Parallel  Interface 

The  youth  session  was  followed,  after  snack,  with  the 
collective  session.  Central  in  this  discussion,  led  by  Dee, 
was  the  need  to  use  "I"  messages  rather  than  "you"  messages  in 
communicating  desires  from  parents  to  children  and  vice  versa. 
There  was  also  attention  given  to  the  need  to  explain  why 
requests  were  being  made.  Considerable  dissonance  was  apparent 
in  the  group  among  parents  at  this  point  and  I believe  it  had 
distinct  sociocultural  origins. 

As  I was  mulling  over  this,  I took  in  a sight  that  was  to 
be  replayed  over  and  over  in  my  mind,  and  that  brought  to  the 
forefront  the  need  for  sociocultural  training  for  some  of  the 
staff.  Brooke  was  complimenting  an  African-American  youth  on 
the  beauty  of  her  dreadlocks  and  rubbing  through  them. 
Immediately  I thought  of  the  historical  southern  "white"  male 
and  female  practice  of  "rubbing  the  heads"  or  "feeling  the 
hair"  of  African-American  children  with  "dreads"  or  other 
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socioculturally  bounded  styles  out  of  curiosity  or  novelty  in 
the  way  that  one  might  pet  a dog. 

In  a few  minutes  more,  the  discussion  turned  into  a 
nightmare  for  the  counselors.  The  rigidity  of  the  text-based 
program  strategy  and  discussion  format  excluded  external 
social  institutions  as  potential  causes  or  explanations  for 
familial  problems.  The  introduction  of  just  such  a factor  by 
one  disgruntled  parent  brought  the  flood.  Dee  had  noticed  some 
degree  of  antagonism  on  the  part  of  several  of  the  parents  and 
voiced  her  concern.  One  mother  responded  by  stating  that  she 
was  indeed  angry  about  her  own  presence  there  since,  she 
maintained,  she  had  no  business  being  there.  She  went  on  to 
clarify  her  feeling  that  she  "was  in  trouble  for  being 
[there]"  and  that  she  had  begun  to  think  that  it  was  "her 
fault."  Resisting  in  her  own  mind  and  orally  such  an  idea  she 
pointed  out  that  her  son  had  been  judicially  prosecuted  for 
"truancy."  She  countered  that  in  actuality,  he  had  not  been 
"truant"  but  that  the  school  had  purposely  ignored  her 
notification  that  her  son  had  had  to  have  an  extended  stay  in 
the  hospital.  She  had  tried  to  bring  his  homework  to  him  in 
the  hospital,  but  the  school  had  been  either  incapable  or 
unwilling  to  yield  to  her  request.  This  was  fit  into  a 
personal  collage  of  historical  negative  relationships  with  the 
school,  which  she  identified.  At  this  point,  there  was  a 
supporting  statement  made  by  one  of  the  youth  that  "dey  jus' 
prejudice'  anyway,"  suggesting  a communal  knowledge  base  that 
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the  school  had  problems  with  African-American  parents  and 
children.  According  to  the  mother's  account,  she  exemplified 
the  model  of  the  good  parent,  attending  all  of  the  "special 
education"  conferences,  PTAs,  and  the  like,  but  still  received 
neither  assistance  nor  respect.  These  comments  struck  a 
particularly  resonant  tone  for  me,  since  I had  recently  been 
involved  in  trying  to  extricate  a woman's  three 
"dysfunctional"  children  from  the  clutches  of  special 
education  programs  in  another  state.  To  the  program  counselors 
such  an  assertion  was  not  only  guestioned  in  terms  of 
validity,  but  constituted  a challenge  to  the  legitimacy  of  the 
program  itself.  Dee  tried  unsuccessfully  to  channel  the  anger 
of  the  mother  back  into  the  text-based  lesson  for  the  day  on 
"I"  messages.  Geraldine,  in  fact,  leaned  over  to  Linda  and 
said  "She  [Dee]  is  not  ready  for  this"  Not  ready  here,  refers 
to  the  fact  that  the  mother  was  making  a knowledge  claim  as  to 
the  basis  for  her  involvement  in  the  program  and  the  root  of 
her  difficulties  that  neither  related  to  the  topic  of  the 
moment  nor  to  the  supposition  of  the  program  that 
dysf unctionality  indeed  resided  within  the  program's  families. 

The  mother  then  turned  from  the  educational  system  to  the 
judicial  system,  stating  that  the  judge  had  threatened  to  jail 
her  if  she  did  not  attend  the  program  and  that  he  had  done  so 
in  a snide  manner.  She  guoted  him  as  stating  that  "he  didn't 
care  whether  the  program  was  beneficial  or  not,  or  whether 
they  [the  parents]  had  no  transportation  to  get  to  the 
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program,  but  that  they  would  have  to  attend  or  both  they  and 
their  children  would  be  jailed."  This  destroyed  any  illusions 
that  this  was  a voluntary  program.  I called  this  the  "bench 
warrant"  episode  because  she  quoted  the  judge  as  calling  out 
orally  "Bench  warrant!"  for  each  parent  that  was  not  present 
at  the  required  judicial  proceedings  for  their  youth.  Many 
parents  joined  the  chorus  of  amens  at  this  point  since  they 
had  experienced  the  same  treatment  with  the  same  judge. 
Floundering,  Dee  tried  to  get  back  to  the  manual,  processing 
anger  via  the  "I"  message  material.  The  second  time,  she  was 
undermined  by  Geraldine  who  tried  to  insinuate  that  the 
parent's  particular  structural  difficulties  might  have  been 
due  to  her  attitude  and  to  the  labeling  of  her  child  as  a 
"problem  child." 

The  parent  became  totally  defensive  at  this  point, 
stating  unequivocally  that  she  had  no  problem  with  her 
children  in  terms  of  communication  or  otherwise  and 
reiterating  her  stories  of  maltreatment.  The  resolution  after 
a few  more  minutes  of  cross  conversation  and  dissension  in  the 
group  was  that  the  matter  should  be  held  over  for  about  four 
weeks  when  a representative  from  the  school  system  would  be 
present  to  answer  such  concerns.  Dee  then  regained  control  of 
the  rostrum  and  went  back  to  her  musings  about  the  "I" 
messages  and  the  negative  sensations  associated  with  feeling 
controlled,  but  by  this  time  the  session,  like  the  youth 
session  before  it,  was  for  all  practical  purposes  at  a 
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conclusion.  The  keynoting  parent  left  swiftly  at  the  end  of 
the  session,  she  seemed  disgruntled  about  the  manner  in  which 
her  concerns  and  feelings  were  dealt  with. 

I felt  a mixture  of  so  many  strong  emotions  after  this 
event  that  I underwent  a weeklong  personal  debriefing  session 
with  anyone  who  would  listen  so  I could  try  to  purge  myself 
before  my  next  onslaught.  With  my  roommate,  my  program  mentor, 
and  my  fiancee,  I vented  my  shock,  disgust,  anger,  and 
frustration  with  the  program  for  being  so  insensitive, 
inflexible  and  socioculturally  unaware.  Like  some  type  of 
inverted  Socratic  figure,  I questioned  my  own  motives, 
remembering  that  I had  a commitment  to  help  African-American 
people  before  becoming  involved  in  the  program,  but  had 
approached  the  counseling  clinic  activities  in  ignorance.  I 
spent  many  sleepless  hours  debating  how  I might  manage  a 
participant-observer  role  that  was  increasingly  becoming  one 
of  unpaid  consultant  for  the  staff  rather  than  researcher  when 
the  results  had  already  gone  beyond  the  traditional  boundaries 
of  constructive  criticism  towards  a more  thoroughgoing 
epistemological  critique.  After  this  debriefing  however,  I had 
learned  how  good  it  was  to  get  away  from  the  site  for  a while, 
be  myself,  and  then  go  back  in  with  a list  of  questions  to  see 
how  the  staff  "saw"  what  I had  seen  and  whether  they  had  felt 
what  I had  felt  in  observing  these  phenomena. 
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Ghost  in  the  Machine 

This  chapter  illustrates  clearly  in  case  after  case  that 
the  participants'  view  of  "reality"  was  fundamentally  at  odds 
with  that  of  the  staff  and  shows  us  how  difficult  it  was  for 
the  latter  when  competing  knowledge  claims  were  advanced.  The 
program,  theoretically  speaking,  was  supposed  to  have  effected 
such  a comprehensive  sensory  "blanket"  that  participants  would 
treat  the  simulation  as  their  own.  Yet,  the  program's 
inattention  to  external,  intervening  factors  led  to  a 
diminishing  of  its  impact  on  the  subjective  perceptions  of  the 
subjects.  In  a metaphorical  sense,  the  three-dimensional 
headgear  of  the  virtual  reality  unit  had  been  shortcircuited 
by  sociocultural  reality. 

The  multicultural  theoretical  perspective  suggests  to  us 
many  of  the  reasons  for  the  problems  identified  in  this 
chapter.  Specific  among  these  is  the  lack  of  acknowledgement 
on  the  part  of  the  program  of  the  existence  and  intrusion  of 
therapists'  cultural  and  cognitive  styles.  The  disgruntled 
parent  was  operating  from  a collective,  communal  rhetorical 
style.  In  such  a formulation,  a topic  is  systematically 
keynoted  through  the  group,  with  each  member  adding  his  or  her 
spin  on  the  situation  to  the  tapestry  of  understanding.  When 
there  is  a competing  knowledge  claim,  that  claim  is  not 
interpreted  as  a refutation  of  what  has  gone  before,  but  as 
another  piece  of  valid  information  that  illuminates  guestions 
that  had  been  raised. 


85 


In  the  conventional  psychological  therapists'  cognitive 
style,  the  key  emphasis  is  on  authority.  Competing  knowledge 
claims  are  to  be  viewed  as  challenges  to  authority  and  as 
aimed  at  a transfer  of  power  from  the  current  dominant  speaker 
to  the  pretender.  Discussion  in  such  a style  revolves  within 
the  parameters  established  by  the  dominant  speaker.  Clearly, 
the  view  of  Dee  and  the  rest  of  the  staff  concerning  the 
parent  with  the  problem  was  not  that  the  latter  was  giving 
additional  information  that  needed  to  be  incorporated  in  the 
program,  but  that  she  was  maliciously  impeding  its  progress 
and  its  ability  to  transform  her  supposed  dysfunctionality . 

The  black  psychological  perspective  would  focus  on  the 
manner  in  which  the  competing  knowledge  claim  was  presented, 
that  is  to  say,  in  terms  of  a straightforward  observational 
cause  and  effect  sequence.  The  problem  of  the  parent  was  seen 
to  stem  directly  from  relationships  with  the  judicial  and 
educational  systems  in  a direct  chain  of  events.  The 
counselors  here  reverted  to  the  type  of  mentalistic 
explanations  that  the  black  view  seeks  to  avoid,  trying  to 
explain  the  outburst  in  terms  of  individual  psychological 
inadequacies  rather  than  systemic  problems.  Clearly, 
consensual  validation  and  the  acceptance  of  people's  words  as 
they  relate  to  their  own  collective  experiences  are  invalid 
within  the  program  as  sources  of  information.  The  paradigm  of 
dysfunctionality  remains  dominant  and  determinant  as  the 
explanation  for  behavior  and  response. 
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The  Africa-centered  psychological  perspective  would  focus 
on  the  discrepancy  between  the  ontological  model  of  the  family 
within  the  program  theory  and  the  African-American  model. 
Within  the  latter,  collective  selfhood  sits  at  the  focal  point 
of  a concentric  set  of  circles  beginning  with  the  parents, 
moving  to  the  elders,  the  community,  the  nation,  and  finally, 
to  the  Creator.  Each  level  is  sovereign  within  itself.  This 
means  that  youth  are  sovereign  over  that  which  is  the  rightful 
dominion  of  youth,  collectively  defined.  The  parents' 
[biological  and/or  functional]  dominion  is  inclusive  of 
youth's  dominion  and  more  extensive.  Bargaining  for 
decisionmaking  power  takes  place  among  equals  at  the  relevant 
level.  The  parents'  for  example,  are  subject  to  other  elders 
such  as  their  own  parents.  The  youth,  until  the  age  of 
maturity,  are  subject  to  parent(s).  The  youth  assumes  a 
bargaining  position  with  parents  when  he  or  she  is  able  to 
fulfill  all  of  the  collectively  required  responsibilities  of 
the  parent  in  the  society  outside  of  their  required 
assistance.  Priority  is  always  given  to  experiential 
knowledge.  The  self  is  not  a Eurocentric  independent  being, 
but  a collectively  nurtured  and  sustained  one.  The  same 
programmatic  impetus  that  suggested  youth  programs  would  have 
to  be  addressed  within  the  familial  structure,  would  have  been 
advised  to  consider  the  implications  of  working  within  the 
constraints  of  that  structure.  This  was  an  issue  that  came  up 
repeatedly  when  dissent  arose  between  the  parents  and 
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counselors  over  the  relative  influence  of  youth  preferences 
within  the  parental  sphere. 


CHAPTER  IV:  COMPUTABILITY 


We  have  already  seen  within  our  metaphorical  reference 
that  virtual  reality  has  at  least  two  minimum  requirements. 
The  first  is  that  a cyberspace  be  allocated  and  defined  and 
objects  placed  within  it  that  determine  the  "reality"  to  be 
experienced  by  the  user.  To  this  realm  is  added  a computer 
simulation  that  consists  of  the  formulas  for  mathematical 
computation  that  facilitate  the  output  response  of  the  program 
to  the  inputs  of  the  user.  A third  requirement  is 
computability.  We  mentioned  in  the  last  chapter  that  the 
exactitude  of  Eurocentric  mathematical  science  dictates  that 
a simulation  will  always  have  a gap  that  prevents  its  ultimate 
acceptance  as  an  alternative  to  the  "real."  To  the  extent  that 
we  allow  for  this  necessary  shortcoming,  we  are  faced  still 
with  a general  problem.  There  are  variant  degrees  of  ability 
when  it  comes  to  technology  and  the  processing  of  mathematics. 
Different  machines  have  different  speeds  and  proficiencies. 
Some  are  better  than  others.  Likewise,  the  psychotherapeutic 
program  that  is  striving  to  be  cross-cultural  must  contend 
with  the  likelihood  that  an  individual  will  not  participate. 
That  is  to  say,  not  allow  themselves  to  be  computed  or 
digested  into  the  epistemological  frame  set  up  by  the 
curriculum.  Several  examples  in  this  chapter  will  show  the 
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degree  to  which  the  program  fell  woefully  short  in  grappling 
with  this  difficulty. 

"The  Program  Didn't  Crash,  The  Computer  Just  Fell." 

At  this  stage  I felt  that  the  staff  were  adjusting  their 
"fronts"  to  accommodate  my  presence.  On  one  hand,  the 
deconstruction  of  prima  facie  images  of  the  program  was 
positive  in  that  it  allowed  me  to  understand  previously  hidden 
aspects.  But  just  as  these  facades  were  undermined  by  my 
growing  knowledge  of  the  program  and  of  its  intimacies,  other 
facades,  more  resilient,  were  being  constructed.  The  erection 
of  these  perceptual  barriers  took  the  form  of  political  spin 
doctoring  where  the  staff  began  to  anticipate  what  they  felt 
may  have  been  negative  impressions  I had  gathered  about  the 
program  and  responded  by  giving  me  their  alternate  definitions 
of  the  situation.  The  evaluation  of  the  week's  activities 
preceding  my  arrival  involved  some  constructive  criticism,  but 
nothing  on  the  scale  of  the  subsequent  sessions.  So  all  of  the 
activities  of  the  following  week  were  punctuated  by  a negative 
assessment  of  the  occurrences  on  the  part  of  the  staff, 
measures  taken  to  relieve  these  problems,  and  a series  of 
apologies  designed  to  explain  the  occurrences  in  light  of 
pragmatic  program  development. 

The  first  such  rearticulation  occurred  within  the  weekly 
evaluation  meetings.  The  first  topic  was  the  perennial  concern 
over  allocation  of  the  undergraduates'  time.  It  was  finally 
agreed  that  there  was  one  too  many  of  them  working  with  the 
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program  youth.  The  youth  they  had  been  working  with  were  then 
organized  into  two  groups  of  two  members  each  supervised 
respectively  by  Kathryn  and  Alecia.  There  was  some  initial 
concern  over  the  reliability  of  the  latter  woman  since  she 
regularly  appeared  ten  to  fifteen  minutes  late,  but  the  matter 
was  resolved.  What  was  especially  interesting  about  these 
perennial  discussions  at  this  point  was  the  fact  that  they 
revealed  that  the  clinical  staff  harbored  the  same  opinion 
about  undergraduate  aides  as  they  did  about  the  actual 
"clients"  themselves  with  regard  to  the  need  to  avoid  youth 
"idleness . " 

The  undergraduates  also  continued  their  quest  to  assemble 
a guide  of  things-to-do  for  the  parents  and  Linda  offered 
African-American  churches  as  potential  sites  for  information. 
They  were  also  assigned  the  task  of  assembling  an  annotated 
bibliography  of  references  on  qualitative  research  on  the 
subject  of  "treating"  juvenile  "delinquency."  This  was  a 
consequence  of  the  inability  of  the  program's  in-house 
quantitative  data  to  provide  insights  on  the  particular 
problems  the  program  was  having  and  was  also  a reflection  of 
the  fact  that  my  presence  as  a researcher  encouraged  the 
program  to  begin  "thinking"  qualitatively. 

Linda,  despite  admitting  having  no  clinical  experience, 
was  allocated  a case  management  load  of  her  own  involving 
calling  families  when  they  missed  a session,  evaluating 
familial  attendance,  and  finally  counseling  with  Marsha  or  Dan 
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when  formal  family  therapy  was  required.  Some  discussion  was 
made  concerning  the  size  of  the  parents  group,  but  the  general 
consensus  was  that  it  had  not  yet  grown  too  unwieldy.  Dan,  the 
Euro-american  male  counselor  who  was  absent  the  preceding 
week,  took  up  the  situation  of  [L] . He  noted  that  there  had 
been  consultations  with  the  family  concerning  her  allegations 
of  sexual  abuse  and  that  this  discussion  seemed  to  have  had  a 
positive  effect  on  [L]'s  behavior,  as  evidenced  by  her 
increased  participation  in  the  previous  week's  sessions.  He 
then  noted  that  he  would  be  absent  again  a week  hence.  Marsha 
said  she  also  would  be  absent  soon. 

Dan  then  reclaimed  the  floor  to  speak  about  the  fact  that 
he  had  been  recently  consulted  on  a case  in  which  a program 
participant  had  been  involved  in  a second  offense  and  that  he 
had  tried  to  act  as  an  advocate  on  the  side  of  the  youth, 
stipulating  that  the  behavior  was  an  anomaly  for  that 
individual  [I  later  learned  that  [Q]  was  the  one  being 
referred  to].  It  seems  important  to  note  that  when  an 
individual  or  family  was  participating  "successfully"  in  the 
program,  they  were  considered  as  becoming  less  dysfunctional. 
Behavioral  difficulties  were  not  programmatic  failures  but 
flukes . 

Brooke  asked  whether  she  could  begin  bringing  gum  and/or 
candies  to  the  youth  session  as  icebreaking  elements  that 
would  encourage  the  youth  to  talk  more.  Dr.  Wind  was 
considerably  ambivalent  about  this  because  of  the  fact  that 
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participating  parents  might  not  have  wanted  sugar  consumption 
on  the  part  of  their  children  Marsha  voiced  a common  concern 
about  the  influx  of  new  people  and  observers  and  the  effect 
that  that  may  have  had  on  the  proceedings.  My  presence  was 
even  brought  up  as  a potential  contributing  factor. 
Characteristic  of  this  program  was  the  blaming  of  "outsiders" 
for  shortcomings  and/or  administrative  glitches.  An  agreement 
was  made  to  place  a moratorium  on  such  outsiders  for  the  next 
two  weeks  of  the  program  in  order  to  give  the  participants  the 
feeling  of  continuity.  Debate  went  into  the  realm  of 
scheduling,  and  whether  the  upcoming  session  around  an  holiday 
should  be  cancelled  and  nonbinding  therefore,  on  participants. 
The  general  consensus  was  that  participants  would  be  asked  and 
if  a majority  were  perceived  as  likely  to  be  absent,  the 
session  would  be  rescheduled. 

I was  asked  at  this  point  what,  if  any  preliminary 
observations  I might  wish  to  make  concerning  the  program.  I 
simply  asked  for  the  collective  staff  definition  of  the 
previous  week's  session  situation  with  the  disgruntled 
parents.  Several  points  materialized  in  response  to  this 
inquiry.  First,  a thesis  that  the  keynoting  parent  was  on 
drugs  gained  general  staff  acceptance,  explaining  away  the 
concern,  a common  phenomenon  as  I was  to  find  out  in  talking 
with  Dee  later.  Statements  were  made  to  the  effect  that  a firm 
hand  had  to  be  used  in  order  to  avoid  "takin'  everyone's  time" 
and  to  "stay  on  track."  This  reiterated  my  earlier  point 
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concerning  the  extent  to  which  parental  behavior  not 
anticipated  by  the  system  is  viewed  with  extreme  suspicion,  as 
warranting  rationalization,  and  as  a unnecessary  delay. 

Incidentally,  at  the  conclusion  of  the  meeting  I 
continued  my  quest  for  the  "risk  assessment"  material,  but  to 
no  avail.  Dr.  Wind  said  that  he  had  requested  it  from  Nixon, 
but  had  received  nothing. 

Rebooting 

I had  learned  by  this  week  that  arriving  early  for  the 
week's  sessions  gave  me  an  opportunity  to  interact  with  any 
program  staff  who  were  on  hand,  particularly  Dee  who  took  me 
under  her  wing  and  perceived  me  as  a kindred  spirit  of  sorts 
in  the  sense  that  she,  too,  was  an  insider-outsider.  I helped 
move  chairs  and  with  preparations,  scattering  questions  as  I 
went  and  listening  to  her  assessment  of  the  overall  status  of 
the  program.  By  "insider-outsider,"  I mean  that  Dee  appeared 
to  be  more  and  more  marginalized  over  time  from  the  rest  of 
the  staff  and  the  principal  investigators. 

To  open  up  the  discourse  with  her,  I would  summarize,  as 
accurately  as  I could  remember,  the  details  of  the  afternoon 
staff  meeting  held  some  hours  before.  I had  a long  standing 
curiosity  as  to  why  she  never  attended  those  sessions.  She 
initially  told  me  that  she  had  a scheduling  conflict,  but  as 
she  continued  she  said  "I  have  never  been  [formally,  I assume] 
asked"  and  that  she  didn't  need  [such  a meeting]  to  evaluate 
the  program,  she  "feels"  when  it's  right.  This  was  said  in 
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what  I detected  to  be  a slightly  irritated  tone,  consistent 
with  a developing  image  of  her  as  slightly  "out  of  the  loop." 
She  reminisced  at  some  length  about  her  previous  "cycle"  role 
as  session  facilitator  or  counselor,  which  she  saw  as  vastly 
superior  to  her  role  as  "head."  The  latter  responsibilities 
did  not  give  her  an  opportunity  to  interact  on  a personal 
basis  with  the  parents  or  the  youth,  something  she  identified 
as  very  important.  She  made  it  unequivocally  clear  that  the 
joint  session  the  preceding  week  was  a failure.  She  identified 
three  factors  as  causal.  One,  the  presence  of  a large  number 
of  "new"  people,  although  she  emphasized  her  flexibility 
relative  to  other  staff  personnel  on  this  point.  Two,  the 
failure  of  the  facilitators  [counselors]  to  take  a role  in 
"keynoting"  the  discussion  in  the  large  group,  so  that  the 
moderator  might  be  more  aware  of  sentiments  concerning  the 
presentation.  And,  three,  the  arrangement  of  the  space  during 
"snack"  which  she  felt  did  not  afford  an  opportunity  for 
parents  to  interact.  She  did  not  identify  the  triggering 
moment  of  the  parent's  concern  as  a sore  point,  so  I 
specifically  asked  for  her  characterization  of  the  situation, 
feigning  relative  ignorance  on  the  actual  exchange  itself. 

With  increasing  emotion,  she  stated  that  she  would  not 
"sacrifice  the  group  session  for  an  individual  [or  an 
individual  family's]  concerns."  As  the  disgruntled  parents 
spoke,  she  felt  that  she  was  "losing  these  other  people."  Dee 
maintained  that  "if  you  didn't  need  it  [the  program],  you 
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wouldn't  be  here,"  further  validating  the  confidence  that  the 
staff  and  the  principal  investigators  had  in  the  accuracy  of 
the  "risk  profile."  Therefore,  the  pleas  of  families  for 
excusal  on  most  grounds  were  eliminated  a priori.  Like  other 
staff  members,  she  maintained  a perception  of  the  value  of  an 
individual  client's  comments  based  upon  the  type  of 
interaction  that  the  individual  engages  in,  rather  than  the 
content.  The  mother's  perceived  antagonism  led  to  her  being 
labeled  as  "possibly  on  drugs,"  a point  of  view  that  was  cited 
by  Dee  as  a general  consensus.  Furthermore,  she  seemed 
genuinely  taken  aback  by  any  suggestion  that  the  program 
should  address  more  systemic  issues,  not  strictly  within  its 
field  of  inquiry.  Familial  structure  adequacy  is  the  only 
legitimate  object  of  concern.  She  said,  "what  we  can  do  is 
make  their  family  structure  strong,  so  that  it  doesn't 
collapse"  which  can  be  taken  as  her  own  personal  prejudgment 
of  the  present  condition  of  the  families.  Individuals  who 
bring  up  counterexplanations  are,  in  fact,  "offenders"  of  a 
different  sort.  As  Dee  plaintively  put  it,  "we  were  trying  to 
talk  about  communication,  how  you  communicate  with  your  kids" 
Clearly,  she  was  peeved  that  her  agenda  was  scuttled  and 
indicated  some  fear  about  a recurrence  the  upcoming  week.  In 
fact,  she  advanced  the  hypothesis  that  the  parents  who  did  not 
wish  to  attend  regularly  sought  to  gain  revenge  by  making 
everyone  else  miserable.  She  cited  as  evidence  for  this 
hypothesis  the  lack  of  collaborating  testimony  or  body 
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language  on  the  part  of  the  other  parents,  in  stark  contrast 
to  my  observation  data.  She  pointed  out  that  such  anomalies 
were  to  be  viewed  as  a consequence  of  the  effort  to  develop 
the  logistics  pragmatically  and  that  she  sought  to  grapple 
with  the  problems  by  instituting  with  Dr.  Wind  a debriefing 
session  to  be  held  immediately  after  the  program. 

More  Bugs  in  the  Program 

The  next  session  of  the  youth  group  that  I attended 
marked  the  return  of  Dan,  the  undeclared  "leader"  of  the  youth 
group  from  the  staff  perspective.  I say  this  because  Geraldine 
arrived  late  and  confined  her  comments  to  "piggybacking"  off 
of  Dan's  comments  and  inquiries  rather  than  participating  as 
a full  partner.  Likewise,  Brooke  was  marginalized,  and  since 
Dan  had  not  yet  grown  accustomed  to  my  role,  I managed  to 
avoid  centerstage  entirely.  The  only  time  I entered  was  during 
an  exercise  in  which  each  individual  was  subject  to  the 
relatively  unsolicited  praise  of  others  in  the  group  and  one 
student  insisted  that  I and  the  counselors  be  included. 

At  the  beginning  of  the  session,  one  student,  [M] , was 
leaning  to  one  side  on  a couch  and  was  apparently  sleeping.  We 
later  found  out  that  this  was  due  to  his  long  day  at  his  Job 
Partnership  Training  Agency  program  job  which  was  paying  him 
for  working  and  attending  school  by  any  measure  a positive 
turn  of  events.  Without  initially  soliciting  this  knowledge, 
however,  Dan  was  left  to  conclude  that  [M]  was  merely  being 
inattentive.  What  followed  was  a set  of  subtle  and  not  so 
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subtle  methods  Dan  tried  to  gain  [M]'s  attention.  First,  he 
stated  that  the  first  positive  comment  about  [M]  was  that  he 
"had  nice  eyelids"  a reference  to  his  apparent  slumber,  but 
one  that  was  out  of  context  given  Dan's  initial  injunction 
that  nothing  said  about  a group  member  should  be  a "putdown." 
He  verbally  acknowledged  that  he  had  violated  his  own  maxim. 
Shortly  thereafter,  he  hurled  a pencil  at  [M]  striking  him  to 
encourage  him,  I presume,  to  stay  awake.  This  was  followed  by 
a request  for  other  session  participants  to  "Kick  him!"  This 
could  have  caused  a major  disturbance  had  his  request  been 
taken  up,  as  [M]  had  specifically  requested  that  he  be  left 
alone.  It  was  much  later  in  the  session  when  Dan  asked  and 
promptly  acquired  the  whole  story  concerning  [M]'s  brutal 
schedule  and  exhaustion.  A psychological  session  devoted  to 
the  inculcation  of  positive  self-image  among  the  "clients"  was 
undermined  by  a counselor  focusing  unjustified  and 
inappropriate  negative  attention  upon  a single  individual, 
employing  even  battery  to  make  its  point. 

Most  of  the  comments  concerning  group  members  involved 
their  being  "nice,"  "quiet,"  or  "friendly."  What  was  striking, 
however,  was  the  extent  to  which  the  assessment  made  by  some 
members  of  the  group  concerning  others  was  not  "right"  in  the 
eyes  of  the  staff.  In  particular,  there  was  a case  in  which  a 
young  African-American  woman  identified  another's  positive 
characteristic  as  being  "shy."  To  this  assertion,  the 
counselors  gave  derisive  looks  and  statements  of  incredulity. 
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The  youth  deftly  defended  herself  by  responding,  "that's  a 
good  thing.  Shy  ain't  no  bad  thing"  Again,  the  context 
suggested  that  one  could  take  advantage  of  "quiet  space" 
[uninterrupted  floor  time]  to  say  anything  one  considered 
positive  about  others,  but  the  reality  suggested  otherwise. 
Several  youth  had  to  endure  painful,  lengthy  pauses  when  their 
name  was  called,  surely  exacerbating  any  lack  of  self-esteem 
and  self-worth  they  might  have. 

An  even  stranger  encounter  provided  more  information 
about  participants'  perceptions  of  the  program  when  a young 
woman  described  a young  male  as  "crazy."  She  quickly  followed 
that,  amidst  giggles,  with  a clarification  that  by  "crazy," 
she  meant  silly  or  amusing.  The  fact  that  such  a clarification 
would  not  have  been  necessary  in  a context  outside  of  this 
one,  validates  the  points  the  youth  had  made  in  preceding 
sessions.  One  concerned  their  fears  that  participation  in  the 
program  was  an  indication  that  there  was  something  mentally 
wrong  with  them  or  that  they  were  dysfunctional.  The  other 
concerned  their  needs  to  constantly  reassure  themselves, 
within  the  context  of  group  discussions,  that  they  were  not 
"crazy. " 

The  difference  in  perception  I noted  in  a previous 
session  between  the  counselors  and  their  "patients"  over  the 
issue  of  whether  the  youths'  initial  first  offenses  were 
solely  the  latters ' fault  was  confirmed  when  Geraldine 
asserted  that  one  of  the  positive  characteristics  of  a 
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particular  African-American  female  participant  was  that  "she 
would  not  be  making  mistakes  like  this  again." 

The  format  of  this  exercise  was  strange  anyway.  The  point 
was  to  say  something  positive  about  each  member  of  the  group. 
It  was  introduced  to  [M]  with  the  following  exchange: 

[M] : "Well.. I'm  'spose  ta  compliment  somebody?" 

Dan:  "No.  I'm  going  to  compliment  you." 

[ M ] : "Well  den,  what  I do?" 

Dan:  "You  jus'  listen." 

Clearly,  [M]  has  no  idea  of  the  relevance  of  this 
exercise  to  anything  and  is  attempting  to  please  the  counselor 
by  complying.  Dan  later  complimented  [M]  after  this  exchange 
on  just  such  deference  behavior.  After  this  exercise,  Dan 
asked  about  whether  parents  said  something  nice  about  the 
youth,  to  which  the  majority  replied  in  the  negative.  [L],  the 
student  who  did  not  interact  in  the  previous  session  but 
seemed  in  a better  mood  this  week,  maintained  that  her  mother 
did  not  say  positive  things  about  her.  Rather  than  validating 
[L]'s  point  of  view,  Geraldine  disagreed  saying,  "You  probably 
didn't  realize  it  [something  she  said]  was  nice."  This  was 
another  example  of  the  pattern  of  channeling  any  truly 
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dissenting  comments  and  sentiments  into  the  expected 
paradigmatic  responses  by  reinterpreting  or  denying  them. 

Things  got  even  worse  when  [M]  told  about  his  positive 
job  experience  and  Geraldine  suggested  that  the  program  he  was 
involved  in  [which  she  had  attended  in  younger  years]  paid 
well  enough  to  warrant  misleading  legal  authorities  to  enter 
it.  Specifically  she  stated,  "If  your  dad  makes  a lot  of 
money,  use  your  mom  [as  primary  income  source,  I presume]."  A 
disturbing  thought,  in  my  opinion,  that  individuals  with  so- 
called  "delinquent  tendencies,"  already  on  the  brink  of 
incarceration,  would  be  told  to  break  the  law  if  it  was 
convenient  for  personal  economic  gain.  Finally,  the  session 
closed  with  a vain  attempt  to  get  the  youth  to  define  "self- 
esteem," resulting  in  a counselor-posited  definition  and  to 
open  discussion  between  Geraldine  and  Dan  as  to  session 
inadequacies  and  whether  they  should  open  up  with  a video  next 
time.  They  also  concluded  that  the  youth  group  was  becoming 
too  large  and  unwieldy  [with  nine  people?]  Overall,  the  mood 
of  the  group  was  as  dead  as  the  preceding  week,  with  two 
respondents  falling  asleep  entirely  and  at  least  four  others 
manifesting  yawns  and  a state  of  general  disinterest  and 
distraction . 

This  "deathlike"  state  was  to  prove  to  be  relevant  for 
the  entire  program  as  the  parents'  discussion  ran  well  over 
the  fifty  minute  limitation  imposed  by  the  program,  its 
participants  not  arriving  in  the  joint  session  until  8:09  p.m. 
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[roughly  thirty  minutes  before  the  scheduled  end  of  the 
session]  . They  still  had  to  have  "snack"  at  that  point, 
effectively  truncating  the  joint  session  to  fifteen  minutes. 

Notes  on  the  Software 

To  the  African-American  female  youth,  Geraldine  was  a 
friend  and  mentor  outside  of  her  counselor  role.  The  African- 
American  males  had  no  such  mentor.  Kirk,  the  only  African- 
American  male  counselor,  was  elsewhere,  helping  supervise  the 
parental  discussions.  While  Geraldine  sat  with  a group  of 
girls,  their  attention  riveted  upon  her  every  word,  the  boys' 
discussion  moved  in  an  unsupervised  negative  direction 
emphasizing  the  glory  of  successful  illegal  behavior.  This 
caused  me  again  to  give  attention  to  the  effectiveness  of  the 
program  in  terms  of  the  gender  and  sociocultural  balances  in 
the  staff  and  with  respect  to  its  capacity  to  grapple  with  the 
problems  of  young  African-American  males. 

No  'Lectricity,  No  Program  Function 

When  the  parents  did  get  settled,  one  of  the  funniest 
scenes  at  the  program  took  place.  Dee  instructed  everyone  to 
close  their  eyes.  Several  parents  verbally  protested  "What  we 
' spose  to  see?"  and  "I  don't  want  to  sit  in  the  dark!" 
Laughter,  needless  to  say,  ensued  on  the  part  of  most  of  the 
parents.  I sensed  a major  perceptual  gap  at  this  point,  as  Dee 
thought  she  was  engaging  in  some  sort  of  realistic 
psychological  relaxation  exercise,  and  the  parents  thought  the 
program  had  reached  the  point  of  ultimate  ridiculousness.  She 
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went  on  to  try  to  get  the  parents  and  youth  to  "think  about 
how  they  felt  [presumably  "good"]". 

This  was  followed  by  a culminating  lecture  on  the 
principles  of  parental  and  youth  spheres  of  "control"  and  the 
opposing  idea  of  "working  together."  "Control"  is,  roughly, 
unilateral  decisionmaking.  "Working  together"  is  a type  of 
parent-child  negotiation.  The  parents  noted  that  they  did  not 
and  would  not  negotiate  with  their  children  for  access  to  the 
latters'  rooms,  on  matters  regarding  what  friends  are 
"acceptable"  in  their  households,  and  such.  Dee  responded  by 
suggesting  that  this  was  simply  an  area  in  which  more  work  had 
to  be  done.  She  reminded  the  parents  that  they  were  raising 
"future  adults." 

Cross-Referencing  the  Data  Set 

The  session  was  followed  by  the  first  debriefing  session. 
Marsha  said  that  one  of  the  parents  had  another  male  child 
[not  in  the  program]  who  got  into  trouble  for  playing  too 
rough  and  fighting.  The  mother  explained  that  this  was  the 
result  of  the  tough  style  of  playing  that  characterized  the 
child’s  older  brothers.  She  stated  that  she  had  no  idea  what 
to  recommend  except  family  therapy,  which  she  said  the  mother 
was  willing  to  attend.  None  of  the  group  members  had  any 
suggestion  either  and  the  matter  dropped.  Clearly,  again 
familial  and. or  sociocultural  problems  beyond  the  specified 
parameters  of  the  program  were  considered  unsolvable  or  fit 
into  the  paradigm  in  a tortured  manner.  In  this  case,  a male 
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child's  predisposition  towards  roughness  translates  into 
familial  therapy  needs.  This  despite  Marsha's  admittance  that 
such  a recommendation  was  made  only  because  there  was  nothing 
else  to  propose.  The  only  counter  suggestions  were  in  the  area 
of  sports,  the  perennial  resolution  path  for  "troubled" 
African-American  male  youth.  It  was  Dee  alone  who  pointed  out 
that  roughness  was  "not  always  bad"  in  the  face  of  a group 
which  had  already  placed  it  within  the  category  of 
psychological  problem. 

The  parents'  session  was  lauded  for  its  success  in 
getting  people  to  talk  ,so  much  so  that  the  parents  were  late, 
and  arrangements  were  made  for  extra  time  in  the  sessions  for 
longer  discussions  forthcoming  on  important  topics  like  peer 
pressure  and  violence.  Dan  characterized  the  youth  session  as 
somewhat  less  enthusiastic  than  desired  and  restated  his  and 
Geraldine's  commitment  to  employ  video  early  in  the  next 
session.  At  this  point,  the  meeting  was  adjourned. 

Missing  Operating  System 

I drew  a preliminary  conclusion  at  this  point  that  the 
parental  sessions  were  marginally  successful  in  that  the 
parents  had  no  intention  of  accepting  anything  that  they  did 
not  choose  to  accept  with  regard  to  their  parenting  practices. 
A similar  development  was  impeded  within  the  context  of  the 
youth  group  because  the  participants  had  been  branded  as 
"recovering  dysfunctionals"  by  the  legal  and  psychological 
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system  in  front  of  their  families  and  as  a result,  felt  more 
systemic  coercion  upon  their  behavior. 

The  statements  about  "household  democracy"  were  lost  on 
the  ears  of  the  African-American  parents.  They  were  then 
chided  and  told  to  work  a little  harder  on  mastering  the 
concept.  Likewise,  the  student  whose  work  schedule  made  him 
sleepy  was  diagnosed  initially  as  a "sloucher"  and  the 
response  was  to  generate  collective  disfavor  and  to  commit 
battery  against  him.  In  each  case,  one  or  more  "patients" 
refused  to  either  accept  the  knowledge  claims  of  the  program 
or  to  posit  his  or  her  own  surrogates.  Rather,  they 
psychologically  withdrew.  Such  a withdrawal  did  not  allow  the 
program  to  operate  on  that  person.  They  became  "uncomputable . " 

The  multicultural  psychological  perspective  would 
emphasize  the  extent  to  which  the  primary  difference  here  was 
one  of  cognitive  and  sociocultural  style  as  it  related  to 
discipline.  The  program  posited  that  the  appropriate 
disciplinary  model  was  one  involving  negotiations  between 
supposed  equals.  The  idea  was  that  the  mutual  consent  of  the 
parties  would  be  likely  to  make  the  results  favorable  to  both. 
The  parents  focused  on  the  need  to  get  the  youth  to  perform 
tasks  that  the  latter  did  not  wish  to  perform.  It  was,  in 
their  estimation,  impossible  to  negotiate  terms  with  someone 
who  was  not  interested  in  completing  the  task  that  was  to  be 
the  object  of  negotiation.  This  was  a difference  of 
methodology.  Moreover,  the  program  had  itself  as  its  highest 
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priority.  And  it  clearly  ranked  high  in  the  list  of  priorities 
for  the  staff  and  principal  investigators.  But  it  did  not  rank 
as  high  in  the  minds  of  the  participants,  many  of  whom 
attended  under  duress  or  were  experiencing  distracting 
external  concerns  so  great  as  to  warrant  their  primary  focus. 
The  youth  who  slept  was  entirely  unsympathetic  to  the  "need" 
of  his  attention  to  a program  that  was  being  weighed  against 
his  capability  to  earn  a wage.  The  therapist  was  equally 
unsympathetic  in  the  opposite  direction. 

The  black  psychological  perspective  would  point  out  the 
inattention  to  the  experiential  reality  of  the  subjects.  The 
parents  were  merely  coming  from  a parental  experience  that  had 
been  a part  of  their  familial  structure  for  generations.  The 
youth  in  the  example  was  focusing  on  the  task  of  employment 
and  wage-earning,  not  on  an  afterschool  psychological  class. 
In  each  case,  the  program  could  not  accommodate  the 
perspective  of  the  client.  To  do  so  would  be  to  question  the 
epistemological  foundations  of  the  program  itself  which 
suggests  that  the  subjects  should  be  interested  in  the  process 
of  changing  their  ways.  However,  the  only  reason  one  would 
want  to  change  his  or  her  ways  is  if  he  or  she  felt  that  they 
were  dysfunctional.  We  have  already  seen  that  this  was  a 
contested  characterization  of  these  families. 

The  Africa-centered  psychological  perspective  would  note 
the  pitting  of  African  collective  selfhood  against  Eurocentric 
individualist,  "democratic"  selfhood.  In  the  Eurocentric  model 
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it  is  the  adult  part  of  the  phrase  that  is  operative, 
suggesting  that  a child  assumes  adulthood  incrementally 
through  extension  of  responsibility  and  rights  by  the  parent 
until  he  or  she  is  mature.  In  the  Africa-centered  approach, 
the  child  assumes  adulthood  as  a resultant  product  of  having 
executed  responsibilities  and  exercised  rights  delineated  by 
elders  as  evidence  of  his  or  her  completion  of  the  appropriate 
sociocultural  "rites  of  passage."  This  view  would  also  note 
the  sheer  hypocrisy  inherent  within  a program  that  is 
concerned  about  invalidating  the  right  of  physical  self- 
defence  while  using  various  means  of  psychological  and  in  this 
specific  case  physical  coercion  to  accomplish  its  therapeutic 
objective.  It  would  explain  this  paradox  in  terms  of  the 
Eurocentric  cultural  ethos  and  its  focus  on  its  own  power.  The 
use  of  force,  in  this  formulation,  is  confined  to  the  pursuit 
of  "legitimate,"  Eurocentric  objectives.  In  this  case,  those 
objectives  are  the  psychological  proselytizing  of  an 
individual.  That  individual,  conversely,  is  denied  by 
definition  the  right  of  defending  himself  or  herself  because 
of  the  very  notion  that  the  offending  party  is  acting  the 
latter's  "best  interests"  in  imposing  Eurocentric 
sociocultural  imperatives. 


CHAPTER  V:  HYPERTEXT 


Jorge  Luis  Borges  (1970)  theorized  about  a Library  of 
Babel  consisting  of  volumes  with  neither  title  nor  author. 
These  volumes  were  composed  of  arbitrary  collections  of 
symbols,  each  one  a combination  of  all  the  possible 
combinations  of  the  letters  of  the  alphabet.  Every  possible 
text  is  included.  Looking  for  an  unwritten,  yet  specific 
narrative  like  one's  earthly  demise  would  be  impossible.  One 
simply  would  not  know  where  to  begin  the  search.  The  act  of 
searching  would  itself  be  part  of  the  story.  Yet,  it  seems 
within  the  realm  of  possibility  to  find  those  stories  which 
have  been  written  in  the  past  and  to  use  them  as  indices  or 
"windows"  to  variations  on  their  respective  themes. 

Hypertext  focuses  on  virtual  reality  cyberspace  as  the 
storage  facility  for  a simulated  literary  construct.  It  begins 
with  the  germ  of  a familiar  narrative  scenario.  The  user  then 
navigates  himself  or  herself  through  the  textual  "world," 
alternately  articulating  and  rearticulating  the  narrative.  The 
reader  becomes  the  author.  And  the  narrative  becomes  less  a 
fixed  object  or  product  of  the  author  than  an  alternate 
reality  with  as  many  variations  as  user  initiative  and 
computability  allow. 
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The  psychotherapy  program  I am  analyzing  is,  at  its  core, 
an  implementation  of  a research  text.  The  parameters, 
theories,  and  objectives  are  linguistically  codified  in 
program  documentation.  Initially,  the  program  began  by 
sticking  strictly  to  the  text-based  format.  The  counselors,  in 
many  cases,  literally  "read"  the  curriculum  into  the  reality 
of  the  sessions.  Over  time,  the  inevitable  tension  posed  by 
the  textual  inadequacies  as  they  related  to  sociocultural 
realities  led  facilitators  to  begin  deviating.  This  deviance 
was  not  systematic,  but  rather  schizophrenic  and  haphazard. 
The  clients  in  this  newly  reconstituted  cyberspace  could 
control  the  narrative  and  thereby  the  cognitive  power  of  the 
program.  In  this  chapter,  we  examine  the  beginning  of  a 
collapse  in  the  program.  This  decline  was  triggered  by  the 
recognition  of  staff  and  clients  that  the  textual  reality  was 
inadequate,  and  that  new  "hypertext"  narratives  need  to  be  put 
forward.  This  new  balance  of  influence  between  staff  and 
clients  forces  the  issue  of  competing  sociocultural  styles  and 
knowledge  claims  to  a head. 

The  title  of  this  chapter  stems  from  the  perpetual 
tension  between  the  text-based  aspect  of  the  program  and  the 
social  interactions  that  were  occurring  at  the  level  of  its 
implementation.  During  this  stage  of  my  observation,  there 
began  to  be  a rebellion  against  the  rigidity  of  the  program  by 
selected  members  of  the  staff.  This  rebellion  ironically 
resulted  in  the  best  week  of  interaction  with  the  youth  I had 
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witnessed,  but  was  not  to  have  much  effect  on  the  programmatic 
imperative  I have  been  relating.  This  was  because  the  revolt 
was  discussed  in  the  vocabulary  of  the  status  quo  and 
attributed  to  the  flexibility  and  dynamism  of  the  design 
rather  than  situational  ingenuity  on  the  part  of  the 
counselors . 

Mo* Pern  Mo*  Trouble 

In  the  meetings  with  the  staff  held  before  the  sessions 
the  staff  continued  to  grapple  with  the  question  of  what  to  do 
with  the  undergraduates.  A dispute  had  arisen  over  the 
requirements  that  had  been  imposed  upon  them  and  whether  they 
were  reasonable  given  the  students  lack  of  experience  and 
expertise.  Of  particular  concern  was  their  assignment  to 
prepare  an  annotated  bibliography  of  qualitative  research  on 
the  treatment  of  juvenile  delinquency.  I found  it  interesting 
that  this  concern  about  preparation  had  not  been  raised  as  an 
issue  in  terms  of  the  students'  roles  as  counselors  for  very 
young  children,  roles  I found  a lot  more  risky  than  allowing 
them  to  fend  for  themselves  in  search  of  unfamiliar 
references.  Raised  anew  was  the  question  of  whether  the 
prospective  introduction  of  more  new  people  into  the  site  and 
the  effect  that  would  have.  It  was  agreed  by  the  staff  that 
their  introduction  should  be  delayed  for  an  additional  week  to 
offer  the  families  a "rest"  from  the  penetration  that  had 
occurred  earlier  and  which  the  staff  felt  may  have  induced 
some  of  the  problems  experienced  within  the  sessions. 
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Dr.  Wind  indicated  that  he  would  be  out  of  town  for  a 
conference  on  poverty  stricken  families  and  counseling  related 
to  their  situation.  As  a consequence  of  his  absence,  it  was 
agreed  that  the  presession  meeting  would  not  be  held  the 
following  week.  This  brought  concerns  from  Marsha,  who  feared 
that  some  major  development  would  occur  during  Wind's  absence 
for  which  she  would  not  be  prepared.  She  insisted  that  he 
produce  a contact  number  of  some  sort,  just  in  case. 

Discussion  then  turned  to  the  undergraduates'  work  on  the 
"things-to-do"  guide  for  youth  during  the  summer.  The 
undergraduates  first  noted  that  the  churches  had  been 
unhelpful  and  then  gave  Marsha,  the  material  that  had  been 
gathered,  mainly  from  library  sources.  They  were  particularly 
happy  that  they  had  been  able  to  find  a program  that  catered 
to  girls,  since  the  general  body  of  literature  had  been 
oriented  towards  contact  sports  and  boys.  At  this  point  I 
raised  the  issue  of  "risk  assessment",  and  was  pleased  when 
Dr.  Wind  stated  that  he  had  finally  received  the  documentation 
he  had  requested  from  Nixon  concerning  the  matter  and  that  I 
could  copy  them  after  the  meeting.  I greeted  this  information 
with  a sense  of  relief  since  I had  had  up  to  this  point,  had 
considerable  difficulty  in  procuring  risk  assessment  material. 

I planned  to  review  the  material  and  then  interview  Nixon 
about  any  particulars  that  intrigued  me  or  that  seemed 
relevant  to  the  program's  definition  of  "risk." 


Such  an 
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interview  became  unnecessary  when  Nixon  arrived  with  startling 
revelations . 

It  seemed  likely  to  Dr.  Wind  that  the  transfer  of  the 
existing  "risk  assessment"  facility  to  city  hands  would  come 
sooner  than  later  and  that  this  necessitate  a reevaluation  of 
its  role  within  the  program.  Marsha,  on  the  other  hand, 
thought  that  any  facility  movements  would  be  more  likely  to 
occur  in  the  fall.  Nixon  indicated  that  he  was  surprised  at 
the  rapidity  of  developments.  Dr.  Wind's  pointed  questioning 
of  Nixon  resulted  in  a kind  of  "organic  interview"  concerning 
the  overall  rationale  of  "risk  assessment." 

The  first  question  was  how  much  data  had  been  gathered  in 
association  with  risk  assessment.  This  revealed  the  fact  that 
it  was  the  risk  assessment  component,  and  not  the  therapeutic 
component  of  the  data  that  was  generating  the  quantitative 
material.  Moreover,  it  revealed  this  component  as  essential  to 
the  progress  of  the  program  from  a research  standpoint.  The 
answer  was  that  some  data  had  been  collected,  but  not  an 
inordinate  amount.  Follow-ups  involved  questions  about  how  the 
"risk  assessments"  were  going.  Nixon  responded  that  things 
were  preceding  at  a rather  slow  pace.  The  interaction  between 
the  staff  and  Nixon  provided  major  insight  into  internal 
conflicts  over  definitions  within  the  program  staff  corps. 
Nixon's  frequent  absences,  like  Dee's,  were  less  a function  of 
scheduling  conflicts  than  disagreement  about  some  of  the  basic 
suppositions  of  the  program.  He  was  genuinely  detached  and 
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decidedly  noncommittal  when  asked  whether  assessments  should 
or  would  continue.  Dr.  Wind  effectively  began  to  reel  in  the 
discussion  by  stating  unequivocally  "I'd  hate  to  lose  all  that 
good  data  [gathered  from  the  assessments]." 

Given  this  authoritarian  line,  the  debate  changed  to 
where  the  assessments  should  be  held.  Nixon  maintained  that  it 
was  not  worth  fighting  in  court  over  the  existing  facility 
because  suitable  substitutes  could  be  found.  The  two  sites 
under  primary  consideration  were  the  clinic  and  the 
courthouse,  with  the  relative  merits  of  each  being  considered. 
The  courthouse  offered  the  advantage  of  proximity  for  the 
participants  but  had  the  stigma  of  being  attached  to  the  legal 
realm.  The  clinic  offered  no  such  stigma,  but  involved  greater 
distance  and  potential  problems  with  parking.  The  issue  was 
not  firmly  resolved,  but  I left  feeling  convinced  that  the 
clinic  had  the  upper  hand. 

Next,  discussion  turned  to  staffing  for  the  program. 
Nixon  indicated  that  traditionally  he  had  operated  alone  in 
the  process,  occasionally  retaining  an  assistant  to  assist 
"clients"  in  filling  out  the  forms.  I noted  that  he  had 
apparently  encountered  enough  difficulty  with  the  forms  that 
he  had  been  motivated  to  hire  someone.  How  much,  I wondered, 
did  this  "help"  influence  the  results?  He  suggested,  in 
response  to  a countersuggestion  by  Dr.  Wind,  that  the  position 
be  restricted  to  someone  with  clinical  experience  who  could 
devote  at  least  twelve  hours  per  week  to  the  effort.  When 
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asked  why,  he  began  to  note  many  aspects  of  his  experience. 
There  was  no  binding  authority  upon  the  families  to  submit  to 
the  assessment  and  he  had  to  engage  in  a process  of 
"convincing"  them  that  it  would  be  in  their  best  interest.  He, 
like  other  staff  members,  was  offended  that  families  would 
enter  the  assessment  setting  with  a desire  to  discuss  the 
nature  of  the  legal  dispute  involving  their  youth(s).  That  was 
not  his  concern.  They  were  constantly  complaining  that  they 
were  not  being  "listened  to."  He  stated  that  their  reactions 
involved  various  levels  of  resistance  and  in  some  cases, 
anger.  Many  of  the  families  would  come  with  the  expectation 
that  he  would  be  a counselor  or  advocate  for  their  interests 
a status  he  considered  clearly  beyond  his  responsibilities. 

Text  Editor 

In  the  youth  session,  Dan  had  again  departed,  leaving 
Geraldine  in  charge.  She  began  in  the  usual  manner,  with  the 
text-based  approach  addressing  questions  about  life  at  home. 
The  situation  became  considerably  more  tense  when  [Q] 
responded  to  this  line  of  inquiry  by  suggesting  that  she  would 
"rather  be  dead  right  [then]".  This  was  more  an  allusion  to 
the  youths'  sense  of  boredom  with  the  sessions,  exacerbated  by 
the  program's  character.  Several  youth  corroborated  the 
feeling.  Nothing,  except  in  the  case  of  [L],  suggested  that 
there  were  suicidal  tendencies  on  the  part  of  group  members. 
They  were  merely  registering  their  discontent  and  it  was  out 
of  frustration  that  these  comments  were  made.  Geraldine 
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responded  by  emphasizing  the  extent  to  which  youth  was  a phase 
that  would  be  outgrown  and  that  things  were  never  as  bad  as 
they  seemed.  She  focused,  in  her  remarks,  on  the  need  to 
"enjoy"  childhood  experiences,  since  adult  responsibilities 
would  not  be  as  romantic  as  the  youth  may  have  thought. 

Geraldine  wanted  my  intervention  at  this  point.  Eager  to 
strike  a more  realistic  tone  about  death,  I offered  a personal 
experience  in  which  I had  actually  contemplated  participating 
in  acts  that  would  likely  have  resulted  in  my  own  death.  My 
point  was  that  the  reality  of  death  is  quite  unlike  the  mere 
contemplation  of  a cessation  of  life's  travails,  and  that 
there  was  a responsibility  in  living.  This  seemed  to  have  a 
profound  effect  upon  the  tenor  of  group  comments,  away  from 
the  morbidity.  In  my  mind,  the  psychological  and  physical 
safety  of  the  youth  could  have  been  endangered  by  the 
consideration  of  suicide  as  an  methodology  for  escaping  from 
the  program  and  from  the  social  problems  that  generated  it. 

The  discussion  continued,  listlessly.  At  the  point  of 
exasperation,  Geraldine  went  into  an  approach  distinctly 
different  from  that  suggested  by  the  text.  It  involved  two 
techniques.  One  was  to  extend  textual  questions  into  realms 
that  piqued  youth  responses.  The  second  was  to  ask  them 
explicitly  to  identify  what  it  was  that  they  wanted  to  talk 
about.  Geraldine's  role  as  a counselor  changed  from  the 
moderator  of  a structured  discussion  to  a participant  in  a 
democratic  circle  of  conversation  with  little  or  no  influence 
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over  the  direction  of  the  talk.  Admitting  the  structure's 
material  failure  and  liberating  the  youth  brought  forth  a 
flood  of  interest  and  involvement.  Beginning  with  the  notion 
of  parental  restriction,  the  youth  pointed  out  that  they 
understood  that  such  restrictions  were  in  place  to  protect 
them  from  harm  [in  contrast  to  the  discussion  that  followed  in 
the  larger  group  where  a lack  of  knowledge  about  rules  was 
posited  as  a basis  for  familial  conflict].  They  then  discussed 
"Grand  Slam, " a city-county  combined  government  facility  that 
stages  social  gatherings  for  youth  during  the  summer,  as  an 
example  of  a program  that  allows  youth  autonomy  while 
providing  rules  against  weapons  and  excessive  interpersonal 
shows  of  affection,  answering  parental  concern  for  safety. 
There  was  a general  longing  for  more  of  these  types  of 
programs  and  more  generally,  within  their  lives,  a balancing 
of  autonomy  and  constraint  different  from  the  ones  they  were 
experiencing. 

Geraldine  then  led  us  through  the  textual  backdoor  to  the 
question  of  the  role  of  peer  pressure  in  affecting  behavior 
and  resistance  to  parental  authority,  renewing  the  debate  over 
friends  and  their  "acceptability"  to  parents.  It  also  involved 
talk  about  the  characteristics  that  make  certain  individuals 
good  potential  friends.  The  discussion  began  to  lag  again, 
punctuated  by  several  youth  saying  things  like  "This  is  so 
stupid! ", "I 'm  tired  of  these  [sessions],"  and  "Oh,  Jesus!," 
the  latter  comment  courtesy  of  [L] . [Q],  the  youth  who  made 
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the  other  two  comments  emphasized  her  distaste  for  this  by 
turning  away  from  the  general  discussion,  working  on  her 
toenails,  and  twirling  her  earrings. 

In  response,  Geraldine  again  shifted  gears  away  from  the 
text  and  to  interpersonal  obligations.  This  subject  had  come 
up  in  the  context  of  the  discussion  on  friends  and  the  youth 
seemed  to  have  some  interest.  The  debate  turned  on  the  issue 
of  ethical  conflict,  those  cases  in  which  a friend  or 
accompanying  individual  violates  the  law  and  what,  if  any 
obligation  one  has  to  stand  by  the  individual  in  the  event  of 
social  sanction.  Consistent  with  my  earlier  hypothesis  about 
the  "honor"  aspect  of  culturally  subordinated  groups,  all  of 
the  youth  maintained  that  one  stands  by  his  or  her  friends 
regardless  of  the  consequences,  each  citing  evidence  of 
situations  in  which  he  or  she  received  punishment  for 
supporting  others  in  illegal  or  "socially  inappropriate"  acts. 
These  experiences  were  voiced  as  obligations  and  duties. 
Despite  Geraldine's  subtle  suggestion  that  one  should  look  out 
for  his  or  her  self  as  well  as  the  friend(s)  by  refusing  to 
participate  in  and  discouraging  such  behavior,  the  youth 
maintained  a collectivist  mentality  as  well  as  the  right  to 
define  those  that  were  worthy  of  identification  with  them  and 
at  what  level.  The  youth  explained  the  difference  between 
"friends"  and  "associates."  "Friends"  seems  to  have  the 
traditional  connotation  that  most  of  us  think  of  when  we  talk 
about  friends.  "Associates"  on  the  other  hand,  seemed  to 
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denote  those  who  were  "friends"  at  some  past  time,  but  whose 
actions  have  been  such  as  to  cause  estrangement  in  the 
relationship,  either  by  parental  approbation  or  personal 
choice.  What  was  striking  was  the  extent  to  which  the 
obligations  of  one  to  "friends"  and  "associates"  were  the 
same,  implying  a kind  of  adherence  to  an  implied  code  of  honor 
and  dual  responsibility  that  can  supersede  even  personal 
disagreements  and  transgressions  and  extend  to  one's  whole 
sociocultural  group. 

As  the  group  was  composed  primarily  of  African-American 
women,  it  was  interesting  to  note  also  that  the  discussion  of 
same  sex  "friends"  and  "associates"  and  conflicts  hinged  on 
relationships  with  men.  Emphasis  was  given  to  African-American 
men's  seemingly  insatiable  appetite  for  infidelity  and  the 
"proper"  response  for  dealing  with  it.  The  African-American 
men  in  the  room  tended  to  withdraw  from  the  discussion  at  this 
point,  since  they  were  "outgunned."  Geraldine  even  legitimated 
this  ostracism  by  saying  that  her  comments  on  the  matters 
being  discussed  might  "get  her  in  trouble  with  Imani"  even 
though  she  did  not  know  I shared  some  of  her  critical 
sentiments.  The  program  provided  no  African-American  male  role 
model  commiserate  with  Geraldine  that  could  take  up  their 
defense  in  this  gender  polarized  discussion  and  as  a result, 
they  felt  isolated.  This  was  evidenced  by  the  manner  in  which 
they  talked  to  one  another  but  did  not  introduce  any  of  their 
discordant  comments  to  the  larger  group.  The  men  were  assumed 
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to  have  multiple  girlfriends  as  a matter  of  course.  African- 
American  women's  proper  reaction  to  this  presumed  truth  was  to 
act  as  if  this  they  didn't  know  until  confronted  by  the  other 
women.  Likewise,  African-American  women  were  seen  as  victims 
of  jealousy  and  a desire  to  exploit  "gaps"  in  relationships 
for  gain.  Both  images  are  of  course  derivative  of  the  classic 
"whore"  and  "pimp"  images  that  emanated  from  the  historical 
use  of  the  reproductive  capability  of  African  women  as  a 
marketable  good  and  the  breeding  of  African  males  as  sires  for 
slaves  (Clarke  et  al.  1983;  Davis  1981;  Hooks  1981;  King 
1973).  Geraldine  emphasized  that  in  an  incident  of  infidelity 
involving  the  male,  the  male  and  not  the  female  was  at  fault 
and  should  be  solely  punished.  One  young  woman  even  went  so 
far  as  to  say  that  she  had  punched  a male  who  had  been 
unfaithful.  I found  it  interesting  again,  that  a counselor  in 
a program  for  legally  endangered  first  offenders  did  not 
directly  counter  this  admittance  of  and  assertion  of  the 
validity  of  such  violence,  because  it  was  inflicted  on  a 
"deserving"  male.  Beyond  this  there  was  no  programmatic 
requirement  to  challenge  the  divisive  notions  being  set  forth 
as  the  youth  theoretically  constructed  definitions  of  their 
experience.  Such  requirements  did  exist  when  the  behavior 
affected  the  Eurocentric  social  order,  say  in  the  form  of 
shoplifting  or  drugs,  but  the  program  was  decidedly  silent 
when  acts  were  manifested  within  one's  own  sociocultural 
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The  youth  session  went  on  for  a considerably  longer 
period  than  usual  on  the  grounds  that  more  beneficial 
discussion  was  taking  place.  [L]  asked  me  specifically  what 
time  it  was  as  a sign  of  her  impatience.  When  she  stated  to 
those  near  her  that  it  was  "time  to  go,"  the  discussion  began 
to  unravel  and  the  fatigue  of  group  and  counselor  began  to 
show.  The  youth  expressed  discontent  because  they  had  learned 
when  it  was  time  to  go  to  "snack"  and  the  abrupt  program 
change  caught  them  off  guard. 

Directory 

The  combined  session  was  brief,  this  time  focusing  on 
"rules."  Each  parent  and  child  was  asked  to  prepare  a list  of 
household  rules,  as  well  as  of  the  rewards  and  punishments 
associated  with  those  rules  to  see  if  there  was  a degree  of 
correspondence.  The  need  to  pass  out  pencils  and  paper  merged 
with  waning  time  resulting  in  the  generation  only  lukewarm 
response  to  this  request.  The  responses  that  were  received 
suggested  that  there  was  common  knowledge  of  the  rules  of  the 
households  in  spite  of  the  program's  preliminary  suppositions. 
The  problem  was  enforcement,  and  Dee  again  reached  into  her 
own  experience,  offering  negotiation  and  cooperation  as  the 
key  to  resolving  the  problems  of  noncompliance.  For  the  third 
consecutive  session,  discord  rumbled  through  the  parents' 
crowd  as  the  prospect  of  negotiating  parents  still  did  not 
sell.  At  this  point,  Geraldine  and  me  began  an  enlightening 
conversation.  I began  by  complimenting  her  on  what  I thought 
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was  a great  improvisational  performance  in  the  youth  group. 
She  corroborated  my  observation  that  her  alteration  of  the 
program  was  a response  to  the  general  disinterest  in  the 
topics  presented  in  the  text  and  greater  interest  in  other 
things.  She  also  agreed  that  there  was  a cultural  aspect  to 
the  whole  issue  of  negotiating  with  children.  Her  parents  like 
mine,  were  disinclined  to  such  interactive  diplomacy  on 
questions  of  juvenile  responsibility. 

Trying  to  Save 

Immediately  after  the  sessions,  there  was  the  usual 
debriefing  and  the  central  topic  was  the  suicide  solution 
rhetoric  on  the  part  of  the  youth  and  whether  that  had  any 
actual  meaning.  I raised  the  issue  since  no  staff  member 
seemed  to  identify  this  situation  as  a problem.  They  pointed 
out  that  in  the  case  of  [Q],  no  evidence  indicated  any 
friction  between  her  and  her  mother,  in  fact  she  was  depicted 
as  the  ideal  responsible  child.  This  observation  was  based  on 
appearances  in  the  sessions.  Linda  chimed  in,  however,  with  a 
slightly  different  view  gathered  from  her  discussions  with  the 
mother  which  suggested  that  [Q]  was  very  dependent  in  their 
relationship  and  as  such,  might  be  experiencing  a degree  of 
insecurity.  Rather  than  recommending  counseling  to  grapple 
with  this  insecurity,  the  response  by  the  senior  staff  members 
was  to  reintegrate  this  dissonant  information  back  into  the 
initial  perspective.  Any  perceived  suicide  statements  were 
diagnosed  as  intended  to  garner  attention.  As  such,  they  were 
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to  be  disregarded  for  any  real  implication  of  suicidal 
tendencies  or  of  programmatic  failure. 

A similar  reintegration  took  place  in  the  case  of  [M], 
whose  mother  Marsha  had  spoken  to  and  inquired  about  solutions 
to  his  propensity  for  violent  responses  to  situations.  This 
sentiment  Marsha  prefaced  with  some  background  suggesting  that 
[M]  had  been  brutalized  as  a child.  This  was  countered  by 
Geraldine  in  an  analysis  that  I agreed  with  at  the  time,  that 
[M]  was  very  reserved  and  quiet  or  "cool"  in  the  sessions, 
speaking  when  spoken  to  and  being  generally  polite.  This 
observation  was  then  fit  into  the  developing  thesis  by 
pointing  out  that  rarely  did  the  situation  arise  in  the 
sessions  for  a violent  response  [discourse  was  voluntary]  . As 
such,  response  ranges  would  be  limited  and  no  judgement  could 
be  made.  The  issue  was  dropped.  The  meeting  then  concluded. 

Examining  the  Path 

I reviewed  the  "risk  assessment"  material  before  the  next 
session.  I received  the  youth  form  and  a form  for  female 
parents,  but  not  one  for  male  parents.  This  suggests  the 
persistence  of  certain  familial  structure  assumptions  on  the 
part  of  the  program.  The  forms  themselves  were  singularly 
unimpressive  given  the  web  of  secrecy  which  surrounded  them. 
They  essentially  bore  out  the  framework  suggested  in  the 
program's  documentary  material  with  an  emphasis  on  those 
variables  that  were  supposed  to  suggest  a propensity  towards 
increasing  levels  of  familial  dysfunctionality . What  was  most 
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interesting  was  the  level  of  diction  employed  in  the 
questions.  Given  the  relatively  low  level  of  formal  education 
of  the  participants,  it  seemed  likely  that  whatever  data  may 
have  been  gathered  using  these  forms  were  mere  reflections  of 
the  individual  hired  to  help  respondents  complete  them  rather 
than  real  measures  of  variables. 

Sorting  the  Data 

Clearly,  the  discussion  recorded  in  this  chapter 
benefitted  most  from  the  abandonment  within  the  youth  session 
of  the  textual  curriculum  in  favor  of  a more  fluid, 
indeterminate  focus  group  discussion.  The  unwillingness  to  do 
so  in  the  large  discussion  continued  to  mean  that 
contributions  from  the  intuitive  knowledge  bases  of  the 
parents  were  excluded.  Where  the  youth  session  failed, 
however,  is  in  the  realm  of  the  recognition  of  sociocultural 
oppression  problems  and  the  offering  of  culturally  bound 
solutions.  The  program  epistemology  prevented  success  in  both 
cases.  If  one  takes  the  view  that  African-Americans  are  like 
all  "americans, " one  does  not  look  for  unigue  problems 
affecting  them.  Nor  does  one  look  for  a unigue  cause  that 
might  be  different  from  the  cause  of  the  same  malady  in  non- 
African-American  social  groups . 

The  multicultural  critigue,  in  this  case,  would  focus 
again  on  the  issue  of  cognitive  and  cultural  styles. 
Specifically,  this  examination  would  focus  on  cross-cultural 
communicative  competencies  on  the  part  of  the  program  staff. 
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Central  to  comprehending  the  youths'  structures  of  meaning 
around  the  concepts  of  honor  and  respect  necessitates 
consideration  of  the  fact  of  and  the  manner  in  which  they  have 
internalized  the  images  of  themselves  rendered  by  an 
oppressive  dominant  culture.  This  internalization  however,  is 
not  a passive  process.  It  is  a dialectic  that  involves  the 
rearticulation  of  dominant  culture  values  as  received  into  a 
proximation  of  the  subordinated  group's  own. 

Respect  is  held  in  the  highest  honor  as  a Eurocentric 
collective  moral  value.  It  is  similarly  a value  within  the 
cultural  ethos  of  African-Americans.  The  contradiction 
involves  the  justification  of  the  means  by  which  respect  is  to 
be  affected.  In  mainstream  parlance,  respect  is  earned 
specifically  by  equally  culturally  defined  norms  of  legality 
and  ethics.  The  African-American  youth  view  traditional  modes 
of  soliciting  respect  as  foreclosed  for  a number  of  reasons. 
Consequently,  the  cultural  imperative  for  respect  is  reshaped 
to  facilitate  its  acquisition  by  those  means  which  are 
available.  For  example,  respect  from  the  larger  society  is  not 
often  forthcoming,  so  more  important  is  respect  in  one's  own 
collective.  Not  that  such  respect  would  not  be  the  case 
without  a system  of  sociocultural  oppression,  but  in  the 
latter  case  its  relative  importance  is  penultimate.  Within  the 
community,  the  modes  of  garnering  respect  are  limited  in  terms 
of  economics  and  the  "American  dream."  Familiar  social 
structures  like  the  family  and  more  specifically,  personal 
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relationships  become  repositories  for  leftover  aspirations  to 
honor  and  respect.  A man  begins  to  be  judged  by  how  well  he 
controls  his  woman  in  a relationship,  an  idea  antithetical  to 
the  African-American  ideal  of  relationship.  A woman  is  judged 
by  her  ability  to  elude  that  control.  What's  left  is  a series 
of  relationships  that  reify  general  social  stereotypes  about 
the  African-American  family  and  about  the  socio-eco-political 
relationships  between  African-American  men  and  women  that 
function  neither  as  mutual  support  structures  nor  as  stores  of 
cultural  knowledge  [as  they  did  in  the  past].  What  a 
multicultural  perspective  would  realize  is  that  the  parallel 
in  form  between  the  words  used  to  describe  a culturally  bound 
value  within  two  or  more  groups  may  be  a hindrance  to  the 
development  of  a healthy  multicultural  personality,  since 
power  makes  one  definition  superior  and  evaluative  of  the 
other.  As  for  the  joint  session,  the  continual  effort  to  get 
African-American  parents  to  assimilate  the  Euro-american 
cultural  ethos  about  "democracy"  and  such  approaches  to 
parenting  shows  a lack  of  respect  for  the  need  to  incorporate 
the  patient's  perspective  rather  than  the  theoretician's. 

The  black  psychological  perspective  would  repeat  the 
admonition  about  the  parents  while  focusing  in  on  the 
essential  phenomenological  experiential  context  for 
understanding  African-American  experience.  Both  the  parents 
and  the  youths  knowledge  claims  are  advanced  through  a careful 
interpretation  of  historical  knowledge  about  what  works  within 
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the  particular  social  context  in  which  they  live.  What  the 
staff  is  asking,  by  virtue  of  the  curriculum  is  for  African- 
Americans  to  step  outside  of  their  "realities"  and  play 
according  to  rules  that  would  be  logical  and  applicable  in  the 
new  locale.  "Black"  psychologists  would  see  such  an 
undertaking  as  useless  from  the  therapeutic  sense,  since  the 
essential  knowledge  base  from  which  to  make  a diagnosis  and 
make  prescriptions  has  been  eliminated  as  a source  of  data. 

Within  the  Africa-centered  psychological  context,  any 
adequate  evaluation  of  the  youth's  comments  on  gender 
relationships  within  the  African-American  community  would  have 
to  consider  how  much  the  young  women's  perspective  on 
themselves,  on  African-American  men,  and  upon  their 
relationship  to  the  latter  men  is  predicated  upon  Eurocentric 
cultural  dominance.  Such  an  analysis  would  explain  their 
experiences  in  light  of  such  an  ideological  system.  As 
counselors,  they  would  begin  "treatment"  with  the  notion  that, 
in  an  African-centered  evaluation  of  infidelity,  both  the  man 
and  women  are  at  fault.  Moreover,  the  problems  extend  to  their 
familial  units  and  to  their  youth  socialization  process. 


CHAPTER  VI:  HACKER 


The  term  "hacker"  has  two  distinct  meanings  contingent 
upon  the  view  that  one  has  concerning  the  activity  in  which 
such  people  operate.  To  the  sympathetic  ear,  the  hacker  is  the 
organic  democracy  advocate  of  the  technological  age.  The 
"hacker  ethic"  is  to  demand  complete  access  to  computers  and 
to  anything  which  might  shed  light  on  the  manner  in  which  the 
world  works  (Levy,  1984).  In  a critical  view,  such  individuals 
are  engaging  in  sabotage,  casually  breaking  into  others' 
computer  systems  in  order  to  alter  or  thieve  the  information 
therein . 

To  the  hacker,  the  non-hacker's  "machine"  is  an  abstract 
system  running  according  to  mathematical  laws.  The  hacker  is 
merely  an  inhabitant  of  the  abstract  domain.  His  or  her  ethic 
is  a form  of  subversion  that  refuses  to  submit  to  corporate 
control . 

The  hacker's  abstract  domain  and  his  or  her  existence  and 
conception  of  reality  within  it  are  metaphorical 
representations  of  the  program  in  the  same  manner  that  we 
discussed  in  our  use  of  "cyberspace."  But  more  important  for 
the  material  that  follows  is  the  reality  of  the  hacker 
experience.  As  the  hacker  attempts  to  enter  unauthorized 
computer  systems,  he  or  she  is  exposed  to  failure,  to  the  risk 
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of  detection,  to  the  risk  of  "virus,"  and  to  the  effects  of 
whatever  information  he  or  she  might  glean. 

Combating  Artificial  Intelligence 

Likewise,  the  program,  without  a systematic  consideration 
of  the  implications  of  sociocultural  "realities,"  ends  up 
"hacking"  at  the  therapeutic  effort.  More  than  often,  the 
program  failed  outright  to  convince  the  youth  or  their  parents 
of  the  validity  of  its  arguments.  Sometimes  the  parents  and 
youth  "figured  out"  that  a social  engineering  project  was  in 
progress  and  declined  to  behave  in  ways  conducive  to  the 
continuation  of  the  programmatic  agenda.  Sometimes  they 
posited  knowledge  claims  that  sent  the  staff  into  theoretical 
retreat.  Finally,  they  periodically  presented  information 
imbedded  within  these  claims  that  forced  the  staff  to 
rationalize  the  discrepancies  between  occurrences  and  their 
epistemological  and  ontological  expectations. 

Closing  the  File 

As  I went  to  the  final  session,  I found  myself  more 
relaxed  and  calm,  having  developed  a degree  of  familiarity 
with  the  site  and  having  developed  rapport  with  the  personnel 
of  the  program.  I contemplated  how  I would  negotiate  my 
departure.  I decided  that  I had  to  give  back  something  to  the 
youth.  I decided  to  make  myself  available  to  the  youth,  via  an 
address,  to  assist  them  in  their  academic  or  vocational 
aspirations . 
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I arrived  early  enough  to  run  into  [L],  her  mother  and 
her  siblings  and  one  other  parent  en  route  to  the  meeting 
room.  The  chairs  had  already  been  set  up.  I then  ran  into 
Brooke.  After  some  introductory  chatter  about  our  mutual 
feelings  that  evening,  she  mentioned  that  she  detected  a great 
deal  of  anxiety  and  tension  in  the  responses  she  had  received 
upon  greeting  the  program  staff.  This  information  was 
beneficial,  as  I too  sensed  that  something  was  dreadfully 
wrong.  Arriving  at  the  moment  Brooke  imparted  this  information 
were  Kirk  and  Dee  and  I talked  to  them  about  their  general 
state  of  health.  Also  present  was  an  graduate  student  who  had 
been  involved  in  the  process  of  quantitative  data  entry  for 
the  program  and  wanted  to  observe  the  program  in  actual 
operation . 

When  we  arrived  in  the  general  assembly  room,  I 
understood  better  what  the  staff  had  addressed  repeatedly  over 
the  preceding  weeks,  the  possibly  of  overcrowding.  There  was 
that  one  graduate  student  as  well  as  a large  number  of 
siblings,  "friends,"  and  "associates"  of  the  youth  in  the 
program  making  the  group  look  "surrounded."  One  of  the  mothers 
remarked,  "I've  never  been  around  so  many  white  folk  in  my 
life."  That  comment  struck  me,  because  it  was  what  had  crept 
into  my  mind  at  precisely  that  same  moment.  Standing  directly 
above  her  were  the  three  Euro-american  female  undergraduates, 
the  two  Euro-american  counselors,  and  the  "guest." 
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Reformatting 

In  the  youth  session,  I watched  as  Dan  [Geraldine  was 
absent]  steered  the  group  back  to  the  rigid,  textual  and 
visual  format  outlined  in  the  manual.  The  level  of 
participation  was  consequentially  minimal.  This  was 
accompanied  by  a rather  heavyhanded  rhetorical  style  that 
probably  did  as  much  to  intimidate  all  concerned  as  to 
discourage  interaction.  Things  got  off  to  the  wrong  start  when 
he  inquired  as  to  [Q's]  well-being.  She  responded  that  she  was 
"ok."  He  responded,"  You  don't  sound  convincing."  I wondered 
whether  her  statements  about  her  feelings  were  to  be  subjected 
to  some  kind  of  validity  test,  with  him  being  the  arbiter.  The 
subject  for  the  session  was  anger,  and  this  was  perhaps  most 
fitting  in  the  sense  that  [L]  entered  the  session  angrily.  Dan 
proved  ineffective  at  handling  the  situation.  He  began  by 
likening  anger  to  pain,  suggesting  that  it  was  an  emotive  and 
physical  response  designed  to  provide  us  with  protection  from 
harm.  This  was  clearly  a Eurocentric  portrayal,  that  separated 
the  "emotive"  realm  from  the  "pragmatic."  Bologh  criticizes 
Max  Weber's  work  on  religion,  in  which  he  draws  an  irrevocable 
dichotomy  between  "rational"  and  "ecstatic"  religions  and 
draws  out  the  implications  of  each  of  these  for  social  action. 
Emotive  refers  to  the  appeal  to  those  senses  as  a means  for 
inculcating  the  particular  ethical  maxim  to  the  individual,  or 
to  reinforce  preexistent  ethical  predilections.  Pragmatic 
deals  with  the  formulation  of  logical,  usually  sequential. 
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arguments  that  appeal  to  individuals'  intellects  for 
validation. 

Dan  next  asked  the  youth  to  complete  the  phrase  "When  I 

am  angry  I usually  The  student  responses  came  in  two 

categories:  (a)  one  to  withdraw  from  the  conflictual  situation 
and  (b)  to  "fight."  The  critical  element  in  determining  which 
of  these  two  options  was  to  be  chosen  in  any  given  situation 
was  the  subjectively  perceived  power  of  the  opposing  party  or 
force.  Dan  responded  by  saying  that  he  usually  "acts  like  he 
isn't  angry  and  goes  about  his  business."  Such  internalization 
would  be  more  likely  to  induce  psychological  disease  than 
security.  The  next  phrase  was  "One  person  who  made  me  angry 

was  ."  Among  the  accounts  was  the  situation  in  which  [B] 

said  a friend  had  wounded  him  in  the  head  with  a BB  gun.  Dan's 
reaction  to  this  was  uproarious  laughter,  a response  that 
ultimately  resulted  in  laughter  on  the  part  of  the  other 
youth,  despite  the  fact  that  [B]  spoke  of  the  experience  with 
great  trepidation.  The  laughter,  keynoted  by  Dan,  rose  to  a 
fever  pitch  when  [B]  stated  that  he  had  responded  to  this 
injury  by  trying  to  inflict  a similar  injury  on  his  fleeing 
playmate.  It  was  unclear  whether  he  ever  caught  the  friend  and 
"paid  him  back . " 

The  fact  that  Dan,  the  Euro-american  counselor,  found 
such  unprovoked  violence  against  [B]  by  another  African- 
American  male  and  the  confrontation  that  ensued  as  funny,  made 


me  angry  for  the  second  time  in  as  many  sessions  with  him,  and 
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I began  to  suspect  that  his  personal  opinion  of  African- 
American  males  was  low. 

Dan  even  went  as  far  as  to  accuse  one  youth  of  lying  when 
he  stated  that  he  did  not  get  mad.  In  the  course  of  this 
discussion,  [L]  entered,  late,  and  asked  whether  Geraldine 
would  be  coming.  Dan  responded  that  Geraldine  had  called  Dee 
and  that  she  had  business  to  attend  to  in  another  southern 
city,  different  from  the  first,  and  that  she  might  not  be  able 
to  attend.  [L]  reacted  with  a clear  disdain  for  this  turn  of 
events  and  turned  away  from  Dan,  not  participating  in  the 
proceedings  at  all. 

Dan  next  turned  to  the  video  images  for  the  week, 
essentially  a lot  of  the  same  material  the  youth  had  seen  in 
preceding  weeks.  I noticed  that  there  was  an  assumption  that 
the  three  films  selected  [Boyz  N'  Tha  Hood,  Juice,  and  Do  The 
Right  Thing]  had  been  seen  by  all  of  the  youth,  and  that  these 
were  sufficient  to  represent  African-American  culture.  This 
assumption  was  incorrect.  Moreover,  I became  aware  that  Dan 


had  not  seen  enough 

of 

the 

films  to 

understand  their 

contextual  meaning, 

and 

he 

presented 

several  scenes 

incorrectly.  Two  of  the  examples  of  "anger"  he  chose  were 
actually  examples  of  remorse  and  inquisitiveness,  features 
easily  discerned  by  those  who  had  both  seen  the  films  in  their 
entirety  and  who  were  knowledgeable  about  African-American 


socioculture . 
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And  just  when  I thought  things  could  get  no  worse,  they 
did.  He  introduced  a trailer  from  "Do  The  Right  Thing"  in 
which  there  were  quotes  from  Reverend  Doctor  Martin  Luther 
King  Jr.  and  Minister  El  Hajj  Malik  el-Shabazz.  The  first 
comment  was  too  unclear  to  be  dealt  with,  so  Dan  moved 
straight  to  the  second.  He  interpreted  Malcolm's  comments  as 
advocating  violence  and  asked  subjects  what  they  thought.  The 
problem  was  that  the  statements,  like  the  clips  they  followed, 
were  completely  decontextualized . Any  use  of  force  by  African- 
Americans  is  considered  violence.  As  a result,  Malcolm's 
advocacy  of  self-defense  for  African-Americans  is  identified 
as  the  advocacy  of  violence.  In  the  comments,  Malcolm  turns 
the  tables  on  his  detractors  by  embracing  the  very  concept 
with  which  they  sought  to  entrap  him.  He  states  implicitly 
that,  if  any  use  of  force  is  violence,  then  violence  must  be 
legitimized  in  cases  of  self-defense.  A more  congenial 
socioculture,  allowing  for  the  right  of  self-determination  and 
self-defense,  would  not  have  forced  Malcolm  to  this 
conclusion,  as  it  would  have  made  a clear  demarcation  between 
self-defense  and  violence.  This  was  a complex  rhetorical 
device  frequently  employed  by  Malcolm,  but  one  that  whites 
interpreted  as  placing  him  in  direct  opposition  in  strategy  to 
Dr.  King.  Throughout  the  evolution  of  the  civil  rights 
movement,  Reverend  Doctor  King  was  engaged  in  a complex  "cat 
and  mouse"  game  with  the  relevant  local  authorities,  seeking 
to  provoke  violence  while  simultaneously  containing  it  and 
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using  it  to  de-legitimate  the  pro-segregationist  position.  Dan 
clearly  has  little  understanding  of  this  African  communicative 
tradition,  and  thus  is  left  with  only  a literal  interpretation 
to  give  to  the  youth  who  are  forced  to  choose  between  two 
African-American  leaders.  The  use  of  physical  force  is 
proscribed,  even  when  the  vast  majority  of  the  African- 
Americans  in  the  program  come  from  backgrounds  in  which  the 
establishment  of  "honor"  is  paramount  to  social  survival. 

The  poor  fit  between  the  ideology  of  the  program  and  of 
the  youth  was  perhaps  best  exemplified  by  [Q's]  reaction, 
which  involved  hurling  her  jewelry  across  the  room.  To  top  it 
all  off,  we  saw  two  more  trailers  pointing  out  that  one  of 
twenty-one  African-American  males  is  killed,  the  majority  of 
those  deaths  coming  at  the  hand  of  other  African-American 
males.  Dan  diagnosed  this  as  simply  a case  of  "anger  out  of 
control."  Such  reductionism  I found  astounding  in  its  fallacy, 
and  also  dangerous.  [Lt]  in  fact,  voiced  my  fears  when  she 
implied  that  the  men  "had  to  be  doing  something  to  [deserve] 
that  situation."  Dan  lamely  responded  that  the  issue  of  desert 
was  not  discussed  in  the  trailer,  but  offered  no 
counterthesis,  leaving  hers  as  the  final  conclusion.  At  the 
end  of  the  meeting,  [L]  did  not  move,  and  was  later  found  to 
be  crying.  Dan  and  Dee  rushed  to  intervene. 

Ironically,  during  this  same  session,  [Q]  had 
complimented  me  on  the  African  animal  necklace  I was  wearing 
and  asked  where  I had  bought  it.  I told  her  and  offered  to 
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procure  her  one  if  she  would  like.  In  the  snack  pause  her 
mother  added  the  caveat  "if  she's  good  [implying  that  she 
would  employ  it  as  some  sort  of  "bargaining  chip"].  I noted 
here  that  the  "ideologizing"  was  beginning  to  have  some 
effect.  At  the  end  of  the  abbreviated  combined  session,  true 
to  my  word,  I gave  [Q]  my  address  and  asked  her  to  remind  me 
about  the  necklace.  She  seemed  genuinely  happy,  and  this  made 
for  a small  bright  spot  in  a sea  of  pain,  that  I was  able  to 
give  something  back  and  in  this  case  something  out  of  African 
socioculture  back  to  a sister  whose  insight  had  paved  the  way 
for  many  of  the  interesting  data  items  herein. 

Disk  is  Just  Too  Hard  and  Now  It's  Floppy 
The  usual  snack  break  ensued,  but  about  halfway  into  it, 
one  could  tell  the  program  was  disintegrating.  Many  of  the 
youth  had  gone  outside  and  were  wandering  with  limited 
supervision.  Many  of  the  parents  had  likewise  wandered  very 
far  away  or  had  left  entirely.  Dee  announced,  after  a fifteen 
minute  delay,  that  we  were  to  begin  in  five  minutes.  She  also 
asked  [L's]  mother  to  accompany  her  upstairs  to  the  youth 
session  room.  After  twenty  more  minutes.  Dee  had  not  returned 
and  Marsha  passed  me,  looking  somewhat  flustered.  I said, 
"what's  going  on?"  Before  she  could  answer.  Dee  had  returned. 
Strangely,  she  was  perplexed  as  to  why  everyone  was  leaving. 
Marsha  pressed  her  to  conclude  the  session  and  all  of  the 
remaining  parents  and  youth  were  hurriedly  rounded  up  into  a 
group.  Dee  apologized  for  her  "rude"  absence,  but  then 


135 


paradoxically  reversed  the  tone  by  stating  that  the  parents 
were  being  rewarded  for  their  consistent  attendance  by  this 
early  departure.  She  announced  that  she  would  distribute 
worksheets  on  the  lesson  that  was  supposed  to  have  been 
discussed,  rewards  and  punishments,  but  stated  explicitly  that 
the  parents  had  the  right  to  ignore  them.  She  then  insisted 
upon  a rather  disorganized  group  hug,  at  which  I announced  my 
departure  as  well  as  my  intent  to  leave  a contact  number  with 
the  counselors  should  anyone  wish  to  reach  me.  I thanked  the 
participants  for  letting  me  be  a part  of  their  "family."  Dee 
then  hurried  upstairs  to  where  the  situation  with  [L],  I later 
found  out,  was  reaching  catastrophic  proportions. 

What  I thought  was  most  striking  about  this  breakdown  was 
the  fact  that  it  was  a direct  consequence  of  the  organization 
of  the  system  rather  than  any  error  on  the  part  of  staff 
members.  In  their  efforts  to  effect  maximum  penetration  of  the 
families  in  terms  of  counseling,  they  had  assigned  many  of  the 
participants  to  the  formal  therapy  program.  As  a result,  the 
counselors  had  dual  roles.  In  practice,  they  desired  to  keep 
these  two  roles  separate,  with  the  program  occurring  at  its 
time,  and  the  counseling  being  otherwise  scheduled.  [L's] 
situation  necessitated  the  presence  of  Dee  and  Dan,  her  case 
handlers,  and  it  was  the  former  who  was  supposed  to  lead  the 
group  session.  There  seemed  to  be  no  one  prepared  to  "take  her 
place"  despite  the  availability  of  the  text,  nor  did  anyone 
except  Marsha  [out  of  exasperation]  move  to  do  something  about 
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the  situation  of  the  parents  and  youth  who  were  waiting  for 
the  session  to  start. 

Terminal 

We  moved  upstairs  for  the  debriefing  session  at  which  I 
raised  the  concerns  I had  concerning  the  decontextualization 
of  the  visual  images  and  the  misinterpretation  of  the  data  on 
African-American  males.  Marsha  responded  that  I needed  to  take 
this  matter  up  with  Dan  personally,  with  a tone  that  signalled 
to  me  that  it  was  time  to  leave  the  scene.  Since  my  departure 
was  anticipated  by  the  staff,  I was  gradually  becoming  seen  as 
an  "outsider"  again  and  my  "pass"  was  about  to  be  revoked.  I 
was  no  longer  a consultant  and  wanted  critic,  but  a type  of 
"holdover"  whose  time  had  come  and  gone.  She  also  pointed  out 
that  the  film  usage  was  not  mandatory.  The  program  text  itself 
did  list  explicit  instructions  concerning  the  use  of  videos. 
Marsha  stated  that  she  used  them  only  for  generating 
discussion  and  that  she  "didn't  like  them." 

Periodically,  we  were  interrupted  by  [L's]  family  members 
and  siblings.  Most  disturbing  was  the  fact  that  [L]  had 
requested  Brooke's  phone  number  [hoping  to  use  Brooke  as  a 
bulwark  against  Dan,  who  she  really  didn't  like].  Marsha 
responded  by  instructing  the  undergraduate  [L]  asked  to 
[falsely]  tell  [L]  that  the  program  didn't  have  Brooke's 
number  and  that  all  of  [L's]  communication  would  have  to  be 
directed  to  Dan.  This  constituted  an  organizational  "closing 
of  the  ranks"  around  [L]  and  it  had  the  effect  I anticipated. 
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[L]  ran  out  of  the  building  crying  and  at  the  time  I left,  had 
not  yet  been  found.  It  amazed  me  that  they  did  not  allow  [L] 
to  make  contact  with  Brooke,  since  she  seemed  willing  to  talk 
and  they  didn't  quite  know  what  was  wrong  with  her.  Moreover, 
to  offer  her  her  nemesis  Dan  as  the  only  hope  was,  in  her 
estimation,  to  offer  nothing. 

I left  the  site  feeling  a much  greater  sense  of  sadness. 
Given  more  time,  [L]  would  have  confided  in  me  and  I might 
have  been  able  to  save  my  sister  from  the  Eurocentric 
behavioral  models  that  she  so  desperately  seemed  to  be 
resisting  with  her  last  strength  and  that  the  staff  was  so 
diligently  imposing  in  analyzing  her  behavior.  I will  forever 
remember  her  pleasant  greeting  to  me  when  she  and  her  family 
arrived  [no  small  honor,  since  she  did  not  verbalize  with 
those  she  did  not  trust  and  consider  "ok"].  Behind  those  eyes, 
I didn't  see  a "dysfunctional"  human  being,  but  a scared, 
intimidated,  young  African-American  woman,  surrounded  by  an 
institutional  structure  that  her  socioculture  had  had  no  part 
in  creating  and  that  was  unwilling  or  incapable  of  giving  her 
the  vital  sense  of  self-affirmation  she  needed  to  survive.  Her 
"schizophrenia"  was  at  best  an  embodiment  of  that  curious 
African-American  state  of  "being"  but  yet  not  being  allowed  to 
"become."  As  a self-defense  mechanism  she  was  withdrawing  into 
herself  and  resisting  all  contact  with  the  hostile  "outside", 
except  for  that  with  a few  intimates  who  pierced  her  "walls". 
Those  walls  are  the  walls  of  all  African-Americans  reified  and 
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extended.  "Whites"  fail  to  understand  that  the 
"dysf unctionality"  their  psychological  theories  repeatedly 
identify  in  the  African-American  community  is  the  result  of 
the  historical  application  of  similarly  culturally  bound 
theories  and  that  the  ideology  that  underpins  them  was 
forcibly  imposed.  Marsha  said  in  our  final  meeting  of  [L] 
"what  we've  got  here  is  a girl  with  a lot  of  serious 
problems."  Perhaps  the  greatest  problem  [L]  has  is  maintaining 
the  fortitude  to  resist,  without  acting  on  her  threats  of 
suicide  or  tolerating  any  sexual  abuse  that  may  exist,  those 
who  would  label  her  very  manifestation  of  being  as 
"dysfunctional,"  her  family  "deviant,"  and  her  people 
ultimately,  inferior. 

In  Search  of  an  Upgrade 

As  for  the  demise  of  this  session,  the  multicultural 
perspective  would  find  programmatic  a lot  of  the  discussion 
around  sociocultural  images,  in  this  case  of  African- 
Americans.  All  of  these  images  have  to  evaluated  in  terms  of 
authenticity  [that  is  to  say  are  they  socioculturally  bound  or 
rearticulations  of  the  dominant  paradigms]  and  in  terms  of 
equality  [there  are  no  images  inherently  superior  to  the 
others].  The  latter  principle  is  fundamental  for  a therapist's 
acceptance  of  the  multiplicity  of  different  sociocultures.  If 
he  or  she  does  not  adhere  to  the  principle  of  equality, 
hierarchy  and  oppressive  psychological  analysis  is  the 
consequence.  The  act  of  evaluating  cultural  forms  and 
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manifestations  without  evaluating  them  as  such  and  within  the 
context  of  the  meanings  of  the  relevant  social  community  is  to 
misuse  these.  Juxtaposing  Eurocentric  cultural  interpretations 
of  African-American  leaders  [a  process  necessarily  resulting 
in  the  placement  of  these  in  opposition],  and  pushing  one 
image  over  another  is  cultural  manipulation  and  control  not 
psychological  liberation  and  therapy. 

The  "black"  psychological  perspective  would  argue 
similarly  that  there  was  insufficient  sociocultural  grounding 
for  the  materials  presented  in  the  youth  session  and  in  the 
handling  of  the  delicate  situation  involving  the  emotional  and 
physical  stability  of  the  young  African-American  woman.  As  for 
the  adult  session,  notes  would  be  made  of  how  easy  it  was  for 
the  staff  to  "give  up"  on  the  viability  of  the  combined 
session.  The  ethos  of  the  parents  is  to  "keep  on  keepin'  on" 
and  many  were  genuinely  offended  when  it  appeared  that  they 
would  be  left  waiting  longer.  Disrespect  was  therefore  invoked 
and  led  to  hard  feelings  which  made  it  impossible  to  proceed 
with  any  degree  of  productivity. 

From  an  Africa-centered  perspective,  the  dichotomy 
employed  by  Dan  in  the  youth  session  to  explain  the  proper 
perspective  on  the  films  missed  the  constant  dialectic  between 
the  "ecstatic"  and  "rational"  aspects  of  the  collective 
presentation  of  self  among  African-Americans  and  the  interplay 
between  these  aspects  that  give  the  socioculture  its  unique 
appearance  and  dynamic  political  character.  In  the  African- 
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American  point  of  view,  the  "emotive"  is  not  irrational.  In 
fact,  rationality  demands  an  emotive  response.  As  such,  it  is 
quite  "irrational"  to  try  and  teach  African-Americans  to 
externalize  their  emotions  in  the  Eurocentric  sense. 


CHAPTER  VII:  CONCLUSIONS 


The  "first  offender"  program  might  be  best  analyzed  the 
framework  proposed  by  Dorothy  Smith  (1993)  on  text-oriented 
discourse.  In  her  article,  "The  Standard  North  American 
Family",  she  discussed  the  ways  in  which  her  use  of 
Eurocentric  analytical  schemes  and  their  associated  "T- 
discourses"  resulted  in  unintended  replication  of  the 
ideological  precepts  she  sought  to  critique.  She  argued  that 
T-discourse  was  "a  system  of  virtual  relations  coordinating, 
ordering,  hooking  up,  the  activities  of  individuals  in 
multiple  historical  sites."  Going  beyond  Foucault's  conception 
of  discourse  as  a conversation  mediated  by  texts,  she  included 
how  actual  people  took  them  up,  the  practices  and  courses  of 
actions  ordered  by  them,  how  they  coordinated  the  activities 
of  one  with  those  of  one  another  or  others  and  emphasized  that 
entry  into  such  discourses  could  be  in  ordinary  and 
"unthinking"  ways  and  proposed  that  there  are  "ideological 
codes"  that  order  and  organize  texts  across  discursive  sites. 
Smith  defined  "ideological  code"  as  a schema  that  "replicated 
its  organization  in  multiple  and  various  sites.  . . a constant 
generator  of  procedures  for  selecting  syntax,  categories,  and 
vocabulary  in  the  writing  of  texts  and  the  production  or  talk 
and  for  interpreting  sentences.  The  standard  North  American 
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family  [hereafter  SNAF]  was  conceived  of  as  just  such  an 
ideological  code. 

This  ideal  form  conceptualized  a family  as  being 
constituted  by  "a  legally  married  couple  sharing  a household. 
The  adult  male  is  in  paid  employment;  his  earnings  provide  the 
economic  basis  of  the  family  household.  The  adult  female  may 
also  earn  income,  but  her  primary  responsibility  is  to  the 
care  of  husband,  household,  and  children."  Even  when  such  a 
form  is  not  "prevailing"  in  the  social  milieu  under 
investigation,  it  constituted  the  "basic  unit  from  which  more 
complex  familial  forms  are  compounded."  This  point  was 
corroborated  in  a study  by  her  research  partner  Alison 
Griffith  (1984)  which  showed  how  the  dysf unctionality 
suggested  by  a family  unit  which  did  not  correspond  to  SNAF, 
provided  for  teachers'  procedures  for  reading  back  from  what 
could  be  observed  in  the  classroom  to  the  "defective"  family. 
Such  an  analytical  approach  constituted  a documentary  method 
of  interpretation  that  resulted  in  an  inescapable  tautology 
(Mannheim  1971).  Observations  were  interpreted  in  light  of 
ideology  and  ideology  selected  what  constituted  data  for  the 
observation.  The  school-mother-T  discourse  laid  the  primary 
responsibility  for  the  child's  school  achievement  and  success 
as  an  adult  upon  the  family,  and  particularly  upon  the  mother. 

A similar  "discourse  of  dysfunctionality"  exists  within 
the  "first  offenders"  program,  with  the  discourse  between  the 
staff  and  professionals  in  the  psychological  community 
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supplemented  with  one  between  them  and  the  participants 
themselves.  This  later  discourse  is  fundamentally  different 
than  the  one  Smith  describes  in  that  the  power  relationships 
between  the  conversants  is  no  longer  equal  (e.g.  two 
academicians  within  a discipline)  but  rather  unequal  and 
pejorative  in  favor  of  one  of  the  parties.  It  is  also 
intercultural  in  that  the  discourse  of  the  participants  is 
normed  in  an  entirely  different  cultural  tradition  than  that 
of  the  majority  of  the  subjects.  When  intercultural 
communication  is  extended  over  vast  power  differentials,  the 
discourse  functions  not  solely  as  a replicating  tool,  but  as 
part  and  parcel  of  the  oppressive  ideological  system  itself. 

The  work  of  Molefi  Asante  (1983)  is  particularly 
instructive  on  these  points.  Discussion  of  intercultural 
communication,  in  his  formulation,  is  the  examination  of  the 
power  relationships  that  underpin  such  conversation. 
Misunderstandings  can  be  interpreted  as  consequences  of  power 
imbalances.  Mature  and  effective  intercultural  communication 
can  only  occur  with  changes  in  relative  power  differentials, 
effected  in  turn,  by  transformation  of  the  material  conditions 
of  the  people.  Failure  to  convert  the  ideology  generating  the 
codes  leaves  the  oppressed  subject  to  the  oppressors' 
standards  of  "right",  "logical",  and  "reasonable",  with  the 
limits  being  drawn  by  those  who  wield  preponderant  economic, 
political,  and  cultural  power. 
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Clearly,  the  power  of  identifying  and  thereby  defining 
the  "client"  families  lay  in  the  hands  of  Nixon  and  his 
associates.  Via  risk  assessment  interviews  and  measurement 
devices,  they  were  in  position  to  construct  a "risk  profile" 
which,  in  turn,  determined  the  level  of  penetration  into  the 
family  by  social  intervention  systems  and  established  the 
legitimacy  of  the  coercion  involved  in  compelling  participants 
to  attend  and  complete  the  program  "satisfactorily."  To  wit, 
the  comments  by  Dee  that  the  families  would  not  have  been 
there  if  they  did  not  deserve  it  and  by  Geraldine  that  school 
problems  might  have  been  related  to  one's  designation  as  a 
"problem  child."  Both  comments  emphasized  the  notion  that  the 
youth  in  the  program,  as  well  as  the  families  from  whence  they 
come,  were  viewed  as  "dysfunctional"  relative  to  some 
normative  standard.  This  was  even  more  evident  in  the  risk 
assessment  materials  and  methodology  which  replicated  the  kind 
of  ideology  selecting  ob jects-ob jects  suggesting  ideology 
tautology  that  is  characteristic  of  the  documentary  method  of 
interpretation  (Griffith  1984;  Mannheim  1971;  Smith  1993). 

After  a family  was  identified  and  placed  in  the  program, 
the  power  of  definition  was  transferred  to  the  graduate  staff 
[with  the  assistance  of  the  undergraduates].  The  program 
itself  was  organized  in  such  a manner  as  to  emphasize 
symbolically  and  literally  the  need  for  the  family  to 
assimilate  to  Eurocentric  core  culture  and  to  values  like 
individualism  [which  necessitated  the  use  of  "I"  messages]. 
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the  "rule"  of  law  and  order  [which  explained  the  emphasis  on 
common  knowledge  of  rules  and  responsibilities  in  the 
households],  the  protestant  work  ethic  [which  prioritized  the 
need  for  youth  to  be  "out  of  the  house"  and  never  idle  as  an 
antidote  to  criminality],  and  "liberal"  democracy  [which 
necessitated  negotiation  with  youth].  Any  occurrence  in  the 
sessions  which  was  not  specifically  along  the  lines  of  the 
scripted  program,  which  was  assumed  to  be  the  appropriate  way 
"back"  to  social  responsibility,  was  handled  rhetorically  and 
programmatically  in  one  of  two  ways.  Either  the  individual  or 
family  involved  would  be  identified  as  deviant  in  other  ways 
[like  the  case  in  which  the  angry  mother  is  suspected  of  drug 
abuse  when  she  actually  has  a toothache  or  when  Dan  commits  a 
battery  against  [M]  to  try  to  wake  him  up  from  sleep  and  "not 
paying  attention]  or  [should  external  social  forces  intervene 
like  the  school  system  or  the  judicial  system]  the  response 
that  little  can  be  done  was  given  and  the  matter  retired.  This 
resulted  in  a situation  where  all  actions  were  carefully 
reprocessed  into  the  system  and  little  internal  constructive 
criticism  of  epistemology  could  be  sustained.  Either  the 
program  helped,  the  family  was  deemed  as  refusing  to  allow  it 
to  help,  or  external  forces  had  intervened  in  ways  beyond  its 
concern.  The  option  of  program  failure  was  ontologically 
prohibited . 

The  final  stage,  at  graduation,  was  the  stage  at  which 
the  data  were  compiled  and  the  process  of  definition  passed 
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into  the  hands,  primarily,  of  the  principal  investigators,  who 
situated  it  in  a psychological  literature  discourse  that  was 
also  normed  upon  the  Eurocentric  standard.  And  this  standard 
prioritized  quantitative  or  quantitatively-structured 
qualitative  data  meaning  that  interviews,  ethnographies, 
textual  analyses,  and  other  methodological  forms  were  not  a 
part  of  the  primary  research  tools  of  the  researchers.  Since 
the  intercultural  miscommunication  existed  and  replicated 
power  relations  at  the  level  of  recipients  apprehension  of  the 
program,  staffers'  transmission  of  the  program  and 
interpretation  of  the  text,  as  well  as  the  textual 
construction  itself,  precluded  the  effective  consideration 
data  that  could  have  provided  an  insight  into  the  manner  in 
which  the  psychotherapeutic  mission  was  being  confounded  and 
the  operation  of  the  system  thwarted. 

Even  the  proper  identification  by  the  program  of  the 
material  conditions  structuring  power  relations  between  Euro- 
americans  and  Africans  would  not  have  changed  the  discourse. 
The  program  was  manifestly  unwilling  or  incapable  of 
intervening  in  other  social  structures  that  constituted  the 
referral  components  of  social  experience  for  the  participants. 
I believe  this  was  due  to  the  fact  that  the  successful 
transformation  of  the  social  conditions  constructing  the 
dys functionality  [say  improving  the  school  relationship  and 
thus  alleviating  truancy  patterns]  presented  a problem  for  the 
rationale  of  the  program  itself.  If  the  families  truly  had  the 
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power  to  correct  their  problems  and  had  the  tools  to  make  such 
solutions  materialize,  what  then  was  the  ultimate  purpose  of 
the  program?  None.  So  part  of  the  approach  of  the  program 
epistemologically  replicated,  through  inaction,  the 
circumstances  which  generated  dysfunctionality  so  as  to 
continue  the  rationale  for  more  programmatic  components,  more 
funding,  and  so  on.  The  logic  took  on  a life  of  its  own  as 
these  expansions  in  turn  required  their  use  as  well  as  a 
definitional  structure  placed  upon  potential  "clients"  that 
justified  such  expansions. 

This  encapsulates  an  argument  I made  in  an  article  on 
revolutionary  service  versus  community  service  (1993). 
Community  service  programs,  for  the  most  part,  function  with 
an  eye  towards  maintaining  a foothold  in  the  communities  that 
they  serve,  in  a sense,  to  legitimate  their  own  role.  This  is 
very  self-regarding,  and  its  results  in  the  creation  of  a 
proverbial  service  or  "vanguard"  elite  that  hoards  the 
organizational  training  and  resources  over  the  heads  of  the 
"masses."  The  problem  with  this  model,  in  addition  to  the  fact 
that  it  is  undemocratic,  is  the  fact  that  it  can  never  truly 
lead  to  liberation,  for  the  relevant  recipient  population 
remains  perpetually  subject  to  the  tools  of  liberation  rather 
than  users  of  them. 

Community  service  projects  engage  in  outreach  rather  than 
"inreach."  This  is  due  to  the  fact  that  the  "vanguard"  by 
virtue  of  its  monopoly  of  the  tools  of  liberation  begins  to 
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regard  itself  as  an  elite,  in  fact,  and  therefore  begins  to 
distinguish  between  itself  and  the  population  it  is  attempting 
to  liberate.  The  best  case  scenario  for  the  community  service 
program  worker  is  that  he  or  she  be  able  to  perpetually 
institutionalize  a response  to  the  need(s)  of  the  population 
being  served.  Even  if  systemic  change  renders  this  desire 
meaningless,  the  community  servant  takes  pride  in  the  act  of 
service.  As  such,  the  enthusiasm  of  the  community  servants  is 
cyclical  and  their  actions  tend  to  lack  unity  of  purpose. 
There  is  no  dominant  goal  that  integrates  them. 

In  the  case  of  the  "first  offender"  program,  the  tool  of 
liberation  is  the  knowledge  and  belief  that  the  families  are 
capable  of  solving  there  own  problems,  a point  codified  in  the 
textual  documentation  and  research  publications  of  the 
principals.  The  psychological  staff  assumes  the  role  of  the 
"vanguard"  as  it  seeks  to  "show  the  dysfunctional  families  how 
they  have  the  power  to  become  functional."  Needless  to  say, 
this  process  is  not  liberating,  but  results  in  the  need  for 
the  family  to  become  functional  by  adherence  to  the 
instruction  of  the  "vanguard."  This  despite  the  oral 
assertions  that  the  program  "bubbles  up"  from  the  participants 
sociocultural  context.  Clearly,  the  staff  reserves  the  right 
to  consider  itself  "objective"  and  "above"  the  people  being 
served,  even  to  the  point  of  positing  definitions  of 
situations  for  them  or  labeling  families  and  their  behaviors. 
The  result  is  that  the  staff  takes  great  personal  pride  in  the 
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role  of  surrogate  family  for  the  participants  despite  the  high 
rate  of  recidivism,  the  chaos  of  sessions,  and  the  general 
collapse  of  the  programmatic  structure. 

In  order  to  combat  this  psychotherapuetic  "virtual 
reality,"  the  program  has  to  take  into  consideration  of 
insights  gained  from  the  more  useful  cross-cultural 
psychological  paradigms  that  are  being  developed,  three  of 
which  we  have  examined. 
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